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ABSTRACT

Slaying the Childhood Dragone: Empowering Hispanic ESOL High School Studenta
for Achievement Through Small Group Acculturation Modules. De Vries III,
Daniel., 1992: Practicum II Report, Nova University, Ed.D. Prograsm in Child and
Youth Studies. Deacriptors: Achievement/Acculturation/Dysfunctional Families/
English as a Second Language/High School/Hispanics

Some Hispanic students believe that achievement, in the form of personal growth,
academic success, and professional development is an unattainable goal. The
writer has stated two causes for their lack of viaion: <(a) dysfunctional
learned behavioral patterns and (b) acculturation difficultiea. Thus, the
writer began his problem-solving project by reading John Bradahaw’s three books
relating to dyafunctional farilies.

To identify and reverse dysfunctional learned behavioral patterns, he researched
42 topics that he compiled after he reflected on Bradshaw’s recurring themes.
Firat, the writer listed 23 problem and 19 asolution themes, and next, he
subdivided the 19 soluticns into 14 aspecific and five deneral categories to
facilitate comprehension. The writer chose these topics, placed them in
sequential order, and applied them-in a 16 biweekly session amall group mudule.

To stress achievement, he added fc.r themes: acculturation, personal growth,
acadaemic success, and professional development. He concluded that identifying
and changing unhealthy learned behavior patterns alone was not sufficient. The
students must also learn and follow an achiavement strategy. In total, the
writer researched 46 problem, solution, and achievement topics in his literature
raview.

The writer, in effect, was educating his atudents @o that they could benefit,
grcw, and achieve in this culture. In other words, he believed that the energy
once used to cope with unhealthy learned behaviors could gradually be diverted
for achievement. With thia in mind, he offered his students a choice to slay
their childhood dragons and bring about poaitive changes. He provided the stated
informstion in an educational setting. Hiapanic ESOL high school students served
as voluntary participants.

[

The writer experienced positive outcomes. He achieved his goal and met two of
his three objectives. His students learned the stated topics and applied them to
their lives. Based upon their nawly acquired knowledge, they nov hava a choice
and a strategy to accomplish posit.ive personal change.
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CHAPTER I

INTRODUCTION

The writer believes that three essential factors aid him
in his work as a high school teacher. He needs: (a)
incentives for professional development; (b) guidance from a
supportive administration; and (c) input from concerned
students and parents. In his present work location, he has
been counaseled and encouraged from these esources. So that the
reader may gain a better insight into his work situation, the

writer will now deacribe his employment setting, school

community, and job deacription.

Description of Work Setting and Community

Thia high achool is located in the suburbs of one of the
largest cities in the south. The population of the community
consists largely of white, middle to upper class,
profeasionala. However, the city’a changing demographics have

not left this district untouched. Whereas in the past,




African-American ana Hispsnic students were bussed in from
seven milea aurrounding the achool, profeasasionalas from these
ethnic backgrounda are now moving to the diastrict’s more
expensive neighborhooda.

Here’s the ethnic breakdown of the student body in the
19990-91 achool vear: 48.8x White, 24.5% Hispanic, 24%
African-American, and 2.7% Asian students (Pariso, 1990). The
following year there was a slight increase in the number of
students of Hispanic and Aaian backgrounda. The enrollment
now reflacts 47x White, 27x Hispanic, 23X African-American,
and 3% Asian (Ordovensky, 1992). In addition, enrcllment
jumpaed from 2,952 to 3,30Q students and includes immigrantsa
from Latin America, the Caribbean, and European countries.

According to the achool principal! ‘Student behavior is
generally good, encouraged by a highly visible staff and a
discipline policy that is perceived to be consistent and
fair'" (Pariso, 1999, p. 2). He has added that 204 full-time
and 34 part-time employees work at the school. The
adniniéﬁration includea one principel and four assistant
principalsa. Faculty members include six uidance counseloras,
saeven teachers of exceptional studenta, and two media
specialiets. The pupils are rewarded for their work and are
provided with many opportunities to demonastrate theair
academic skills (Pariso, 1i99@).

The total enrollment had been expected to surpass 3300

students for the 1991-92 school year when a ninth grade was
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added for the first time. However, du2 to apace limitationa,
only ona of the three feeder achools had sent ite ninth
gradera. Construction wae begqun in the 1991-92 school year on
a much needed new wing of classrooms at the front of the
achool, thua enhancing the phyaical appearance of the
structure.

The adminiatration is proud of the accomplishments of its
staff and studentas. Recently, a program waa cited for
innovative responses to the student dropout problem in

America’s Toughest Assignment: Solving the Education Crisis

(CBS News, 199¢). To respond to the dropout problem, special
teachers were hired to keep students in school. Classes run
until 19 p.m. to accommodate those who work during the day.

On the statewide Student hssessment Teast, the pupils had
scoraed higheat of the four high schools in the diatrict.
Also, according to Parieo (1990), the achool recorded the
lowest county dropout rate at 3.9%, an annual attendance
percentage of 93.2%* (cne of the beat in the county), and nine
National Merit semifinaliats.

Pariso (1999) says the instructors exhibit positive
feelings about this achool. He points out that shared
daecision-making haa taken the form of an electaed faculty
council that represents the needa and intaerests of the school
personnel. Even though difficult aituations arise, the
principal believes the school community has shown itself to

be capable of resolving these in an agreeable, easy-going




manner. As an employee in this type of environment, the
writer ia optimistic about the future. In fact, it’s the
“laid back" (Ordovensky, 1992, p. 7A) quality of this aschool
that makes him s0 comfortable in his tesching position.
Brockman (1990), a writer for a local newspaper,

commaented, in his article Jason Grogs Named to All Academic

Team, that inatructors are very supportive. In the article,

one pareaent mentioned that the "excellant honors and advanced
placemsent programa, along with caring teachera'" (Brockman,
1990, p. 1, contributed to atudent succeas. Ordovenaky (1992)
agreea stating that mnother atudent had followed in the
footstepa of Jaaon Groas: "...Michael Capiro was named to the
1992 All-USA First Team -- tﬁe school’s fourth honoree in six
y~ars. That’s a racord to which no other school in the
country comesa close' (p. 7A).

Cluba and sactivities are a4 @school strength: "Our 70 clubs
and 26 @portae programs would be impossible without feuculty
gponsors"” (Pariaso, 1999, p. 2). De la Cruz and Kemp (1588, p.
7C) stated that this institution "was nominated as a model
school for athletesr" by the Center for the Study of Sport in
Society at Northeastern Univerasity in Boston. The principal
addad that 60 teachers, on their own time and without extra
pay, helped athletes improve in academics (Pariso, 1990).
Conaequently, thae school community is proud of its aports
programas, and with good reason: the achool had just won the

county’s 1992 All-Sporte Trophy for the best overall sports




program (Phillipa, 1992).

Aa to academica, the writer has observed that, in
general, many of hia studenta are overachievrra. They do
what it takes to succeed. But others are complecent, some
atruggle to improve, and a few believe that they have failed

from the outset.

Writer’s Work Setting and Role

This writer is8 a foreign language instructor teaching
Spaniah. The 1991-92 achool year began with an enrollment of
135 students in four Spanish II classes and 31 pupilils in
Spaniah IV honors. Both levels have bean taught emphasizing
reading, writing, listening, and apeaking in Spaniah, but
Spaniah IV honora has been primarily conducted in the target
language.

Taeachers during the 1991-92 achool year, exparianced four
major ‘etbacks as a direct reasult of recent state budget
cuts. ¢irst, each inmstructor had an increase of up to 50
students over last year: second, the seven-period day was
eliminated, thus changing the daily structure of seven
SO-minute classes to six one-hour classes; third, as a result
of the class period time change, the administrative duty
period, where teachers have performed varying office taaks,
was eliminated, forcing the achool community to do more work
with leas help; and finally, seven of the teachere were not

rehired for the 1991-92 achool year becsuae of a lack of
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funding. Hany inatructors had been expected to teach classes
out of their primary area of certification to make up for the
reduction of personnel.

The foreign language department conaists of ten

instructors. Course offerings include Spanish as a second

language, Spanisah for Spanish speakers, French, German,
Hebrew, and Latin. Sign language also is offered in the
foreign language department; this class meets state
university standards for a foreign language college entrance

requirement.

Vel
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CHAPTER II

STUDY OF THE PROBLEM

Problem Description

Many Hiaspanic high achool atudenta have had difficulty
realizing their full academic potential. The writer has seen
thias acrdemic adjustment as an ongoing procesas, and what hasa
been important to him has been to show his studenta how they
can begin to take control of their livea. By so doing, they
had engaged in a segf-exanination in an effort to diacover
their true strengtha. There were many obstacleas that
hindered their making such a aelf-examination. Factors auch
as age, few frames of reference in decision making, cultural

changes, language barriers, life in a dyafunctional faaily,

and addictions labeled by Whitfield (1991) as ralating to
stage one (e.g., drug and alcohol dependency), and atage two
racovery (e.g., entertainment, shopping, sex, etc.).

High echool students also have labored to cope with the

everyday presaures of being themselves, teenagers. The

g
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questicona of gelf-identity, acceptance, belonging, being of
value, and being able to make a difference in the world have
been part of the growing proceasa in thias atage of life. 1In
addition, being able to love oneself, being able to love and
understand others, demonatrating empathy, and letting go of
narciasaigtic characteristics have been formidable challenges
to students.

Hispanic high school students have not been exempt from
theae concerns. It has been this writer‘s opinion that their
moving from Latin America to the United States has added to
stress in their personal family ayatem. Furthermore, as the
problems of adaptation intensify, many of thease atudents
place greater importance on subatance abuae and peer group
identification than they do on achieving academic succeas.
The emotional pain of adjusting to a new culture coupled with
family problema can cause some to look for an unhealthy
asurrogate family oytside of the home (e.g., ganga).

As a reasult, these students find themselvesa increaaingly
alienated from those who are in a position to offer positive
guidance thro. a these traumatic years, with a focus on the
future. This is eapecially true aince many taeenagersa focua on
the enjoyment of the preaent as the only important Zactor in
their livea. The concepts of responsibility and
accountability are difficult for these young peopla to

agaimilatea.

¢
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In summary, many Hispanic students in the writer’s achool
have not been working hard at developing their academic
akills. They have had difficulty envisioning a successful
future. School appeara to have little impact on future
planning. Many have been frightened and have had little
confidence that they poassess the ability to overcome life’s
obataclea. Some have felt helpless and without direction when
faced with the responsibility of entering the adult world. It
is this writer’s theory that this lack of direction is alsaso
due, in many casea, to dyafunctional family patterns (e.g.,
harmful incidents, emotional invasion, wofld view, etc.)
learned early in each child’s life. He haa referred to these
patterns, in this practicum, as childhood dragonas.

The foreign language instructor who also teachea Engliah
&8 a Second Language (ESOL) can serve as a valuable liaiaon
between the two culturea. Thus, the purpose of this practicum
has been to use the lesaona that adult children of
dysfunctional £anii1ea are learning in their ongoing recovery
as a portion of the subject material to: (a) improve the
gquality of these studenta’ livea and (b) apur them on to
greater personal growth, academic successa, and profesaional
development by providing them with a strategy. In a asenae,
the Adult Child (Bradshaw, 1988a) haa learned the procesas of
self-parenting. It haa been the writer’s intent to share this
process with his students. By so doing, he had expected his

students to lend greater importance to academic achievement

‘-‘
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10
and to begin the journey toward reaching their full
potential,

The primary reason this critical problem has not been
solved, this writer believes, is because an all encompassing
problem-solving approach haa not been implemented. At
present, if the atudent haa difficulty in pasasing a clasa, a
tutor might be provided in the specific problem area. 1If a
young person is involved in substance abuse, a treatment
program right be recommended. On-asite group counseling
programs can provide a safe place for troubled high schoolers
to talk about their problems. And, counselors talk with
teens about issues on a one-to-one basia. But an educatio;al
progranm that serves to inatruct teena in an organized,
small-group interactive manner about life’= ‘assues had been
aorely lacking. The above-mentioned problem areas may be
clearly symptomatic of a deeper, underlying difficulty in an
individual’s life. Jo summarize, some Hiaspanic studenta in
the writar’a achool have been identified as being influenced
by dyafunctional family patternas that have kept them from
achievement in the forme of perasonal growth, academic
asucceasa, and profesasional development. And the achool han
been unsuccaeassful to date in helping them in an all-embracing

nanner.
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Problem Documentation

During the 1990-91 school year, this writer observed many
of hias ESOL astudenta apparently preoccupied with stresas
caused from their recent relocation to the United States.
They shared their difficulties with the class as they becanme
open and honest with their feelinga. The writer encouraged
the sharing process by participating with personal statements
of feeling on the topic of relocating tc ancther conuntry. It,
clearliy, had been difficult for them to adapt to a new
culture.

A recent atudy (Kantrowitz & Rosado, 1991) indicated that
Hiapanica are more likely, on a national level, to drop out
of school than either blacks or whitea. These researchars
cited that whereas one in 15 whites and one in 16 blacks drop
out of school by age 17, cne in five Hispanica do ao by the
same age. The problem escalates aa many new Hispanic
immigranta, who dream of graduating from an American
English-apeaking hi‘gh achocl, are not even literate in their
native.Spanish‘language (Fiedler, 1992).

Some students are exhauasted in clsses as a conaequence of
having to work to help support the family, a problem more
pronounced in economically tight timea. A few of the
writer’s students had been working since 4:30 a.m. to deliver
newapapera. Othera worked late into the night, aometimes pasat
midnight. Economic difficultiee had been prevalaent for mosat

at an early age. Kentrowitz and Rosado (1991) stated that

Iy
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University of Texaa at Austin reasearchers found that poverty
had been the greatest obatacle to Higpanicas doing schoolwork.
They added that, in many caaes, Hispanica had been
discouraged, by achool personnel, from continuing in school.
Whereas Cuban-American children’s poverty rate rose by 71% in
the 1979-1989 time period (Palmer, 1991), Puerto Rican and
Mexican children in this country were most likely to be
affected by poverty.

One example of the writer’s achcol failing to help: One
atudent, whose father died suddenly during the achool year,
had to deal with grief and schoolwork at the same time. While
it was known by the class that the death occured, a genera;
discusaion on the topic of grieving did not take place. The
grieving astudent visibly suffered in the clasa. No action was
taken by this instructor to liasten to thias young person ft
length and to offer empathy in his struggle. The normal
curriculur of an EQOL class does not provide for instruction
on auch topics.

Another recent example ia a 16 year-old student who was
living in a Florida Heslth and Rehabilitative Services (HRS)
foater home after her parentas abandoned her. She wasa
Mexican, poorly educated in her country, lacked proficient
written communication skills in her nrimary language, and
could speék little English. In addition, this girl, a young
mother, had had her baby temporarily taken from her by HRS

until another living arrangement could be provided. Apart

oy
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from Project Trust, no structured addition to the curriculunm,
at the local school, exiata for problems relating to teen
parenthood, unstable homea, or for drug and alcohol abuse.
However, in another atate, a program was inatituted in a
private school that had emphasized treating similar problens.
Kantrowitz and Roasado (1991) had pointed out the 95x
graduation rate of the senior class at thia private high
school in an Hispanic community.

It is indeed difficult for Hispanic students to thrive in

an environment that fosters by failing to addreas the four
specific examples (e.g., relocation, work hours, death in
family, and teen pregnancy) of student problemas cited by the
writer at the local achool. Furthermore, it is even harder
for some, in this writer’s opinion, to concentrate on studies
because of theae conditionsa.

Journsl entries were an important source of ESOL data
accumulation during the 199.-91 school year. Students wrote
down their thought; and feelings regarding a wide range of
topica. Often, thease thenes reflected the pupil’as personal
life struggles on a weekly basis. Each student often spoke of
the stress that accompanies life: loneliness, alienation,
depresasion, grief, family and relationship difficulties, and
problema stemming from a negative self-image wera predominant
themea. For the purpoae of the Engliah course, written
comnunication skills were teasted by aevaluating journal

entries. However, no ayatematic effort was employed to

‘-~
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addresa the topice reflected in the journal. Hence, in the
pasat academic year, student journa' writings were gathered as
further evidence that the problem exiats.

In June of 1991, the writer conducted interviews with
three members of the school’s ataff: the trust counselor, the
psychologiast, and the principal. These professaionals had
agreed that dysfunctional family problema often have had a
negative effect on the astudent’s performance in achool. They
acknowledged that the problem waa valid and encouraged thia
writer in hia efforts to intervene with a.solution.

A survey was given to an ESOL clasa in Juie of 1991.
Queationas dealt with the family drinking habita. 0f the 16'
studentas taking the Family Drinking Survey (see Appendix A),
12 indicated, by their answers, that some members of their
families had & drinking problem. The entire group indicated,
by their responses (see Appendix B), that they needed to do
work in the area o{ peraonal isauea.

Each week a number of articlea, relating to the probliems
of young people in families, appear in newspapers and

magazinea. Axl Rose, of the band Guna and Roaes, stated in

an interview: "It was ao atrict in (our houae) that
everything you did was wrong. There was so much censorship,
you weren’t allowad to make any choices. Sex was bad, muaic
waa bad. I eventually left, but ao many kids atay (in that
environment). I wanted to tell them...that they can break

away too" (Hilburn, 1991, p. D5). Rogse 18 now in therapy,

Kt
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trying to underatand how hia troubled childhood has affected
his present living style. Although Rose is not Hispanic, his
problems can be generalized to include them. The writer
believea this, based on his interaction with Hispanic
students,

The writer will now discuss how these problems affect his
students locally. In this Southern community, approximately
15,900 immigrant children enter the county’s classrooms each
year. According to Briar (1991):

"They join the thouaands of other children who need

support, who may be at risk baecause of the financial,

emotional, and care-giving stresses of normal family
life. But they alao experience the atreases that result
from living on the margins of society, confronting the
obatacléa of a complex society that is too seldom ’family
friendly’" (p. 4C).

Help is needed to enable theae young people to cope with

14
these stressesa in an appropriate manner. If no action ia
taken, Briar asays more funding will needed to lock up those
children who choose to commit crimea. It is the writer’s
theory that many of thease acta emanate from the child trying
to copae with family problenma.

There is no denying that aubstance abuge often stems from
young people trying to cope with a painful family living
environment. Lim (1991) points out: "10.6 million - more

than half - of the nation’s junior and asenior high achool

"
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atudentsa are drinkerga. One out of 19, addiction experts aay,
will become alcoholica, if they’re not already" (p. 1J).
Students have told the writer that it is difficult for them
to attend any weekend asocial event without the presence of
drugs or alcohocl, or both. In addition, Evans (1991) asaerts
that LSD is making a comeback as the drug of choice for
youth that even as law enforcement authorities focus on crack
cocaine and marijuana.

Journal entries, interviews, surveys, and newsapaper
articles have documented the existence of. the student’s
problema. They were further attested to by teacher
cobaaervation during the 1990-91 achocol year. The problenm w;a
ralated flrst, to dyasfunctional families; second, to the
young person seeking relief from problems; and finally, to
the negative effects of aome forma of not dealing with
emotional pain (a@.g., teen pregnancy, poor self-image,

saubstance abuse).

Causative Analysis

In this section the writer examines the causes of tha
problem. The work of Palmar (1991) substantiates the writer’s
theory of a link between family dilemmas and poor education.
He affirma the difficulty that Hispanics face while
attempting to escape the very poverty that discouragea their
improvement. The poverty, he claims, haa been exaccerbated in

the Cuban community by a rising divorce rate, an increase in
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drug addiction amoné parents, and an influx of unskilled,
uneducated immigrants.

The following 23 cauases are related to the child’s
upbringing in the family (Bradshaw, 1988a; 1988b; 1999). The
23 causes, divided intn five categories, are:

1. Dyafunctional family patterna, memoriea of harmful
family incidents, the effect of parents on children in family
relationshipa, and emotional invasion.

2. Abandonment, core isaues, dependency needs, truat
issues, the numbing of emotions, and the atudent’s world
view.

3. A "hole in the scul', inner child isasuea, a false _
self, shame, nagative aelf-télk, and a poor self-image.

4, Control dependency, compulsive behavior,
perfectioniam, and addictions.

S. Love addiction, relationships, and personal boundry
laaues.

The writer thedrizea, based on obaervation in the
claasroom, that these cauases are related to the families’
child-rearing beliefa. These practices, in turn, were learned
from the parents. And because healthy and unhealthy parenting
is learned behavior, it stands to reason that the way in
which people raise and nurture their children may ve
multigenergtional in nature. It would benefit the reader to
examine how the family operates as a system in an effort to

improve on the practices of one’s parents. Unfortunately,
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obaervation confirma that dyasfunctional families are, by and
large, closed ayatems. So, ary effort to make a change must
be viewed aa an ongoing procesa, not subject to a quick fix
aolution. Otherwiase, parents might interpret any attempt at
examining the causea of this problem as a threat, thus
undermining their authority in the hone.

The above categories have been viewed with a cause and
effect approach. If a child’s needa have not been met, and
life in a dyasfunctional family haa proved to be unbearable,
the young perason will adopt a survival machaniam. The
nmechaniam may take many forma, depending on the child. The
child may unconaciously numb out painful emotions or adopt’
aome form of repetitive, compulsive activity to provide
relief from emotional pain. The latter form of getting
relief may take shape in substance abuse or in any
pleasurable occurrence that will take the person ocut of his
real feelings. Whatfield (1991) labaeled these stage I and
stage II addictiona. The apecific cauaea of thia project’s
problem are related to categories one to five.

Although all of the topics in the firat category deal
with family relationshipa, one, emotional invaaion, will be
discussed as a separatae subject due to itas difficult to
iduntify, covert, nature in the parent-child relationship.
The effecta of thia abuse are often never known. Diacovery
may occur later in life, after aome criasia, often in a

relationship, with the aid of a competent therapiat.
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The writer, in category two, highlights an outcome of the
firast section. If a child haa felt alone in the world, due to
the nature of the home environment, a whole range of jassues
will have to be dealt with. The young person will have
learned a number of faulty beliefs based upon poor modeling
by the primary caregivera. Since the family haa been
conaidered a cloaed syatem, where trusting others has been
disacouraged, children have difficulty judging what ia
appropriate family behavior.

Category threa‘’a topics deal with how the child feals
inside. Problema range from an inner emptineas to a voice
that conatantly c¢riticizea (i.e., the inner paren /. Issue;
that concern the inner child (the moat valuaed and protacted
part of one’s self) are critical.

The fourth category examinea how the child may atruggle
with emotional pain. A variety of addictiona, both chemical
and activity-related. are listed. Traditionally, the focua
has been on what happens to a person who atopa substance
abuge. The body, not wishing to explore emotional pain, looks
for other ways to prevent the ex-user from experiencing real
fealinga.

Tha £fifth category is devoted to the development of
healthy male-female relationahips. Love and sex addiction are
included in a thias category, in which peraonal boundriea are
emphaasizad. The topic is crucial because young people

growing up in dysfunctional homes do not learn appropriate
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peraonal boundrieas from their caregivers. Dyafunctional
families are often enmeshed in each other’s affairs. And
this enmeahment ia viewed as normal behavior for familiea in
this situation.

As previously explained, many of the problema in Hispanic
families are further complicated by immigrant atatus. Life in
this country is very different, in ways amall and large, from
Third-World experiences. The writer strongly believes that
attitudes must be changed and adaptation must occur for a
positive transition between countries. For this reason, the
practicum includes a section on acculturation and
achievement.

Therefore, the probable causes of the student not striving
toward fulfilling academic potential are rooted in the home
aituation. ‘Dysfunctional family patterns detract from the
child’s creative efforta. Because research has identified
the apecific cause% of this problem, as liasted in categories
one through five of this segment, corrective measures may
occur and each atudent may have a chance, at an early age, to
learn and practice healthy patterns that may be passad on to

the next generation of Hispanic children.




Relationahip of the Problem to the Literature

Dysfunctional Family Patterns

Children‘’s feelingas are connected, to thoase of their
primary caregivers, even in the pre-natal period
(Chamberlain, 1988). Thia author believea that a baby, in the
mother’s womb, can actually feel what the caregiver feels and
even may carry those feelings, unaware, into life for many
yeara. The child, may even meet another person in a future
relationahip who is perceivably carrying thoee same feelings,
thus sparking a sensation that the child has, in essence, met
a soulmate. Family patterna begin with the circumatances
surrounding the birth of the child. In thias section, the
writer will diascuasas the mother-infant relationahip, family
ayatem rolea, enmeashment, and the problema involved in the
child separating from old family scripta and, consequently,
recovering a uniqug sense of aelfhood.

In the early mother-child relationahip, mirroring is
important. Whitfield (1987) stressea that the child knows
that he or she is understood with mirroring and echoing. This
interaction, he explains, involvea all of the mother‘’s bodily
motions, her soundsa, and her posture. The parent affirms the
child and the child carries this self-image into future
relationahipa.

Each child’as family is managed by rules that have been

passed on from generation to generation. When two paople
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marry, there ias a merger of two separate family syatem rules.
Usually, the husband and wife agree, perhaps with some
difficulty, on how to raise their children based upon the way
their parents raised them. According to Bradshaw (1988a),
these rules often took the shape of a “sacred body of truth"
(p. 13> and had been passed on, without gqueation, between
generationa. If shame had been uased in the family of origin
for a specific purpose in parenting the child, that aame
tactic will be uaed in the next generation, the theory goes.
The author believes that in a family syetem, all the family
members know what they are supposed to do as a result of the
early shaping of the family in a traumatic environment. By
following their rolea, Bradshaw (1990) maintaina that the
children faeel important and have thair own particular set of
emotiona and behaviors. He pointas out that these rolea, in
themselvea, become addictions.

Thia practicum ,will use the guise of the loat child to
illuatrate the many roles children may take on to survive a
painful home environment. Theae children, according to
Wegascheider-Cruse & Cruge (1990), adapt, become loners,
withdrew into themaelvea, and are intenaely lonely aa they
atruggle to ride out living their unpredictable homelife.
These children, these writers remark, will not rock the boat,
will becoie compliant, and will avoid conflict. It is the
writer’a theory that, a child may take on various roles to

pull through each family crisia. The reader is further
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referred to Wegacheider-Cruise & Cruase (19399) for details.

Family system rules often demand that the children
perform in a desired manner (Earle & Crowe, 1989; Zawadski,
199@). The children, muat obey, must project the right image,
must keep their feelings to themselves, and must communicate
with people outaside of the family only on a superficial
level. In addition, these authors assert, many dyasfunctional
families teach that sex and pain are the only forms of touch
that exist.

In this asystem where children follow specific roles, when
a marriage is intolerakle, parenta have often made a
surrogate spouse out of one of the children in order to £ill
the needs that remain unret by the huaband or wife.
Furthermore, Love and Robinaon (19990) state that in these
marriages, the partnera blame each other, lash out at each
other with verbal or phyaical abuae, and frequently use the
children as scapegoats for their problems. They also
mention, (as does Bradshaw, 1990) that children are not
permitted to have a distinct self. When the child asserts a
wish, according to these authora, guilt is frequently uaed as
a weapon to put the child in place. The child is consatantly
reminded that love will be withdrawn, if the caregiver’a
wishas are not obeyed. The child is made to feal guilty,
according to these writers, thua forming a foreboding
relationahip between love and guilt that will carry over to

the young person’s future relationakips. The children may be
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even be used as an excuae, they further satreaa, for the
couple not to spend time alone together, thus detracting from
the poasibility that the marriage will improve in meaningful
ways. As a result of these parental controlling tactics,
children may, unconsciously seek future partners who are
familiar in their efforts to manipulate by using a withdrawal
of love and affection.

At times the couple will seek farily counseling, in an
effort to remedy family problemsa. However, once it ias known
that the problem lies mainly with the parenta, and that the
parents will have to make major life changes, Peck (1978)
contends that another psychistriat frequently will be soug;t.

These caregivers, according to this author, seek '"painleas
shortcuta" (pp. 57-58) to make thelsr living situationa
improve. Once the children are grown, the mother in a
dyafunctional marriage often is obsessed with having another
child, so that ahe‘can continue the cycle with another 'pet"
(p. 119) to £ill her needs.

Abrame (1990@) asserta that even though moast caregivers
want all the help they can get, "parenting and the art of
child-resring seem to be subject to greater isolation and
social abandonment...”™ (p. 9). Parents tend to be locked into
the "poisonous pedagogy'" (Bradshaw, 1999, p. 13) learned from
their family of origin. Thus, when Blanchard (1990), writes
on th. duty of the parent in teaching the child to be

objective, this "objectivity" (p. 45) often really meansa the
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infant is expected to follow in the exact steps of the parent
and perform in a way that is completely pleasing to the
primary caregivera.

In this section, this writer has introduced the reader to
dyafunctional family patterna. The patterns are
multigenerational, following family syatem rolea, involving
enmeshed relationships, and being difficult to remedy. And
the problems are magnified when it comes to Hispanic children

for the reaasons atated previously.

Memories of Harmful Family Incidentsg

Many adults have reflected upon their lives as children.
They have had & tendency (Capacchione, 1999) to emphasize the
good experiences and to forget the bad onea. Their complete
identities ﬁave been formed by all of iife’s experiences. It
ia important to accurately focua, aa much ai posaible, on
those eventas that caused each person joy and pain, in an

1 4
effort to better comprehend a sense of personal identity so
that rapid peraonal growth may occur. Hence, the writer
focusea, in thias section, on memorieas of parents in
relationahips, memories of parents as role-models, and
memories of parentas as disciplinarianas.

One of the key things that children learn from their
parents by obsaervation is is the parenta’ manner of relating

to each other. Earle and Crow (1989) cite the example of a

man who remembered his stepdad hugging his mom very few times
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during the courase of the marriage. They didn’t sleep
together, except for when they first married. This left a
definite impression on the child.

As before gtated, when & relationship goes bad, the
parents have a tendency to form partnerships with one of the
children. At this point, adults have crossed the line that
dividea the parent from the child. Love & Robinson (1999)
tell of a problem created when a girl expressed that she and
her father, who wag8 in & troubled relationship were on the
same level in her family of origin. That. K father-daughter
partnership led to the daughter having difficulty in
controlling her son in later years because of her reliance'on
the partnearship made years ago.

An overwhelming sense of sadness can take over when a
person astarts to focus on the circumstances of early growth.
Wolter (1989) relates many incidenta of painful experiences
in his life with an alcoholic father. He remembers hisa father
beating hia brother’s head againat the floor while holding
him by the ears, hia father shooting the family dog for
urinating on the carpet, and the long episodesa of waiting in
the bar for his dad to finish drinking. He has conaidered his
father as & man who waa unable to accept love and, aas a
result, was unable to give love. So disappointed was this
author that he shut down hias emotions and thua killed the
hope of experiencing anything good in his life. His dad was

an angry, vioclent man.
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The expression of feelings is vital to a child’s hesalthy
emotional growth. These feelings too often are stifled in
early relationships, beginning with the primary caregiver not
mirroring the infant, not modeling appropriate emotional
expreagaion, and by shaming the child when emotions had been
expressed (Bradshaw, 1999). Children are in tune with what
their parents feel. In fact, the author seta forth that
children know what their parents want even before the parents
themselves know their needs, ao focused are they on meeting
their caregiver’s neceassgities. It is the writer’s theory
that, overall, children who have grown up in dysfunctional
families rarely are even aware that they have needa. Reik
(1990Q) claima that these children believe their true self to
be represented in activities of doing things (e.g., ganmes,
experiences), but the real self haa seemed to be *"diatant or
foreign" (p. 290@). There ias an obvious losa of identity when
a child inappropriatgly focuses on blindly meeting the needs
of the parents, perhaps at a sacrifice to himeelf or herself.

Family life can be easpecially chaotic, especially whexe
discipline ia concerned. In this regard, Peck (1978) writes
of parental expectationa that fail to take intoc account the
feelings of children. Discipline for many parents meansa
taking away the things that the child loves. One such child
cited by this author said: "...Everything I loved, I lost"
(p. 220). the author showa how the generation gap widena

frequently: parenta try to right, through their children,
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the very things their own parents criticized them for. Short
(199¢) says some children would "kill themselves trying to
make their parents happy and...live up to their parents and
society’s expectations of them" (p. 2¢@). In the writer‘s
judgment, these children, in adult life, will need to analyze
diaciplinary measurea in an effort to sort out healthy from
unhealthy practices and to determine the amount of emotional
damage that waa done to them early in life.

Parents in relationshipa, parents as role modela, and
parents aa disciplinarians provided the fcocal point of this
section. In addition, the writer stresses that children
seeking solutiona should determine how they were diaciplined.

in their family of origin.

The Effect of Parents on Children in Famiiy Relationships

While moat most caregivers try to do a good job of
parenting, the child is harmed by unquestioned, unhealthy
parenting practicea. 'The following information will focua on
parents in relationship with children. The format first
will, deal with the relationship between spouses; second, how
the child views the parent; third, the relationaship between
the child and the parent; and finally, how the child will
possibly act out relationshipas later in life.

Dyafunctional families have a need to be viewed as a
normal happy, family unit. On the surface, cutsiders will

have a difficult time being aware of the amount of suffering

S




29
that occurs in these familiea. If spouses are not working
hard to foater a healthy relationship, other family members
may pretend to feel good. Members, as Earle and Crow (1989)
comment, put on a happy face, deny reality, zhut off
unpleasant feelings, and work hard to convince each other
that their family life ia asecure and safe. Since children
learn from their parenta how to block off their feelings, as
a survival mechanism, these buried emotions may resurface ocne
day. The feelings, at that point will have to be relived
(Storr, 1988; Miller, 1981, 1990a, 199@b) in order to deal
with childhood trauma.

Indeed, the writer has observed that one of the unique
characteriastica of children, regardlesa of ethnic background,
living in troubled families is a frozen smile. The child’s .
eves may reflect sadness, to the obaerver, while the amile is
fiixed in place. Parents have unconaciously forced a asense of
false happinesa on t?oir children in an effort to perauade
them that all ias well in ~ traumatic situation. The child
consequently loses touch with real feelings and forma a false
self.

Wegachieder-Cruse and Cruse (19990) aa weaell aa Love and
Robinaon (199@) point out that children, either through
direct or indirect communication, often are taught not to be
honeat with their feelinga. They live, according to these
writera, with a limited view of reality. They asaert that

many of these children often speak of sad or painful moments
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with a "perpetual amile"” (Love & Robinson, 1990, p. 43).
Children, according to Wegscheider-Cruse and Cruse (1999)
have diasociated from ahame, anger, hurt and guilt and, in
turn, have learned to create a "fant;sy reality" (p. 35). The
fantasy created is often a safe place to which the child can
go when in emoticnal pain.

Ironically, one peraon in each of these fan;iies
asometimes ia permitted to express painful feelinga, according
to Whitfield (1987). He explains that this person often is
disfunctional, posaibly an alcoholic. The d}sfunctional
person may be chemically addicted, activity addicted,
emotionally troubled, or even a combination of thaae. This
parent often becomesa the focua peraon in the family. The
other family members usually build, either conaciously or
unconsciously; their lives around this individual.

Infantas learn about emotional intimacy from their
rarents. It is important, for this reason, to center on how

14

children view their parenta. Bradahaw (1988a) aseta forth that
infante see themselves for the first time in the mirroring
eyes of their primary caregivers. In this relationship, they
begin to learn how to expreaas their emotiona. It is natural
for children to go as far aa to deify their parenta so that
the caregivers may be considered toc be "all protecting" (p.
9). Tl. author alleges that aince this protection is vital to
the child’s survival, both emotional and physical abuse is

tolerated. In all likelihood, in order to cope with a
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aituation where abuse ia present, the child often has
internalized the blame and hasa made himaelf bad so that the
protecting parent would aurvive with an image of a loving,
emotionally present caregiver (Peck, 1978).

Parental mood awings also dominate thease familiesa. Wolter
(1989) confirms thét pleaaurable events, for him, were
always followed by pain. In writing about his parenta, he
states: "...their beliefs and behavior and attitudes
vacilated tremendously from day to day, sometimes from hour
to hour"” (p. 145), For example, a family outing may be
followed by the parents raging when the family returna homa.
And holidays, normally cheerful eventa, may be darkened by ]
the caregiver’s abuse of prescription drugs or alcohol. The
writer maintaina that these familiea act aa if every
pleaaurable event in life must be paid for; there is no
pleasure without pain. Therefore, the children of theae
familiea may have trqpble getting excited about anything.
They fear, painful conseguences for their feeling of elation,
a belief that originated in the child’a family of origin.

The relationship between child and parent, Bradshaw
(1988a) asserts, ia vital in forming a positive self-image.
He writes that this process bagina in the womb. Thia process
is foatered, he maintaina, by how the mother feels about her
child. Since some mothars are never able to expreas feelinga
of shame, rage, and hurt in the family of origin, their

children, in turn, becomae the recipienta of this abuae. The
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author alleges that the parent 1a, in effect, striking back
at her parents, through her children. In addition, he
poatulates that if the mother isn’t emotionally available for
the children, it will be difficult for her offspring to trust
anyone and the world will be considered to be a cold,
uncaring environment. If involved in an unaatiafactory
marrliage, the father may make his daughter his emotional
spouse and have sgexual fantasies of her, according to this
author. The feelinga may never be acted on, he clarifies,
but, even ao, the child is aware of theae urgea on an
unconscious level. And these sensations, loﬁg since blocked
out on a conacious leveal, may pe acknowledged and gtored in ~
the child’s body (Miller, 1991), waiting for asome eveant,
i>rossibly a future relationship, to bring them to a conscious
level.

The mother, Bradahaw (1999) maintaina, may expect her
child to become her little man and to provide amotional
aupport, but the enoéions may not be reciprocal., He tells of
a boy who aat with his mother for houra to comfort her in her
pain, viewing her as a saint. This special care waan‘t
reciprocal: “... Jimmy didn‘t notice (no child would) that
when he cried, his mother either shamed him for it or took
him out of his feelings by distracting him* (Bradshaw, 19990,
pp. 151-152).

Aa previously stated, parents often livae their lives

through their children, even if only on an unconscious level.
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Their children’a future gives them a second chance to fulfill
their own dreams that never materialized. Abrams (1999)
asserts that these children grow up believing that they are
loved only if they live up to their parent’s ideals, He
states: “The pain of not being known, loved, and cared for as
one is causea the child to develop a protective set of
behaviors to control the anxiety of the aituation" (p. 118)>.
Theae behaviora, in the writer’s judgment, form one of many
maaska that the child changes with the occasion. Sadly, the
child even believea that these adaptive behaviors conatitute
the true self.

Love and Robinaon (1990) remark that asome children may
feel empty because of unconscious parental manipulation. They
atate as does Covitz (1990) that the manipulation ia often
subtle and that the relationship is full of indirect
cormunication with hidden messagea. The mothar, being
emotionally distant, ,may use the child in different ways to
make her look good. The child, the writer maintaina,
easentially becomes a reflection of herself. And, aa a
reault, she may become obsessed with an unhealthy
preoccupation relating to the child’a appearance and mannera.

Further, according to Love and Robinson (1990), this
relationahip may affect the child’s gender identity. As one
boy put it: "I’ve always felt more like a woman than a man.

My mother had too great an influence on me” (p. 40>. At the

same time, these authora point out that if a boy spends an




34

inordinate time with hia father, becoming dad’s little buddy,
he could be filled with poor self-esteem, feeling that he may
never be as good as hia father. The notion ia even more
complicated when, according to Oaherson (1990), aome fathers
have a distorted image of what it’s like to be a man and mask
their identity bereath the traditional family role, passing
this image to their sona. The reader is referred to Bly
(199¢), Brinkley-Rogers (1992), Friel (1991), and Keen (1991)
in an effort to underatand how contewporary men are wrestling
with their gender identity.

All of these influencea could have a diatirct bearing on
how children will live in future relationahipa. Short (19%@).
explaina that if a child is not allowed to experience
emnotiona, then what that person really feels will become
diastorted and neurotic. He pointa out that, as an adult, thé
child will repeat the same repressions, probably on a
thoroughly aubconscious level.

Bettelheim (19907 commenta that children tend to
internalize the negative aspects of their parent’s attitude
toward them: ““We hear ourselves scold our children in exactly
the same tone, even with the same worda, that our parents
uaed with ua"” (p. 281). As a result, children tend to take
lifa very aeriously, have difficulty relaxing or having fun,
and have problema completing taska or making decisions
(Whitfield, 1987). Tuis astande to reuason, according to

Woititz and Gardner (1999¢), as these parents a<¢rved as poor
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role modelsa.

In looking for a apouse, adults may unconsciously look
for a mate who will £ill their unmet childhood needa.
Bradahaw (1990) notea that the child haa been arreated at a
certain developmental stage due to not having these needs
met. The writer maintaina that this event will lead the
child to look for a partner that may take the place of the
parent, thus, as Friel (1991) affirms, recreating the family
of origin environment to resolve this dilemma. And, according
to Peck (1978), once having found the partngr that feelsa
right, they will cling to him or her in an unhealthy
relationship, leading to behavior that ultimately deatroysa
the union.

Roihenberg (1999) glvea an apt definition of what feels
right in a reiationship whan she uses the worde that portray
the eterral image of a caregiver (e.g., a being that
embraces, nourisheas, and protects).

1 4

Viorst (1986) suggesta that in thoae inatances when the
love of the parent was toward the ''child-as-ornament” (p. 60)
that a hidden meesage waa involvad. The mressage was that the
child must become everything for the parent and lose a asense
of self in the process. Viorst states the parent’s unapoken
deal: "lose yourself or lose me'” (p. 60). The danger in
people balieving that they can improve on the parenting
practices evident in their families of origin, according to

Viorst (1986), ia that they believe that they will produce
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better children than their parents. If steps have not been
taken to deal with the parent’s past, the gsame dysfunctional
pattern will continue, Viorat writea.

Today’a society haa made the parenting taak even more
difficult, Covitz (1999) pointa out. It haa devalued the art
of parenting and conaequently, the author claimsa, many adulta
are chooaing not to have children; this occurs as a direct
reault of negative, early family of origin experiencea. Love
and Robinason (1999) astress that breaking the
rultige:arational pattern is difficult, largely because few
people are aware of it. A significant link exists between
their present family difficulties and their relationahip with
their parents.

The effect of parante in relationsahips with their
children haas been the focus of this section. This writer has
elaborated the relationship between husband and wife, between
child and parent, and betweaen early family influences and

future relationnhipaf

Emotional Invasion

Emotional invasion, alao identified aas emotional incaat
(Love and Robinson, 1990) and covert inceat (Adams, 1992),
often occurs in the :1amily when a healthy relationahip does
not exiat between the husband and wife. 1In single parent
families, as well as in any relationship where caraegivers do

not get their needs rat from another caring adult, children
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may be victims of this subtle abuse. The writer will examine,
in this section, the system of emotional invasion and the
problema caused by this practice to the spouse and to the
children.

In understanding the family as a system, - ‘e reader
should begin with the two main charactersa: the husband and
the wife. In a healthy relationship, thia couple works hard
to get their own needs met from a wide variety of sources.
Commu' ication ia open and it is evident to both adults that
the primary relationsahip is between the apouses.

When these adults drift apart, for whatever reason, the
ayatem, according to Braashaw (1988a), demands a new kind of’
marriage. At this point, it is quite common for one of the
spouses to form an inappropriate bond with one of the
children. The children become pawns, he maintaina, and they
are used in a subconscioua attempt to fill the void in their
parent’s lives. Thiat“non—physical sexual abuse' (Bradshaw,
1999, p. 129) createa a confusion in parent-child rolea, and
the child becomaea the emotional parent. Bradahaw maintains
that this role reversal createa confusion, anger, pain, and
diastortion in the child’s future relationships.

Emotional invaaion is a common practice "that occurs
repeatedly"” (Whitfield, 1987, p. 23) in troubled fanilies. A
key reaaon: human needs for cloaae emotional ties with
someona, even if it‘s an inappropriate peraon. Thias violation

of the boundary between the parent and the child compensates

.
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for a husband-wife relationaship void (Wegschieder-Cruse,
1985). Other forms of compensation include the spouse
becoming habitually angry, depressed, a workaholic, a
substance abuser, or involved in extramarital affairs (Love &
Robinson, 1999).

Emotional invasion is defined as a 'style of parenting in
which parents turn to their children, not to their partners,
for emotional support. «...their love is not a nurturing,
giving love--it‘’a an unconscious ploy to satiasfy their own
unmet needs" (Love and Robinson, 1999, p. 1). Parents who use
their children as surrogate spouses to meet their needs in
the family asystem often use terms such as “Mom’s little man" .
or "Daddy’s little princeas" to highlight the relationship.
These asuthors cite the example of a father in that fragile
relationship comparing his daughter with hia spouse, with his
girl always coming cut as the winner, poasessing far superior
qualitiea. While the often romanticizing pareat, in a quest
for intimacy and complnionship, may not have sexual
intercourse with his daughter, they point out he may treat
her aa his lover in all other ways: '“The expensive jewelry;
the petting, the intimate body language; the quiet, aeductive
convaersations; the shared secrets--these are the earmarks of
an affair, not a father-daughter relationahip' (Love and
Robinson, 19968, p. 67).

Often, the parent and the child are inseparable. The

parent may frequently insist on doing praétically everything
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for the child, thus controlling the young peraon’s
environment and blocking the young person’s growth (Viorst,
1586). The problema caused by emotional invaaion are many,
and the reasons for it are not out of the ordinary. Whitfi=1ld
(1387) offers that one reason infants are so amazing is that
they can sense that the mother is needy and immediately begin
to provide for her specific needa, instead of vice versaa. The
writer believes that these children, as adults, carry this
“internal radar' with them in forming future male-female
relationshipa. The child can sense, in a minute, a needy
person who is capable of giving the same feeling as the
parent. A love-hate relationship tenda to duplicate the earl;
childhood emotional abuse (Friel, 1991), in which the child
gave up a sense of gelf and was willing to be used by the
other peraon.

The children are rewarded, in this early relationship,
for feeling and thin%ing the same way their parents do. The
adult is rewarded, in later relationshipa, by bahaving in the
samre@ manner with a 1oYer. Whitfield (1987) claims that giving
one’s galf away is a major price to ba peid in the
relationahip (e.g., "denial, stifling, and atunting of the
infant’s True Self or Child Within" p. 19). In other words,
since the bonding felt good to the child, the feeling becomes
electric between two adulta who ahare a common parental
relationahip background. This ia not to say that the two

lovers feel the samae way on an emcotional laevel. It’as more, in
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the writer’e opinion, like the two being interlocking pieces
of a puzzle. One ig made, in a sense, for the other. One nmay
represent the father aubconsaciously, and the other may
represent the mother in the relationaship. Since the feeling
is ao familiar, the relationship feels right. But since each
ia actually looking to the other to take care of early unmet
needa, the relationship is equivalent to the fighting between
two children. The reader is referred to Adams (1992, pp. 3-4)
and Friel (1991, p. 16) for more information on the
characteristics of victima of this abuse.

Other problems caused by emotional invasion include,
according to Bradshaw (1988a), 'early promiscuity, early
masterbation, early proatitution, or frequenting
prostitutes...” (p. 118). Often, he says, these children
become exiremely sexually active, by reputation, in high
achool. In adoleacence or adulthood, Love and Robinaon (199@)
add to this liat and include symptoms of: '"...depreasaion,
chronic.low-level an;iety, problema with aelf eateem and love
relationahipa, overly loose or rigid personal boundaries,
some form of gexual disfunction, eating disonrders, and drug
and alcohol addiction" (P. 1). Love and Robinason postulate
th&at needy caregivers, in ashort, tend to make a career out of
parenting in an effort to satisfy their needa. One of the
warning aignals of emotional invasaion, dccording to thease
writera, is that a spouse lovea being a parent without regard

for the needs of the child. She continues to have children,
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they allege, thus looking to an infant to fill ’ .e needa that
muat only be filled by another adult.

This instructor has teken apecial care in explaining the
topic of emotional invaaion. The principal has reminded this
inastructor that all abuse muast be reported according to state
law. Therefore, ashould problema occur in thia aenaitive
topic, atudenta will be referred to the achool truat
counselor.

Thua, emotional invasion has been initiated as a practice
in an unhealthy marriage. The child has become, in effaect,
the emotional parent. This surrogate spouae has cared for the
primary caregiver to meet special needa. Consequently, the '

child will experience future relationahip problems due to

this inappropriate practice.

Abandonment, Core Issues, and Depeadency Needs

Children who auffer from an overly intensive need to be
loved, according teo Peck (1978), have been diagnoased as
having a "Pasasive Dependent Personality.Diaordar” (p. 99).
These children’s lives are totally ruled, by anyone who
filla, according to this author, their dependency needs. The
writer believea that a faear of abandonment, is the root cause
of this longing. These persona attempt to control their liives
by seeking out people who they believe will £1i11 the void in

their livea.
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Core issues have been defined by Whitfield (198@): "“An
issue is any conflict, concern, or potential problem, whether
conscious or unconsciousa, that is incomplete for us - or
needs action or change. A core issue ig one that comes up
repeatedly for many of us'" (p. 203). Core issues, this author
states (Whitfield, 1991b), include being true to oneself,
having difficulty in grieving, being unaure of giving and
receiving love, and fearing abandonment. He maintaing that
the latter is the most baasic core issue. The reader is
referred to Whitfield (1990, p. 203) for a more complaete liat
of core issues and is encouraged to seek his book on‘the
topic to be published in 1993.

Dependency needa, according to whitfield (1990@), include
intimate sharing, the company of others, the search for
apirituality, being touched, being conaidered special, and
being cared for. The reader is referred to Whitfield (1999,
PpP. 27-34) for further study.

[

To aum up, a fear of abandonment is the root cause for a
love-starved child. In addition, core issueas have been
introduced. Finally, the writer has identified some

dependency needa in this section.

Trust, Numbing of Emotionas, and World View

Truating othera, on an intimate level, is obviously
difficult. Children who have been emotionally hurt will

resist becoming vulnerable. Consequently, many choose to live
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in isolation, behind a wall they have constructed to protect
themselvea (Evans, 1977). Others numb their real feelings and
survive a traumatic family life by ''dodging, hiding,
negotiating, taking care of others, pretending, denying, and
learning and adapting...'" (Whitfield, 1987, p. 60). By
performing these acta, children lose touch with their real
emotions, the author stresses. Asa a reault, the world is not
viewed as a safe place to live, the child will not riak
revealing true feelings to anyone, and the false self is
fixed firmly in place, ever changing in order to survive a

hostile environment.

The Hole in the Soul

The "hole in the soul” concept (Bradshaw, 1988a, p.94)
refers to a feeling of inner emptinesa. It marks the
place where the child’s development was arrested. Bradshaw’s
view: "When a developmental need is not met, at the proper
time and in the proper sequence, the ego’s energy gets frozen
at the developmental level" (p. 1390). When thia event occurs,
he points out, a falsa self takes over with feelings that are
not indicative of the true self’s range of emotiona. Thus, a
grown man Ray act, in different situations, with the emotions
of a toddler, or an adolescent, or a young adult.

This separateness, of the true self and the false self,
creates an emotional pain that cries out for relief. It

fuels compulsive behavior. Viorst (1986) cites participation
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in sex, meditation, jogging, religion, art, and drugs ag
prominent ways in which people escape this separateness. And
Frantz (199Q) mentions that thoughts about death and emotions
of grief, in thia regard, have to do with life’s unfulfilled
aspirationa and dreams. These, too, leave an inner void. 1In
addition, there ia true reaistance to growing up, as one’sa
own self, by clinging to familiar patterna, thereby refusing.
to take the risks that enable a peraon to mature and to
receive new meaning to life (Woodman, 199@). Thia refuaal
causes emotional pain. And the pain fuels addictive
activities. Indeed, when an affected personslooks for a cure
in subatance or activity addictiona, the hole in the soul
grows, and with it comes despair.

To summarize: the hole in the soul is an inner
emptineaasa. Thisa void haas marked the stage where an
individual‘’s developmental needs were not met. Separateness
between the true and the false gelf has created an intense,
inner pain that fu.la’conpulaive activity. Thia writer
poatulates that no amount of addictive activity will fill the

void inaide.

Inner Child

The inner child clings to familiar patterns, avoids pain,
and is afraid of change, no matter what the price (Bradshaw,
1988b). The coat of this behavior (Peck, 1978) may be

regression, ineffectiveness, or stagnation, but since comfort
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is craved, any price will be paid by this inner child. Jung
(199¢) refera to the aspecta of this child as the abandoned
one within ua; Bachelard (199Q) writea of an image within ua
that attracts happineas and repulasea unhappineasa; Leguin
(1990) alludes to the child locked within ua that is begging
to come out; Covitz (1990) attributes our dreama and images
to the work of this inner child; Miller (1999c) describes the
part of us that is locked in an inner prison, operating on a
subconsacioua, underdeveloped level.

Thia child longa for respect, justice, love, and
underatanding, according to Abrams (199Q). Vulnerability is a
Prime quality of thia child. Abrams maintains that this part
of each person lives in 1aolétion from the total person. The
child haas been repeatedly hurt and will not appear
(Bettelheim, 1990: Stone & Winkelman, 1990) unleas a trusted
perason facilitates communication. The inner child livea in
fear of reexperiencing emotional pain, "...like a butterfly
forever caught in the chrysalis atage, stuck and unfulfilled"
(Wegacheider-Cruaae, 1985, p. 93).

Unleas the inner child is treated as a part of the whole
person (Stein, 1999a), the represasion of emotione that thia
separateneas has caused will one day demand payment (Miller,
1990c). These inner faeelings will continue to torment people,
according to Miller, until they face the truth of their
separateness. By operating from a limited part of their

total peraon, Short (1990) contenda they baecome like parants
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that refuse to liaten to their children. Although they
somnetines operate subconsciousaly from this inner part, Short
obgervea, they limit their ability to experience life in all
ita fullneas.

The concept of the 1nher child was introduced by Eric
Berne and Hugh Misaildine in the ’‘69a and ‘708 (Capacchione,
1599@). The child neaeda psesrenting, according to thia author,
and "...congists of all our childlike feelings, inatincts,
intuitiona, aspontaneity, and vitality. It is naturally open
and trusting unless it learns to shut down for protection"
(p. 219). Abrama (1990) points out that this optimistic child
anticipatea life to be much better in the future. Indaed,
thia part of each child, thrives on the vision of a brighter
future, Abrams writes.

The core part of each person then is the inner child
(Whitfield, 1987). Thia basic element experiencea and
expreases feelings without fear or judgment, according to
thia author. Whitfiweld aleo writea that the inner child
allows the feelinga to exiat as a way in which life may be
appreciated and assassed in & valid manner.

To sum up: a description of the aspects of the inner
child were discugsed in thia section. Many of these aspecta
are not the inner child as such, but make up the building
blocks of it’s personality. The relationship of other people

to this inner child was deacribed by several writers.
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Falage Self

In the preceeding section, the true gself was defined as
who people really are: people in touch with their fcelings
and eager to grow. In contraat, the false self, according to
Viorat (1986), is compliant; it conformas to another’s
expectationa, and although it isn’t real, it is sometimes
“marvelously attractive" (p. 5Sl).

Thia falase self was born from the parent’s inability to
to see or to meet the child’a needa (Abrama, 1999). He
describes how the child creates an outer peraonality that is .
pleasing to the primary caregivera and, in turn, disowns the
authentic and vulnerable child within. Indeed, he maintains
that to feel vulnerable ia often equated with death in the
mind of this inner child. This idea, according to the author,
emanates from the feeling of pain that previously accompanied
the vulnerable child’a appearance. When proper mirroring
does not take place, Short (1999) confirmas the child sensea
that it will never ‘be validated as a unique individual. Aa a
reault, Short pointas out, the false self covera a vary
fragile interanal foundation.

The inner saelif often ia shamed by parenta to promote, in
the writer’s opinion, proper behavior. As a result, a person
may feel an overwhelming emotional pain from being connected,
even briefly, to the inner child (Bradshaw, 1988a). A maerger
occurs betwaeen the false self and the child. The writer

maintains that these children believe their false selves to
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be iheir true identities. Consequently, the needa of this
unhealthy family system are met, in a sense because the child
ia not being aware of its true feelinga, wants, and needs.
Survival, according to this author, has flourished by the
child abandoning the true self. The child then forgets
“...that the falae self ia really an adaptation, an act based
on a script someone else wrote' (Bradahaw, 1990, p. 1&). This
adaptation is also multigenerational. Parents, he asserts,
are doing to their children what was done to them when they
were young. Unconaciously, they are repreasing the child’a
negative emotiona while at the aame time, he has amplified,
they are crushing their positive onea, Bradahaw contenda. As
a result, he claima that unmet needa have been crying out to
be fulfilled ever since the child’s primary ego defensaes
kicked in and their emotional energy was left unreaolved:and
frozen. ,fﬁg”,“

The false self has emerged as a cover-up (Whitfieid,
1987) and haas takerf the form of the internal critical parent
or salfish ego or superego. For thia author, the false aelf
and the co-dependent gself have the same meaning. He renders
the following description in defining the false self:

"It ia inhibited, contracting, and fearful. ...planning

and plodding, ...selfish and withholding ...envious,
critical, idealizaed, blaming, shaming, paerfectionistic,

other oriented, ovaear-conforming, loves conditionally,

covers up, hides, and denies feelings” (p. 11).
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The internal ecritical parent discourages any form of
spontaneous feeling. Wegscheider-Cruae (1985) has commented
she didn’t know why, beneath all of the amilea, that ahe felt
an ever-present uneasineaa. The feeling is due to the fact
that children of trauma live, in the writer’s opinion, with a
lot of anxiety. The aenasation is familiar and ias always a
deterrent to the child fully enjoying any situation. It’s as
if the child is are always waiting for pain to follow
pleasure. This auccession of events occuras frequently;
conasequently, the expectation of deaspair following elation
replays the emotiona of early family life.

This eection haa included a definition of the falae aelf.
The false self haa been formed in an early effort to pleaase
one’s parenta. The child doesn’t realize that this self is
merely arn adaptation. Thia separation haas cauased emotional
pain. The internal, critical parent has served aa a
deterrent to the child’s spontaneously enjoying life’s events

fully. 4

Shamne

Shame-based people have bean produced by dyafunctional
fanilies (Wegschaider-Cruse & Cruse, 1990). The parents alao
are shame-based and have passed this feeling on, unresolved,
to their children. Their children will do the seame, in the
next generation, according to these writers, if steps are not

taken to resolve the issue. Underneath this feeling, they
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claim, lies anger and rage. They assert that self-worth is
restored, and the individual’s true beauty is revealed, only
when these underlying feelings are reaolved. :

Shame has been defined as '"total non-acceptance"
(Bradahaw, 1988a, p. 2). The child feels defective and is
powerleaa to change thia feeling (Bradshaw, 1990). Shane
must be covered up, Bradshaw points out, with *...addictions,
rigid rolea, and unconscioue ego defences' (1990, p. 49).
These defenses, according to the author, carry two main
consequences: “lisolation and fear" (1999, p. 76). The only
feeling of power, asserts the author in this aituation, is
the belief that one is reaponsible for the feelings and -
behavior of other people. Thias digtorted view leads to the
mistaken notion that one’s efforts can change another
person‘’s life style. And even though this is impoaaible, in
the writer’a opinion, the child will go through life looking
for people to save who fit the victim life-role. The child
will believe that it ia fulfilling a sense of duty by helping
others.

Shame circumstances have occurred (Bradashaw, 1988b),
because of parent’s inability to accept their own weaknesses
(e.g., dependency needa, wanta, feelings, and vulnerability).
The parent, as a result, shames the child by using forms of
paychological abuse (Bradahaw, 1988a) asuch as yelling,
criticizing, comparing, or humiliating. The caregiver doesn’t

realize that aa inability to love self transfers to an
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inability to truly love the child. The child may not feel
free to vent anger back at the parent for fear of losing the
parent’s love. Thus, Bradashaw aseta forth that anger turned
iﬁward and, in effect, became self-hatrecd. As a consequence,
the child socn believes that everyone views his self with the
same inner-hatred. To get relief from this feeling, the
child may act in self-deatructive manners (Bradshaw, 1988a)
by engaging in substance abuse or by controlling others.

The difference between shame and guilt is that guilt
makes people feel bad as a conaequence of doing something
wrong (Whitfield, 1987). In contrast, shahe, makes people
feel that they are defective or inadequate. The first -
feeling is healthy, Whitfielé clarifiea, enabling people to
make amends. But the second feeling deepens the individual’s
despair. Clapp (1991) expresses that some people feal that
othera can pierce their souls with a shaming glance. They
feel powerless when paralyzed by these negative measages. A
peraon usually feefs these uncomfortable sensations,
according to Piaget (1951), from a person who eaploys shame
attacks to control people at a point when they least expect
it. The abuaer, he explaina feela powerful when ahaming
othera. These negative affirmationa, accordiig to Whitfield
(1987), were learned as they grew up in their family of
origin. One long-laating result: the self-confidence of the

victima of these shame attacks is shattered (Waitley, 1979).
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Therefore, shame has been defined, in this section, aa a
flawed sense of self. Unresolved shame has been noted to be
a multigenerational tranaference that leaves its victims
feeling powerleaa. Thia aensation originated from the
negative family messages received by the child early in life,

according to these writers.

Neqative Self-Talk

Negative self-talk, according to Bradshaw (1988b), takes
the form of an inner, critical voice. He explaina that thia:
voice operates like a tape recorder, speaking repeated
negative messagea. The aspoken phrases judge people as being
defective, flawad, and unable to change. Self-talk deacribea
people’s feelinga about themselves. Bradahaw (1990) statee
that these experiences replay the abuse children have
received earlier in their families. By acting in thia abuase,
children punish themselves and perpetuate parental
punishment. !

Addicts ara, according to Earle and Crow (1389),
generally engaged in negative self-talk. They look to
anything, the authora maintain, that will provide relief from
the pain caused by the acquired negative phrases. Sex
addictas, the writers assert, focua on sexual fantaaies and
affaira to temporarily ailence their inner pain. The writer
opinea that substance abuse, activity-orientad addictions,

and repetition compulsiona also serve this same purpose of
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dulling the emotional pain.

In thia section, negative aelf-talk haa been explained as
an inner voice that repeata unhealthy messagea. The overly
critical inner-parent can judge the child unmercifully. The
child, in turn, may aeek relief from these inner phraaes

through increased addictions.

Poor Seli-Image

Ag & raesult of negative early childhood experiencea,
adultas may suffer from a poor self-image, Whitfield (1S87)
points out. This unhealthy self-image na? have been
internalized by siblings, friends, and other aignificant
people in the person’s childhood. And when Branden (1992)
says self-esteem is " a disposition to experience oneself in
a particular way" (p. 18). He views a negative self—inag§ to
be an unhealthy product of poor saelf-aateenm.

Wolter (1989) cites several vivid examplea of how hia
alcoholic father irnfluenced hias view of life. He astates that
he abused himself in the same way hias father had mistreated
him as a child. This treatment, he saya, led to denial of
the existence of a God, acceptance of the belief that he
might never fully raecover from hia childhood wounds, and thus
fulfillment of his father’s inner wishes to be just as
miserable as his dad. His father had discouraged any family
happiness. Wolter tella of his unwanted sister committing

auicide, at a young age, as a result of being sent away to
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live with other relativea. By his own admission,.wolter felt
an ongoing need to keep himself isolated and lonely. Being
terrified of rejection in relationships, he had commented
that he would never compete with other men for the love of a
woman. He asserta that he had great difficulty in assuming
adult reaponaibilities.

Woodran (1999) sets forth that it’s eapecially difficult
for these children to live in the preasent. The daya of these
individuals, often seem to merge into in an endless mass of
anxiety and confusion. In the writer’s opinion, these
feelings are intensified by children’s fablty belief that
life’s daily circumstancea can be controlled if one peraiats
hard enough in doing things the same way.

Bradshaw (1988a) claims that an inner emptineas liea at
the core of poor self-eateem. He agaerta that many people try
without asuccess to fill this inner void with addictions. They
often go to their death never knowing who they really are.
Branden (1992) deadribes self-efficacy as an important
conponént of self-eateem. With it, he says people can
confront life’s challenges, truat, and perceive themselves to
be worthy of happinesa.

Bradshaw (13588a) expresses that a poor aself-image
frequently occurs in children when no warm, loving person has
ever been present in their lives to mirror, echo, and affirm
them. This mirroring, according to the esuthor, takes place in

the symbiotic atage (the first 15 montha of life). Bradshaw
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writea (as doea Covitz, 1990) that the feeling reflected in
the mother‘s eyéa provides the foundation for the child’s
identity. Bradahaw pointa out that if she exhibits positive
feelings, the child feela secure and accepted as a result. He
reiterates that if the mother is troubled and emotionaily
distant, the child will sense and internalize that image
alsao.

Fatheras are also important to model healthy behaviors for
their aona. If bonding never occurs, boya may never value
nor love themaelvea as men, Bradashaw statea. Friel (1991)
stresses how the lack of healthy male role modela affects
boya. Bradahaw (1388a) writes that a child, without identity,
feela ieolated even if he ia admired and reapected by hisa
peers. Bradshaw'(1990) comm@ntas that there is a feeling of
not measuring up, of not being as good as others, of living
in emotional torment, of believing that these feelinga are
unique, and of feeling that all comforts are acarce (e.g.,
food, enjoyment, l&@e, and caring). As a resault, the child
feels defective, aa if he doean’t belong. In light of thia,
children feel an irrational neaed to punigh themaselves
(Viorat, 1986). Therefore, as Loudon (199Q) haa atated
regarding developmental growth: "Succeas or failure with
which each challenge is met affecta the fulneass of our
developrent throughout all life" (p. 236). Again, failure to
get needs met at the symbiotic stage resulta in a negative

self-image that is foateraed by a faulty belief syatenm,
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according to Earle & Crow (1989). The internalized messages
in this belief gystem are accepted as unchangable truths.
These beliefs include:
“I am basically a bad, unworthy person; No one would love
ne as I am; My needs are never going to be met if I have
to depend on others; I am not good enough the way I am, I
muast be perfect; If I make miastakes, catastrophic things
will happen; No matter what I do, something bad happens;
I can’t do anything right; Being good doea not get me
what I want; if I try to get what I want or say what I
think, I will lose the love and approQal I need; I anm
nothing without other peoplea’ approval” -
(Eafle & Crowe, 1989 pp. 19, 71-76).
Thus, some children were not taught that they are
valuable in themaelvea, they feel that they are worthy only
when they are valuable to othera (Rothenberg, 1990;
Wegschieder-Cruase & Cruse, 19%0). It’s very difficult for
children to believ: that they are lovable with so much
self-hatred, Love and Robinson (1999) remark. These authors
asgert that becaugse of parental rejection, some children
actually believe that if only they can act aa if they are
more than thaey truly are, their parents would love thea.
Unfortunately, no matter how hard these childran try to
conform to an often unspoken ideal, the negative messages

atay with them, the writers acknowledge.
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According to Peék (1878), a person’s reaulting behavior
emanating from a poor aelf-image may take the form of the
child becoming neurotic (aasuming too much responsibility and
making themselves miserable) or becoming a person with a
character disorder (making everyone else miserable, including
their children, by not taking responaiblity for their
parenting). Peck adds that pocr aelf-eateem also occurs as a
result of the parent never listening to the child. Most
couplea, according to this author, never really take each
other very serioualy. Consequently, the children’s opiniona
may similarly be regarded as of having little importance.

To summarize: a poor aself-image has been rooted in -
chaotic home environmenta, poor mirroring, and a faulty
belief system. Efforta to change this self-image by being or
behaving in a certain manner that perpetuatea the image are
futile, according to many authora. The negative measages that
create a downward self-esteem apiral are perpetuated by the

voice of an interndl parent.

Control -Dependency

Control dependency or co-dependency is, in the writer’s
opinion, about power. Miller (1992) discuasea the "control
disease" (p. 28) as crazy behaviors that people act out in a
futile attempt to feel safe in relationahips. Among these,
he mentions attempts to control eventa and people in

ralationships in an effort to deaden emotional pain.
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At timesa, the aymptoms have been eaaier to identify
rather than exacting an accurate definition of this topic.
The reader 1a referred to Mellody, Wells-Miller, and Miller
(1989) for further study of the asymptoms of co-dependency. In
an effert to reach a definition of the disease, Ray (1989)
refera to the use of caretaking activitiea. Bradahaw (1988a)
atateas that co-dependence ia “...a recognizable pattern of -
fixed personality traita, rooted in the internalized shame
resulting from the abandonment that naturally happens to
everyone in a dysfunctional family" (p. 185). He calls it an
addiction to something or somecne outside of oneself.
Co~dependenta, he pointa out, are always on guard, often ip a
.hypervigilant manner, againat life-forces they baelieve
threaten thenm.

In addition to those deacriptiona of co-dependency,
Whitfield (1987) adds that diaeaase to be: *...any suffering
and/or dysfunction that is aasociated with or results from
focuaing on the nedds and behavior of othera" (pp. 28-29).
Theae people, he points out, neglect their true self and
needs baecause they becomae so focused on the important people
in their lives. They deny and cover up their gcnuine feelings
to auch an ext?nt that paychic numbing, a characteriatic of
Poat-Traumatic Streas Disorder (PTSD), may occur, he writes.

Co-dependents, Wegacheider-Cruse (1985) maintaina, are
continuilly stresased, are unable to have spontanecua fun, are

intent on keeping their feelinga inside, and are obaessad
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with spending masaive amounts of time preparing f&r coming
events in an effort to control their reality. As they are
conatantly preparing for some upcoming event, she explains
they are unable to enjoy each day’s activities.
Wegacheider-Cruse defines co-dependency as the '"...inability
to experience wholeneas or to function adequately without the
certainty that one is actively being cared for by another"”
(p. 162). She contenda that the disease disables
co-dependenta (Wegacheider-Cruae & Cruae, 199¢) aince they
attempt to find their identity through dependency on
compulaive behaviora or by approval froa othera. Indeed,
"security through dependency’ (Viorat, 1986, p. 213) is the
agreemant between two people in a co-dependent relationsahip.
In the writer’s judgment, co-dependents believe that they
acquire self-worth through their helping activities.

Thua, many aspaects of co-dependency have been treated in
this section. Co-dependentas have identified with their lovers
to such an extent that their joy in life haa been astifled. In
turn, the lover who has become the "focua person', may feel
smothered by the controlling partner‘’a attempts to fael
aecure in thae relationahip. These partners often become
enmeshed in each other’s emotiona and, in effect, lose theix

own identities in the relaticnship.
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Compulsive Behavior

Earle & Crowe (1989) explain that compulsive behavior serves
as a relief-providing activity whan members in a
dysfurctional family ayatem live with their emotions ashut
down,. They remark that addicts in particular engage in many
forms of compulsive behavior. This repetitive activity is an
attempt (Viorst, 1986) to restore people to an earlier state
of feeling. That feeling, could equal a recreating of the
security of living in the womb. Bradshaw (1988a) includes
among these repetitive activities which alter people’s moods:
eating, drinking, working, sleeping, achiéving intimacy,
achieving orgaama, playing, and worshiping. The key, he .
explaina, ia to become 80 buay and distracted that people are
taken out of their resl feelings. Underlying their aurface
emotions, he adds, are anger, sadness, hurt, and lonelineas.

Repetition compulsionas, according to Bradahaw (13588a),
are cyclical in nature: the pain is felt, the
reliaef-providing cdmpulsion is performed to take the peraon
out of pain, a&and a depreasion sets in because, once again,
the individual has done something that has caused sham@. The
guilt that ia felt, the author continues, merely has added to
the original pain, thuas setting the body in motion to
continue the cycle. A downward spiral is effected, and aa
each cycle ia performed, the perason sinka deeper into
deapaii. Thua, he affirms that while the feaealing exista that

the repetition compulaion providea the needed relief, it, in
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effect, ia leading the peraon deeper into a feeling of
hopeleasneas and deapair.

Theae "“quick fixea" (Whitfield, 1987, p. 30) relieve
tension only temporarily. They include a wide range of
behaviora, which the author says, include intensae
relationahipa, abusive alcohol or drug use, controlling
another person, overeating, oversexing, overspending, or
over-attending self-help meetings. Any activity that will
take away feelings of rejection and guilt may take the fora
of a repetition compulsion., according to Wegacheider-Cruse
(1985).

Scme, as an example, may feel atress or loneliness. In
these inatancea, aince the féelings are uncomfortable, an
overwhelming daeaire to eat or to masturbate may occur. Once
the person engagea in thease activities, the pain is no longer
felt aa the ayatem is temporarily satiated. Afterwarda, the
peraon feels an overwhelming sense of guilt and despair that
comes from engagin& in the activity in the first place. These
uncomfortable feelinga,:in turn, are the fuel that leads to
the repeating of the act .vity. And the cycle continues.

Hence, compulsive behavior has bsen seen as a repetition
compulsion. The cycle includes an inability to tolerate
uncomfortable feelings, preforming a ritual to take away the
feaelinga, and feeling depression as a result of acting out
the repetition. This depression astarta the cycle over again,

thue leading the p~rson deeper into desapair.
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Perfectionism

The writer believes some troubled families possess a need
to be perceived aas being perfect in every way. They have, in
many cases, styliah houaesa, clothes, and cara. And their
outward appearance tends to rig!ily c~nform to an often
unapoken, accepted norm. There is, the writer maintaina, a
need to attain perfection by looking, acting, and thinking
like *“they" do. Perhaps the attempt to reach this illusive
ideal of perfection is the driving force behind the
advertising agenciea’ efforta to market their client’s
products.

Be this aa it wmay, the avoidance of anything deemed to-be
inferior, bad, or wrong in the eyes of othera, organizes
the life of these families (Bradshaw, 1988a). There is a
real fear that they will be expoaed as being
leas-than-perfect. They are driven, in effect, to do
acceptable thingas and become the acceptable norm.
Wegacheider-Cruse ¢(1985) admita, in thia regard, that she
naver could be satisfied with her accomplishments. She always
had to try harder and to do better. Driven tc measure up to
an ideal that couldn’t realiastically be acheived, she
invariably failed each time.

Furthermore, Wagschieder-Cruse and Cruse (1990) explain
that it is common to find people with eating disorders in
these fanilies. So intense is the need to have the perfact

body, that some will go to any lengths to achieve this result
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(e.g., starving, purging).

One woman’s father who was very judgemental and picky
concerning her behavior as a child, is cited by Mallinger and
DeWyze (1992). This caregiver had, these authors state,
"inflexible views on the "right' way to do everytﬁing" (p.
3). As a reault, the woman greatly feared making miatakes,
which curbed her ability to take risks and enjoy any of her:
achievementa. Her father’s rigid teaching instructed the
child that her best, no matter how hard ahe tried, was never
going to be good enough.

This drive to live up to a parent’s unrealistic and often
unspacified ideal may lead to the child committing suicide.or
murder. If a 4.9 student with aspirations of entering into
an ivy league college receives an 80 on a physics test, for
example, either of these results may occur, Cone (1991)
writeas. Viorst (1986) offers that a B- grade from a history
teacher, for 1ns;f:ce, is equal to failure for these
studenta. The resufting shameé is often unbearable for these
childraen.

Thus, in troubled familiea, perfection is an expectad
ideal for behavior. Oftentimes, thias ideal is indirectly
communicated. Consequently, the inner child is sacrificed
(Laguin, 1999), seeking the promise of this ideal. And this
ideal is imposaible to realize as no one really knows, in the

writer’s opinion, what the standard’s specifications are.
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Addictions

Addictiona, according to Bradshaw (1988a), Kkill the pain
of the inner self and force the users Lo become vnother in the
quest to be happy and lovable. The author contends that these
people, in an effort to avoi&)feeling as bad as they really
do, turn to addictions. One reason, he asserts, may be
due to the faast-paced societal changes that have devastated
the parental rules that once were accepted. In fact, a major
part of American culture will become addicted in an effort to
avoid the pain caused by these variationas. He lists the
following figures as a conasegquence of these changes:

“Sixty percent of the women and fifty percent of the men

in thias country have eating disordera. ...sixty million

are seriously afiected by alcoholism; sixty million are
gsex abuse victima; ...one out of eight is a battered
woman; fifty one percent of marriages end in divorce and

there is maasive child abusge®” (pp. 6, 172).

Bradahaw (1992)' reveala that mosat people are unaware that
addictive behavior car continue well after aubatance
addiction is stopped. He maintains (as does Woodman, 1999)
that working, eating, and smoking are some forms of mood
alteration that may take the place of drug or alcohol use. He
sets forth that a drug user may unconsciously turn to sex as
a "high," in order to fill the inner child’a insatiable
needa. Ha affirms that these secondary, or stage II

addictiona may be used either singlely or in a group, in an
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effort to give the body relief. The reader is referred to
Hart (1999d) for a partial list of '""hidden addictions" (p. 4).

Addictiona have been defined as "...a pathological
relationship to any form of mood alteration that has
life-damaging conaequences' (Bradshaw, 1999, p. 80). He adds
that obase aion forma the beginning, the thinking element, of
addictive activity.

Thua, an addiction may involve a asubatance, an activity,
or a person. Kaal (1989) reports that obseaesion involves a
atimulus to an addictive behavior, eapecially in the case of
sex addiction. And rejection, in love relétionahips, serves
as the trigger for an obsesasor to act on internal posasessive
feelinga, as Forward (1991) pointa out. In theae cases, she
commants that the object, or target of the obseasion becomes
like a god to the obaessor. The source of the power that the
obsessor‘a targets posseas remainas a mystery. No one,
according to her, really knows why one person can hold &o
much power over angﬁher in an obsessive relationship.

In addictiva relationships (Delia, 1992; Halpern, 1982;
Miller, 19839), the target people may become known as
attachment fetishes. In auch relationahipa, people with
addictive behaviors may lock in to lovers with spaecific
qualities, possibly fitting some "template in their genetic
memory"” (Bly, 1990, p. 135). These lovers may have triggered
memories of the early raelationahip between the mother and the

child. Specifically, this applies to the symbiotic stage wheén
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children’s needa were not met. The adult-child now looks to
that person, according to these writers, as a human resource
by which these unmet needs may be resolved. Consequently, the
writera maintain, the asensation that accompanies this
relationship, with all of these unconscious feelings
involved, is so pleasurable that a resulting addiction to the
person sometimes occura.

Since feelings are numbed as a result of early trauna,
according to Bradshaw (1990), addictions become the only way
a perason can feel. These emotiona do not reflect the peraon’s
real inner feelings, but nevertheless are.pleasurable, the
author explains. A person may even become addict to the -
emotion of joy and thus consiantly diasplay a frozen emile.
Bradshaw says these people, as children, were forced by their
caregivers to always be cheery and happy. The message was to
believe that everything ias okay within the family, denying
that the child may be hurting inside. The writer balieves
that it ia not uncdmmon for these people to havae difficulty
aeeing anything bad. They negate their real feelinga. Their
true emotions are hidden under the ever-present smile even
when someone clc¢se Lo them has die&:'

All addictiona must be identified, in the writer’sa
opinion, in an effort to resolve the difficulties that atand
in the way of leading a healthy, fulfilled life. If not, the
addict will continue with the bahavior of a dry drunk,

according to Wegscheider-Cruse (1985). The author clarifies
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the use of thi; ter; by explaining that a person, in thia
case, may have astopped the abuse of subatances, but will
behave as if atil. uaing. This behavior, according to the
author, haas devastating effects on the family. Each member
adopts a corresponding set of behaviors that relieve stress
due to the focus person’s unatable behavior.
Wegacheider-Cruse confirms that drugs or alcohol may be
replaced by marathon running, using much sugar or caffeine,
or applying specific behaviors.

Woodman (1998) maintains that the body senda aignala to
the mind for a reason. The writer believes that when people
feel specific,uncomfortable sensations, they ashould pay -
attention to what their bodies are talling thenm.
Unfortunately, as before stated, addicts don’t tolerate
uncomfortable feelings: these are generally viewed as
abnormal and are often silenced with alcohol, drugs, or some
other form of compulsive activity.

Thua, chemical ‘or activity addictions take various forma.
These behaviora caused by addictive activitiea have had
serious effacts on the family. A person with addictive
behaviora may even become addicted to a person in a
relationahip. The problem involves each person taking a hard

look at the addictive patterns that drain life’s energies.
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Love Addiction

The fasteat growing addiction in America today, according
to Bradahaw (1988a), is sex addiction. This point was also
made by Bradshaw in a lecture the writer attended at the
Miami Beach Convention Center in 1991. Thus, this addictive
activity ia diacuased in a separate category, apart from the
preceeding section.

Carnes (1983) separates various forms of sex addiction
into three levels: Level one behaviors, he asserts, are
viewed as being generally acceptable with law enforcement
personnel placing a low priority on proseéuting such
activity. Level three behaviora, at the other extrema, -
seriously violate the law; criminals are prosecuted
vigorously for these offenses. Level two bahaviora lie at
some point in between. For more information on the three
levels of asex addiction, the reader is referred to Carnesa
(1983, pp. 954-55).

It is the writér’a theory that any pleasurable feeling
nay become addictive. Sex bécones addictive then when it is
used to take people out of their uncomfortable feelinga. For
example, masterbation, a normal, generally acceptable
practice, may becoma@ an obsasessive-compulaive activity for
both males and females (Earle & Crow, 1989, pp. 49-50).
Compulasive masterbaters, according to these writers, do so
frequently each day. Life foi: them is out of control. Since

their belief aystem includesa the certainty that nobody caraes,
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they either conaciously or unconsciously take caré of
themselves aexually.

Sex addicta, according to these authors, feel that sex is
the one thing in life that they can control. This belief was
learned early in life by many. Adaas (1991) points out that
children, eapecially those whco have been emotionally
abandoned by their mother, learned to masterbatae compulaively
at an early age in order to compensate in some way for their
ever-present inner pain. Thia practice alao is
multi-generational in nature, in the writer’a opinion, as are
all addictive practicea. Masturbation is a form of *acting
in'" whereas actively participating in aexual affairs, -
according to Kaal (1983), is a form of "acting out" in sex
addiction.

The earlieast relationship occurs between parent and child
(Love & Robinaoﬁ, 1990). Since intimacy is shared in the form
of communicating one’s innermost feelings and thoughts,
sexual feeling ias fnatural in this ajituation, these writersa
atata. Sexual feeling accompaniea communication whenever a
man ashares his innermost thoughta and feelings with a woman,
and vice versa. However, sexual energy in the parent-child
raelationship, according to these writers, takes the forms of
either repression or expression. Expression on the panrt of
the child may occur "...in the form of excessive masterbation
or promiscuity® (p. 54). The parents, they assert, must

repress these inappropriate urges in order to maintain
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healthy relationships with their children. Furthermore, they
claimed that adults who had brief, secretive affairs with
strangers most likely were not permitted to have normal
dating experiences as teenagers. The writer believes this
stifling is due to the inappropriate bonding that occurred
early, between the child and the opposite-sex parent.

Bradshaw (1988a) maintains that sexual abugfe may occur
partly because it is expected, in family relationships, that
children obey and honor their parents. Consequently, parentsa
muat, in the writer’s judgment, always be careful to not
croas the line that ex’*3ts in thia earlieét relationship, due
to the negative conasequencea that will ultimately occur to.
the child both now and in the future, when the child engages
in love relationshipaes. For further reading on sexual

addiction, the reader is referred to the book Women, Sex, and

Addiction (Kaal, 1989) as well as the booka by Carnes (1983)
and Earle and Crow (1989) already cited.

Therefore, thi& writer haa stated that any sexual
practice may bacome an addiction. In this regard, the writer
primarily discussed masterbation (a) as an appropriately
healthy practice when uased moderately and (b) aas an
inappropriate addictive activity that produces mood-altering
effects when used compulsively. 1In addition, emphasis was

placed on parents becoming healthy relationship role models.
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Relationships

Children have learned to form relationships with others
partly by obaerving their parenta. Much of thias training, ia
indirect in many families. Wolter (1989), in writing on some
of the early lesaons he learned, includes: not aaking for
anything, living on indirect communication, diastrusting
comfort, and living in isolation. He writea that as a result
he feels punished or manipulated when a lover gets gsick, he
choosea lovers that are unavailable emotionally, and he has
difficulty receiving love.

Further, he would give up his self in order to become
what he thought his lover wanted him to be. He was, by hia.
own admission, rearranging hia life for his lover evan while
she would be having affaira with other men. These typea of
lovers, he claims, are unpredictable. They may be warm and
nurturing one moment and become emotionally unatable the next
moment. Wolter admits he choose these women in relationships
becauae of his famfly role models. He pointa out that since
his f&nily was unhealthy, he, chose partnera that would
duplicate thias familiar, painful relationahip. Aa a child, he
internalized tha blame for his family problema and, now as an
adult, he continued this childlike behavior in his love
relationships.

Being attracted to women who feared being abandoned, he
claimed that he was subject to being used and then abandoned

himself. Women the author dated alwayas abandoned their lovaera
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firat, the author ;tates. This action was prompted on the
part of the womsn, he asserts, by an unconscious belief that
they must be the firat to leawve in a relationship. He
expresaes that thias action was necessary according to their
helief system, or they would be the ones eventually rejected
and abandoned. Thus, according to the author, thease women
felt power when they were the first to leave a relationship.

Sometimes the partners in marriage realizoe that the
spouse can’t make them feel complete. Bradshaw (1988a)
explains that a relationahip void is felt at thig time. Even .
8o, he says a conscioua or unconscious decision is made to
have children ao that the children will begin to £ill the -
spouses’ unmet needa. In this way the pattern is carried into
the next generation as learned behavior.

In many casea, relationship intimacy ig confused with
conformity or enmeshment, he aaserta. The writer clarifies
this prroblematic belief: spouses muat be exactly alike in a
healthy relationahfp; any diaagreement is a threat to
intimacy. In this regard, the relationahip belief is baaed
primarily on unhealthy effortas (Bradshaw, 1988b). An "if
only' mentality, he suggeata, rules these lovers’ thinking:
if one tries to give more love, attention, and sex, thaen
maybe the other will show the same feelings in return with
equal or greater intensity.

Kasl (1989) points out that in addictive relationships, a

co~dependent spouse may live in a horrible situation for
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months or even years on crumbs of memories of previous good
times together. Bradshaw (1988b) writes that these
relationshipa stay together due to the spousea’ fear of
abandonment. He contends that people re-enact their early
childhood relationships with partners that possesas the
qualities of their parents, in an attempt to reaolve the

" conflict and to move on in the developmental proceas. He set
forth that thia effort never works, however, because the
children are now adulta and, conasequently, they need to

grieve the loas of their troubled childhood relationship to

their parents.

Trust in relationahips is difficult for the adult,yith,
unmet developmental needa, according to Bradshaw (1999). He
mentions Lhat this mass of needs lives inside each of thaese
adults. And, as a result, no amount of love, affection, of
attention will fill the inner void left by this earliest
relationship. The child with these unmaet neaeds, he expounds,

posseaaes an insatfable deaire to be hugged and touched. This

author commenta that these children will tend to marry a
spouse with abandonment issues, once again fitting the
pattern. Theae children have a fear of engulfment, or a fear
of losing themselves in the relationship. As the partner with
abandonment issues comes closer, the one with a fear of
engulfment often runsa away, he asserts. The sensation, the

writer believes, feela like smothering.
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Bradshaw (1990) theorizes that the child inside never
grows up, treata everything in extremes, and runs either to
be fixed by mothering women or to fix needy females. Thus,
the inner-child confuses security with control, intimacy with
intensity, and care with obsession. He maintaine that the
confusion occurs because the child’a healthy sense of self
was absorbed by the mother when the child was an infant. The
infant became enreshed in the mother’s emotions and actually
felt her feelinga. Bradshaw points out that the child, in
effect, became whatever the mother affirmed the infant to be;
she defined the child.

According to Whitfield (1987), moat people never got |
their needs met as children in order to form healthy adult
relationships. He states that 80-90 percent didn’t receive
proper nurturing. Consequently, relationship problems occur.
One troubling problem, according to Wotitz and Gardner
(1999Q), is that some have a tendency to give in a
relationahip when they are not receiving anything in return.
In addition, ~ther people’s problema, they claim, become
their own. Consequently, Wegacheider-Cruse (1983) asaerts
that they scon begin to develop fixed behavicral relationship
patterns that focus on the other person as a result of a iear
of eseparation.

Wegacheider-Cruse & Cruse (1990) mention emotional
intercourse as an important element in a relationship. They

define this aspect as the sharing of feelings that includesa
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the posaibility of sexual contact. It’s important to
underatand, in the writer’s opinion, that the commitment,
truat, and underatanding that an intimate relationship
demanda develops gradually (Love & Robinson, 13990;
Wagacheider-Cruse & Cruse, 1990). According to these
writera, this sharing is difficult when the obstacles of
learned relationship behavior have not been worked through.
Earle and Crow (1989) express that learned beliefs about sex
are often strained, stresaful, and filled with concepts of
evil and ein in the families of origin of many people. Among
these people, feelings were repressed and’natural urges were
replaced by addictive activities, the writers explain. -
At timea, the parent-child bonding is ao intenae, and
feels so good, that when the child grows up, he keeps looking
for that special peraon, that will give the same feeling.
This lover will make the grown woman feel the same high that
the little girl felt when she was with her father (Love &
Robinson, 199@). If the child happened to be the apecial one,
a faear of getting close to anyone ia a common problenm,
according to the authors. Adame (1991) refere to these
@pecial ones aa victims of covert incest. The underlying
symptoms of anger and rage, he pointa out, are covered with
the child feeling idealized and privileged due to being the
racipient of the caregiver’s attention. However, there often
ia a need in adult life, Love and Robinson (1999@) affirmed,

to recapture the intenaity of the early relationship, in a
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way that fuels the drive to form new intimate experiences.

The need for a mother to become inappropriately bonded
with her infant, is made manifest when ahe marries a person
that doean’t fill her needa, Love and Robinson (199@) affirm.
In effect, a deastructive cycle ia set in motion: The authors
explain that the child, now a mother trains her infant to
£f1ill her needa in the same way that she, as a young person,
was used to fill the needa of her parents.

Knowing all of this, many fail to accept that a real love
relationahip bzgins only after the estatic feeling of being
in love fades, according to Peck (1978). ﬂe declares that
this estatic feeling emanates from a collapae of defenses .
that allows two people’s ideﬁtitiea to merge. However, due to
personality differences or the pressures of life, a sgplitting
apart inevitably occurs and it ia at this point, he asaserts,
that the real work of leoving begina. Thia love cannot begin
(Lowen, 1999) when lovers don’t ack for what they need, when
lovers don’t give Up a need to dominate and control each
other (Miller 1952; Stein, 1999b), and when they refuse to
become vulnerable in their relationahip (Oasherson, 1990). A
close relationsahip begina, theae writera maintain, with
honasty, reciprocity, and vulnerability.

In the writer’s opinion, feeling empathy is a key problem
in thia ongoing commitment. Often, & lover lacks the capacity
to feel what the other lover is feeling. This is especially

true, according to Piaget (1991), when people with
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accommodating characteristics are involved in love
relationships with controllers. Simply stated, it is
extremely difficult for controllers, by their nature, to feel
what others’ feel. Peck (1978) identifies narsissistic
individuals as lacking this special quality.

These partnera have an incredible capacity, in the
writer’s opinion, to see everything exclusively from their
own viewpoint. The writer believes that everything which
occurs in such relationshipas is perceived by one of the
partners from a position of entitlement: "the belief that ona

deservea to be given to without reciprocal expectation"

(Johnson, 1991, p. 200). Commenting on the complex problem, _

Viorat (198L) suggests that lovers’ unreliable early
attachments to their mothers may lead to a “childhood
symbiotic psychoais®" (p. 29). Thia feeling of enmeshment, she
clarifies, is an attachment dependency that evolves whaen two
lovers become one emotionally. An identity confusion
(Rothenberg, 199@) occurs and saparateness from the lover in
this relationship becomes intolerable. As a result, the
writer believea that the accommodating partner will endure an
enormous amount of abuse when enmeshead in a love ralationship
with a controller.

Viorat (1986) explains that a woman may continually seek
a man to fill the void in her life even after he has turned
away. When the man is incapeble of filling the woman’s unmet

needa, she becomes angry. If the man is already involved
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with another woman, this providea an exXxtra dimenaion to an
affair, Y:iorst says. If she can win the man, it may prove,
according to the author, that she is a better woman than the
lover he is already committed to. Or, Viorst pointa out, it
may reveal an angry, unconscious attack on her mother, who
didn’t take care of her father and consequently loat him to
death.

For whatever the reason, Viorst (1986) asserts that once
this woman has made the man her lover, her intesrest fades.
The cycle repeats itasely in another relationship. Of course,
this pattern is also true with men in relationshipa, Hillman
(13990) has aaserted. And according to Bly (13939), Kean
(1991), and Von Frantz (1999¢) the male in this esense is often
looking for an illusive mother-goddess to £fill his inner
void.

Finally, Viorst (1986) comments that aurface beauty, is
of primary importance for many women. It is not uncommon for
some women to likert growing old, where their features change,
to being castrated, the author explains. Their sanse of self
is 80 greatly tied to thaeir outer image that once the power
of attraction dies, so in effect, does their life. The writer
sadly believes thia reasignation has to do with too much
esphaaia on image qualities and not enough cultivation of
character attributea (See Delis, 1992, pp. 21-22 for a liat
of attractive qualities, character attributes, and image

qualities).
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Thua, the writer haa explained various obstacles that.
stand in the way of cultivating healthy adult relationships.
Further, relationahipa are set up for failure when partnera
expect each other to fulfill unmet childhood needa. Laatly,
relationahipa are prone to failure when the arrangement’s

vital nurturing work is not forthcoming.

Personal Boundaries

Bradshaw (1988a) states that children in many families
are not permitted to have their own space, thoughts,
feelings, or needs. Boundaries, he writes; are not understood
by them baecause of family of origin enmeshment. No feeling
of individuality exiasts in theae systema, even to the point
of one family member taking an aaprin if ancther memsber is
sick. Thia author addas that when boundries are not known,
people will either let everyone enter into their persaonal
space or will construct a wall that prevents anyona from
coming in. Furthqr} he asserts that these enmeshed people
feel what others feal and are manipulated by strong emotions.

A boundary has been definad by Woititz and Gardner (1990)
as a limit or a barrier ‘hat divides one person from another.
Miller (1991la) likena a boundary to an invisible protective
fence, similar to a mason jar, that keepa people from
entering into their space to control them by getting them to
do things before they have a chance mull it over. Piaget

(1991) identifies the many tactics contrcllers use to
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transgreas people’s boundariea. The reader is referred to his
book for further study.

Boundaries are needed to protect people from being
touched or victimized, according to Earle and Crow (1989).
And when enmeshment occurs (e.g., in a fused relationship),
wWwhitfield (1987) explains one’s rights and needa tend to go
unfulfilled. Love and Robinaon (1999) agree: they explain
that these people are never gaure where they begin and others
end in an emotional sense because their boundaries are ao
fragile. Othera, in reaction to the hurt experienced in their
livea, may build a wall around themselves (Evans, 1977).
Walla, as Miller (1991a) points out, may consist of anger,_
fear, silence, or worde. These protective barriers serve to
hold offenders at bay, but also prevent the user of these
walls from .getting emotionally close to anyone. As a result,
an intense loneliness prevaila, due to the lack of intimacy
with othera. For further inforaation on peraonal boundarieas,
the reader ia rafefred to Miller (1991a, pp. 235-244).

Thus, boundaries were not learned by many children in
their families of origin. As a consequence, iaolation or
enneshment were resulting behaviors. These unhealthy actions
are destructive in relationships and, aa a result, intimacy

is negatively affactad.
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Hispanic Acculturation, Personal Growth, Academic

Achievement, and Professional Development.

McCune (1986) is among those who forsee a major sgshift in
the population within the next few decades. During this
period, the majority of the workers in thia country will be
made up of minoritiea and women, McCune writea. 5She says
Hispanica will form the largeast minority group in the United
Statea. Unfortunately, the writer believes, a majority of
Hiapanica will be restricted to performing menial labor
tasks, unlesa they have adequate schooling, guidance, and
goals.

Hispanics, who have left their countries of origin to _
seek a better life are ainkiﬁg deeper into poverty, according
to Kantrowitz and Rosado (1991) ar.d Palmer (19591). They add
that their children posaess little hope for aucceas in this
country. In the writer’s judgment, education means little for
most Hispanic children, whose basic needs are not baing met.
Walker and Sylweetdr (1991) affirm that the resulting
enti-social behavior may be caused by children living in
“poverty-stricken, dysfunctional homes with parents who have
limited parenting skills" (p. 14).

Numerous Hispanic parenta, according to Goldenberg and
Gallimore (1991), really want to help their children succeed
academically. Stemmer, Brown, and Smith (1992) suggest that

parents motivate their children by: (a) giving thenm

responsibilities, (b) teaching them to plan in advance, and

Es
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(c) learning what £he school expecta of their children. But,
the writer contends, many Hispanic parents need to be shown
how to facilitate the communicative process between the home
and the achool in this country in order to effectively
support their children.

Goldenberg and Galliaore (19S81) point out that aome
Hiapanic caregivera, in fact believe that the academic
standards in this country are lowaer than those of their
countries of origin. Clifford (19S0), in this regard,
astresses that easy succesa and not enough challenge in public
ochools may be partly the reason for this'parception. Even
with the belief that achoola propagate easy auccess, Taylory
(1952) atresses the neceassity of obtaining further educatiorn,
even beyond high school:

“I1f a man has only a high achool diploma or is a high
school dropout, there’. lesa chance he will even have a
job. In the past 20 years, such men have seen their
earnings drop‘'by 40 percent, in inflation-adjusted
dollars" (p. 40).
For numerocua Hispanics, education is already aeen as
valueble. However, the view ias limited: what more of them
need to be shown, in the writer’a opinion, is that education
in this country can make major Jiffarence in their child’s
economic future and ersonal growth.
The writer further believes that it is urgent to inatill

education’s value, in the minds of Hispanics, whose national
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dropout rate atanda at 4@ percent (Hancock, 1992). Visiedo
(1992) points out that 47 percent of this county’s students
enrolled in public achoola are Hispanic. The challenge for
educators is at hand to teach these children that they can
make a difference Ly proactively effecting a posaitive
“paradigm ahift' (Covey, 199@ p. 23) to shape thzir futures.
According to Garza-Florea (1992), teachers must, without a -
doubt, believe that Hispanic children are capable of being
asucceasaful. The writer hopes that the perceptions and
attitudea of the present cultural impasse (Blades, 1992)
betwaen mainstream America and Hiapanics will be positively

transformed.

Problem-Solving Project Not Available To Meet Student Needs

As a result of the changing family aystem (McCune, 1986),

. achools have not responded in an organized, structured manner

to meet students’ needs, the writer believes. Society’s
present shift, frow an industrial to a global economy, has
presented new challenges (Black, 1981; Filkins, 1991;
Laughlin, 1991; McCune, 1986) that educators are not facing
in an organized course of study. At present, the writer
believes, a fragmented approach is utilized to help rasolve
the problems brought about by family difficulties: &chool
counselors meet with students on an individual basis and
trust counselors conduct group meetings modeled after the 12

steps of Alcoholics Anonymocus.
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What is aadly lacking, according to Guber (1931) and
Minton (1991), ig a class, or a structured, sequential module
of astudy that deals with the apecific problems mentioned in
thia report. Structuréd, for-credit, amall-group sesasiona
which are devoted to its participants diascusaing these isaues
in an organized manner simply do not exiat. Hence, the writer
believea many atudents will continue to live with a great
deal of emotional pain because of not receiving the
information that may enable them to start the journey toward
realizing personal growth, academic success, and professional
development. In addition, if the harmful parenting cycle is
not interrupted with a healthy intervention, the next
generation of children will enter public achools with the
same problems as their parents, the students of today.

At present, many parenta blame student failure on the
school asyatem. Branden (1990) pointa out that moat of theae
people, now parenta, atill carry painful memories of their
own prior achool ewperiences, wishing that theae had been
different. The writer believes many parenta are
disillusionad, detached, or frustrated with present public
school education.

Bradshaw (199Q) quantifies the problem of adult-children,
pointing out 29 million Americans have suffered emotional
damage because of early family trauma. He criticizes school
systeas, whose employees continue to place emphasis on

obedience, memorization, and teacher-centered instruction,
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while societal problems are not being addressed. Although the
writer acknowledges that many teachers have adapted their
instructional methods to keep in atep with global changes, he
believes that many studenta, even with these changes, will
not succeed. The resulting failure, the writer astreases, is
due to the fact that that they don’t know how to identify or
work'through the problem areas presented.

Therefore, the writer believes that school restructuring
is not proactively dealing with the problema diacusaed in
this report. A aystematic approach is needed. It is this
writer’s theory that a for-credit inatructional module should
be implemented in achool syatema to focus on these problem

areas.




CHAPTER III

ANTICIPATED OUTCOMES AND EVALUATION INSTRUMENTS

Goals, Expectationa, and QOutcome Measures

The following goals and objectives were projected for
this practicum. The prinary.goal of this problea-solving
project was to familiarize Hispanic students with
dysfunctional family patterns. By increaaing student
awareness of the resulting learned behaviors, the writer
expected his implementation group to effect positive personal
changes ao that thdy would be able to proactively transform
their relationshipa with others, thus acting in their own
best interest. As a result of having identified these
problems and solutions, the writer belie/sed that Hispanica
would realize the importance of effecting peraonal growth,
striving toward academic excellence, and making plans for

profesaional development. In effect, they would strive toward

reaching their full potential.




87

The writer projected a secondary goal
relating to Hiapanica becoming aware of the problenms
aurrounding cultural adjustment. These isauea were, in a
sense, two aapects of one theme. The writer haa forwarded the
opinion that the learned behavior discuased in this
problea-solving project, ias evident to a Reasure in all
familiea regardless of the culture. Wwith this in »mind, a
portion of the p ~blem-sclving project was devoted to
discusasing the general themes of acculturation and
achievement of students in Hiapanic familieas. The writer
planned to evaluate, in proper English form and style, all
written assignmenta. The goal waa to educate Hispanica on
topica relating to dyafunctiocnal families and to diacuse how
acculturation relates to these iasues.

Therefore, the primary goal was to educate Hiapanicas on
isaues relating to dyafunctional family members’ learned
behavior to promote peraonal growth, acadeaic auccess, and
profesaional development. A secondary goal related to
discuassing how acculturation ia negatively affected by the

student engaging in these learned behaviors.

9] tive I

The writer will select ten Hispanic students from English
ags a Second Language (ESOL) classes to participate in this
problem-solving project. These studants will ba chosen basaed

on their responses to a survey (see Appendix A). This amall
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group will meet in a separate room, on this inatructor’sas
planning sesaion, once every two weeks, during the
eight-month implementation period. Grades will be earned
relating to English form and style for all work aasigned.
Thease scores will be included in each student’s nine-week

ESOL grade.

Objective II1

Each student will be expected to keep a personal journal.
Through journal-writing, astudenta will express their
reactionas and feelings toward topics discussed in small group
sessiona. Thia writer will collect the journal entries and_
provide feedback aevery two weeka. In sum, this
internalization process will serve to keep the astudents

focused on the diacuaaionsa.

Objective 111

For measurement purposea, these atudenta will take testa
designad to estimate their cognitive understanding of the
topica. They will be administered at the baeginning and at the
end of wsach of the five study areas. These pre- and
posttests will be given in a short esasay format. The cn-site
trust counselor, a teacher with a background in paychology,
and this writer will evaluate these tests (see Appendix C).
The Appendix B survey results will be employed to measure

student attitucinal changes. This survey will be given at the
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beginning of the implementation periocd and at the conclusion
of this eight-month problem-solving project. Furthermore, a
final report will be assigned, aynthesizing and evaluating
the content of the implementation period’s 16 one-hour
sesgaions. It is anticipated that seven of the ten students
will experience:!: (a) positive changqg%i? attitude shown by
positive variations in ten responses oﬁ the Recovery
Potential Survey (see Appendix B) and ;b) an accumulation of

knowledge shown by a one letter-grade acore improvement on

short essay teata (see Appendix C) of the subjecta discusaed.

Meagurement of Objectivea

Cognitive Outcomes. This group of ten will take a

short-essay format test (see Appendix C) at the beginning and
at the end of each of the five clusaters. The writer has
formad each cluster of discusasion topics to simplify student
acquisition of knowledge during the eight month
implementation periocd’ The writer calculated the division
nacessary since this 16 session problem-solving project
includes 23 problem areas, 14 specific aclution topica, five
ganaral solution discuaasionsa, and four Hiaspanic student

improvement themes.

Affective Outcomes. Primarily, attitudinal changes will
bae measured by use of the survey in Appendix B. This survey

will be administered twice: at the beginning of the
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implementation seaéion and at the end of the eight-month
period. Secondly, student journals will provide a source of
evaluation. During the two weeks between each hour-long
sesaion, atudents will record their thoughta and feelings
relating to their attitudes on each session’s content. The
writer, in turn, will reapond personally, in English writing,
to each student entry as Staton (1987) suggeatsa. In addition,
the writer will monitor the positive and negative threads of
change in student writings. Third, assignmenta relating to
class discussions will be given. And finally, a summative
evaiuation assignment will take the form of a student paper.
In this end of the year paper, studenta will ayntheaize and
evaluate the effectiveneas of the eixteen asessions.
Therefore, the inatructor will measure knowledge >y use
of tests (see Appendix C). Alaso, attitudinal changes will be
meagured with a survey (see Appendix B). In addition,
students will keep a journal as an aid to record, process,
and internalize cldes diacusaionsa. Likewiae, homework
agasignments will be given. And lastly, a synthesis report

will be written as a summative evaluation assignment.

Mechanigm for Recording Unexpected Events

The writer will keep a journal to record claas events.
The journal entriea will include anything deemed to be of
value: obaservation of claas activity, reaction to different

types of assignments, and documentation of successaful

Lo
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experiaencea. Further, each student will be given a
personalized reaponae to each assignment given. These
reaponsea will be kept on a computer file, thus compiling an

ongoing record for each individual.

5
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CHAPTER IV

SOLUTION STRATEGY

Discussion and Evaluation of Possible Solutions

Thia problem-aolving project has emanated from the stated
need of many Hiaspanics to learn about dysfunctional family
patterns. The resulting learned behavior, the writer has
maintained, has discouraged acculturation, peraonal growth,
academic success, and professioconal development. The writer
alleged, in Chapter II, that these patterns have kept many
Higspanica from readhing their full academic potential.
Further, since these dyafunctional learned behaviors carry
life-long consequences, the writer believes an intervention
isa needed. The intervention propogated, in this
problem-solving project, takea the form of 16 one-hour,
bi-weekly educational aesaiona in the public aschools. The
purpose of these classes is to show young Hiapanicas that they

can proaztively make positive changes in their lives.
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Thia county’s progressive achool asystem, the writer
believes, employs many workers who sttempt to deal with young
people’s problems. In contrast, the writer opines, that many
American school syatems refuase to acknowledge that it should
be their responsibili+y to work toward solving these
problema. Conasequently, young pecople suffer. Thia county hasas
achool counselors, paychologiata, and truat counselors who °
have helped atudents through crisea. Moreover, criais
regponase teama have been available to try to reaolve a number
of difficult aituations as they arize. Hcwever, thias writer
has maintained that none of these 5trategies offers a
systematic approach toward solving the problem of -
dyafunctional learned behavior. For this reason, the
following 14 topics will serve asa an introduction to
the specific solution strategies based upon the problemsa
diascussed in Chapter II. The writer groups theae solution
topics based upon his reading of Bradshaw (1988a; 1988b;
1990): '

1. Families

2. Emotional Invasion

3. Dependency Needa

4. Hole in the Soul

5. False Self

6. Inner child

7. Healthy Shame

8. Healthy Self-Talk

100
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S. Healthy Self-Image

1%. Co-dependency

11. Addictiona

12. Love Addiction

13. Just Guitting Subatance Abuse Isn’t Enough

14. Healthy Relationshipsa

In addition, the writer lists the following five topics
as general solution themes to the 23 problem issues statad in
Chapter II. The writer considered these general solutions,
apart from the others, due to the need for their ongoing
maintenance in people’s lives. Thus, the five general
solutions are:

1. Healthy Boundaries

2. Grief Work

3. Recovery

4. Higher Power

S. Support Groups

The writer alasd added a sect’‘on to daeal with the
following four themea: Hiapanic acculturation, personal
growth, academic achievement, &nd proiessional development.
The writer has forwarded the opinion that the problems
mentioned are compounded by cultural changes when Hiapanic
families move to thia country. The writer believes that a
aymptom of these problema is ahown in the dropout rate among
this ethnic group: it is the largest of any other minority in

the United Statea. Solutions will apply to Hiapanics in

10}
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particular in -‘he laat aection of this literature raview.

Review of the Literature

"Familiesa

A healthy family syastem, according to Bradshaw (1988a),
is formed when each member possesses a aolid sense of self.
Bradshaw notes a difference between being accountable to and
being reaponsible for the family unit. He axplainea that
accountability indicates a healthy relationship whereas
raegponsibility for a family member denotaes an unhealthy,
caraetaking role. People, he assertas, should be taught to love
and care for themselvea firat, then encouraged to form
subsaequent love relationshipa. The writer agrees with the
author: Only when people possess a aolid sense of self-love
can they consequently hope to fully love othaera.

In addition, Bradashaw points out that parents muat
acknowledge that a‘key element of their family role ia to
f£fil1l their children’s naeds. Beginning with this proper
parenting relationship, these caregivers’ next task is to
encourags the necesasary, gradue! aseparation from the
symbiotic parent-child bond. By separating, a healthy, proper
raelationship begins to form. Bradshaw states: '"Relationship
demands agparation and detachmant' (1988a, p. 221). Forward
(1991) concludes: "Parental iove is the only love where the

ultimate goal is aseparation” (p. 199).
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Bradahaw (1590) advocates researching family history so
people can find out who they really are in a family gystem.
In this regard, he advisea, that people should write out
information regarding their birth, their familiea (including
preceding generat.ons), and their relationahip to their
parenta. By ao doing, he maintaina, people can diacover more
about themaelvea, a finding that will lead to a healthy sense
of personal identity. To facilitate thia taak, he outlinea a
writing procesa for each developmental atage.

Parentas as role-modela, accerding to this author,
transmit information regarding gender idehtity, intimate
relationships, healthy sexuality, and communication skills.
He streases the importance of tranamitting healthy bonding
between parents and children, a bonding that includes
touching and emotional sharing. Theae intimate experienceas
add to the children acquiring a healthy senase of self. And
though many people didn’t receive proper nurturing, he haa
comforted many with’ this thought: the character that peopile
poasesa at present ia due to their imperfact childhood
experiencea. The writer beliaves that peopls are survivors:
They suffered painful encounters that have bean beneficial to
them in interpersonal relationships. Consequently, thaese
persons possass special empathetic “character asttributes®
(Delis, 1992, p. 21) that enable them to xerve well in the

helping professions.
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For those caught in an unhealthy sysatem, Whitfield (1987)
advocates learning self-care: Doing whet is in one’s own
peraonal best interest. He suggeata that people learn to let
go of control, to not try to alter their parents or anyone
else, and to accept that others possess distinct identities.
The writer believea that healthy separation occurs when
people no longer feel enmeshed in other people’s problems. As
a result, they no longer enable aignificant people in their
lives to continue their unhealthy behavior. Consequently, the
writer believea, they tend to hope that if they practice
healthy self-care, others in the dysfunctional family aystem
will be positively affectaed by their personal growth and -
change.

For many reasons, at many timaes, parents, in families,
often express strong emotions (e.g., anger, rage, fear).
Earle and Crowa (1989) advocate that after the fact, parenta
should debrief their children, citing the reasonas for their
outward emotional Jlaplay. All too often, they explain,
parenta control their children by labeling them with
derogatory names, making them feel guilty, and listing
virtually every favor performed for them. The authors believe
that children don’t need to hear these things, which is
l@arned in their family of origin. And although they try to
change an unhealthy pattern, the stresses of daily living
often invoke the old parenting patterna, according to Earle

and Crowe. Open communication softens these emotional blows.
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Parents, at an appropriate time, must discuass the reaasona for
their display of astrong emotions.

Earle and Crowe add that parents should further emphasize
to their children that strong feelings aren’t permanent. No
one, they stress., can be happy or sad all the time. And the
writer believes that many children of trauma actually have
learned, on a aubconscious level, that they muat be happy all
the time; being happy can be a defense mechanism to survive
an unbearable family aituation. The authors forward the
opinion, that children muat learn to talk about, to
underatand, and to raelease their feelings.aa & normal manner
of coping with their development. It is the writer’sas -
conviction that if they don’t learn to tolerate uncomfortable
feelings, thaey may live their livea in denial diaplaying the
frozen amile discuaaed in Chapter 1II.

According to Love and Robinaon (1999), the inviasible line
that prevents adultas from forming unhealthy alliances with
their children nus€ be reapected by parentas. The line’s
purpose, these writera claim, ia to permit parentas to meet
their children’s naeds whi.e time, preventing the children
from masting their parents’ needa. They atreas that
independence aa children grow up i@ encouraged in healthy
familiea. 1In thia way, they astate children are equippaed to
aurvive on their own upoﬁ leaving the family of origin.

The writer believes thav, in contraat, unhealthy family

ayatema discourage aeparation and individuality. In many
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cagsea, the writer maintaina, they even view their children’s
marriages as merely a welcome addition to their own family
becauae they are the onea in control. Parenta should never
expect children to *“marry into' their family (Love &
Robinson, 1990, p. 183). Each farily member must demand
acceptance as being a unique individual with specific needs
that must be filled by a broad range of people, the authorsa
stress.

Love and Robinson advance the concept that parents musat
transfer akills that will be useful for their children’s
healthy separation (e.g., possessing deci#ion-naking skillse,
providing for aelf, accepting self-responsibility, and -
developing ongoing social skille that will lead to forming a
wide range of friendships). Csaregivers in dyafunctional
ayatema, neverthelessa, promote daependence. The writer
believea the reaaon for this is the fear on the part of these
caragivera that if they allow more fraadom, their children
will abandon then.'

According to Viorat (1986), children must be encouraged to
form separate identities bacéuse laetting go of dependence
includes letting go of unhealthy parental expectationa. While
Covitz (1999) spella out thes expectations that most families
have for their children, the writer believaes that parents
cften mold their children to become educated for an
occupation that they, themaelvea, may have wanted but werae

unable to attain. The danger exists, according to Bettlehein
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(19990), that parents ﬁ}i wisah to live out their unfulfilled
dreams and expectations through their children. This wish nay
lead to resentmaent. Bettleheim offera thias hope: Once
negative parent-child feelings are expreased, healing has a
chance to begin. The writer believea, however, that a mutual,
loving empathy muat be present for thia healing procesa to be
effective.

Future relationahips are alaso affected, these writers
explain, becauge of unfinished business atem..ing from family
of origin difficulties. The writer believea that people muast '
work through their painful pasta in theraﬁy or with a trusted
parson. If not, Friel (1991) confirm& that they will -
continually aeek partnara that will duplicate the unhealthy
parent-child relationaship. There ia a subconacicus desire in
theae cases to resolve an earlier crisias through one’s
preaent lover (Friel, 1991; Love & Robinaon, 1990). For thias
reaacon, it is important, to accept parents and lovers, as
unique 1nd1v1duala:

Pack (1978) wri es of family problema that breed pain. He
commenta that it’s impeortant for parents to face these
pair.iul feelings and not hide them from their children in an
affort to mask suffering. If pain is disguised aa happineaa,
the author asserts, children may receive the misguided notion
that happiness is normal. As a result, they don’t learn to
tolerate painful feelings; inatead, they seek pleasure at any

coat.
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Learnaed beliefa auch as thaese are aeaay to aasimilate, the
writer believes, since children assume that their parents are
gight roat of the time. Peck daclares tha” children tend to
agalign godlike qualitiea to parents. For this reason, he
gtresses, parents ahould: (a) be natural, (b) let their
children know th;t they &re loved and accepted, and (c) apend
time with them in family activities.

In the busy 1990a, too many parents don’t spend encugh
time with thair children; often, they give them money
inatead. In thia regard, Johnaon (1985) atreassesa that money
can only buy thinga. And although many pa?ents think that
thingas can fill the longing in their children’s hearts, the
writer believea that nothing can aubstitute for warm,
raciprocal human involvement in relationaships. In addition,
the writer advocates that parentas, at an appropriate time in
thaeir children’s development, should confesa that they don’t
know everything about caregiving. Conaequently, they should
encourage their of;spring to be conscious of incorporating
into their belieaf aystem the uase of poasitive parenting
techniques observed in other familiea.

Therefore, perenta are to inepirit their children to
become unique individuals. Also, parents ahould be conacious
of the behavioras they modael for their children. Diacipline
ahould be followed by debriefing; strong emotiona shculd be
viewed aa temporary; and healthy change ahould be encouraged

in families.
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Emotional Invasion

Parents who depend upon their children to fulfill their
unmet emotional needas must form healthy relationships with
other adulta. As LLove and Robinson (199@) postulate, these
caregivers often are not aware of the harm that they are
doing to their children. And they won‘t have a chance to
change their behavior until they have been made aware of %“he
damage they are causing.

If a marriage is mired in difficulties, the parent who is
overly-involved with a child needs to take the action
necessary to initiate change, the authors.atate. They suggest
that the involved parent aeek counaeling with the other
spouse. If the spouse refusea, the involved parent should
atart therapy alone, they stress. Since emotional inceat
focuses on parenting as life’s primary purpose, a wide range
of frienda and activity-related interests must be involved,
Love and Robinson contend. Hopefully, the invclved caregiver
will learn that pa;;nting is only one of life’s rewarding
activities.

Adams (1991) describes the victimas of this covert abuse
ags feeling idealized and apecial. But, underneath these
sensationa, he pointa out, lie the same traumatic feelings
that an overt incest victiam has experienced. He liasta seven
astepa to aid covert victimae in aeparating from their abusasing
caregiver. The writer also encourages victima to initiate

therapy sessions for their bwn recovery. The reader is
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referred to Adameg (1991) for further study. The seven sateps:

1. Recover from addictions.

2. Give up the idealized image of the seductive parent.

3. Recognize anger felt toward the seductive parent.

4. Set boundaries and separate if the parent is alive.

S. Face feelinga toward the asame-sex parent.

6. Spend time, if possible, alione with the same-sgex
parent.

7. Attend a support group (pp. 101-102>.

Thus, emotional invasion (also known asa emotional incesat
or covert abuse) has been presented with £he following
solutionsa: (a) spouases ehoulq seek joint counaseling, (b)) onhe
spouae should initiate individual therapy, and (c) the victim
should separate from the abuesing caregiver. In addition,
counseling had teen encouraged for victims.

Ao

Dependency Needs

Many people au;fer from a need to be loved, according to
Peck (1978). They expend masaive amounts of energy to get
others to meet this need. He calls this energy-draining
behavior today’s moat common psychiairic disorder (Passive
Dependent Perscnality Disorder). He asserta that these
people’s lives are ruled by getting their dependency needs
met.

These needs, he clarifiea, include intimate sharing, the

company of others, the search for apirituality, being
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touched,&being considered special, and being cared for. To
£ill thes; needs, a person will need to open up and
intimately share with another, Peck ackiowledges. Each
peraon should develop a wide range of friendshipa to
facilitate this process, the writer believea. This step
involveas truat. And with truast comes the posaibility of being
hurt. But the only alternative to li-‘ing a full life that
involves pain is to live a lonely life, the author declares.
Evans (1977) illuatrates in her book The Wall, how people
survive by living in isolation.

People should learn to gradually trua£ othersa, according
to Whitfield (19990). The writer believes that some people-
don’t know their personal needs, and auggests that each
person compile a list of those needa. Whitfield writes that
many people live in isolation because of being hurt in
previous relationships. For thia reason, he liata the
characteristics of both safe and unaafe people in an effort
to determine who n;y be worthy of truast. The reader is
referred to Whitfield (1999) for sample liata of (a)
dependency needs, (b) personal needa, and (<) characterisastics
of safe and unsafe people.

Therefore, students are encouraged to develop a wide
range of friends and interestsa to get their needs met. In
raelationahips, a gradual trugt should be encouraged fo
develop. This trust involves the possibility of rejection,

pain, and hurt. Hosever, since growth is often painful, it
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mugt be tolerated aa a part of the maturing process.

Hole in the Soul

To heal the inner void that was caused by childhood
trauma, adults muat give up the notion that their dependency
needs can still be met by their primary caregivera, Bradshaw
(1§88a) comments. He stressea that these needs cannot be met
through a asignificant other in a love relationship.
Conaequently, the author explaina, people muat initiate a
grieving process. They must feel a deep, heartfelt sorrow
for the loss of their childhood aelf. |

By mourning, a journey is initiated that leadas to healing
the hole in the soul. In many casea, he remarks, adulta must
accept the fact that their childhood was even more difficplt
than they were previoualy willing to admit.. And now, they
must acknowladge that no one can bring them back to infancy
to resolve those early conflicta. Their childhood selif with
ita’ dependency ne;aa is forever gone. When people realize
the loss has occurred, Bradshaw states, the grieving proceas
can begin.

Thuas, healing the hole in the soul ia accompliahad
through the grieving proceas. Chiidhood is forever gone, and
with it, the chance to reaolve early conflict. Through

grieving, -adults begin to work through early trauma.
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Falae Self

Whitfield (1987) contenda that the false self was created
because it was inappropriate for children to reveal their
needa to their caregivera. Conaegusntly, he pointa out, it
became natural for the child to live with two selveas: an
inner, protected part and the part that children believe is
acceptable to otihera. The child was forced to adapt the false
self, according to Abramsg (199¢), and, by doing so, became a
little adult.

The child performed behaviors that gained acceptance and
recognition. The true self was buried deeb down inside. With
luck, Woodman (1990) remarks, the maak of a falae aelf will
be amashed. In the writer’s opinion, some people never Kknow
who they really are. And although he believes that it‘s a
privilege to have the rask . a falae self smashed, he
wondersa, "Why do some children of trauma experience this
liberating change and others do not?'" An cbvious answer to
the writer ias that ‘some people who live with these two salves
either have not suffered enough or they have medicated their
resulting emotional pain with addictions, thuas preventing the
inner child from surfacing.

When the adaptation ias chipped away, Peck (1983) explains
it is the mud washing off--a beautiful, real, and vulnerable
inner child presenta itself. The child at this point
possessaes feelings that are foreign, ascary, and unprocesased

(Love & Robinson, 1999). When the false self has crumbled and’
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the inner child has surfaced, the person‘s adult si&e may be
uncomfortable with these new emotions, not knowing what to do
with them. The writer encourages people affected by these
positive changesa to begin therapy to facilitate the
integration of the inner child into the adult self.

Therefore, the writer has atated that the true aself was
buried early in many cl.ldren’s livesa. Since they believed
that they had only to please their paients, they developed a
falae self. For asome, a crisgsis occurs that shattera the false
self and, as a result, the true, inner crild surfaces.
Therapy has been encouraged to heip children of trauma

integrate this inner child into their adult lives. . -

Inner Child

Bradahaw (1999) deacribes the inner child as the most
senaitive, protected part of each peraocon. For those affected
by early childhood trauma, the inner child was frozen at aome
level of the dovelopnéntal procesa. As a consequence, this
inner child had needs that may have been ignored for decades,
in many cases. Loudon (1999) suggests encouraging achievement
as a method to free the creativity in the child. She stresses
the importance of getting needs met and accomplishing taaks.
The writer believes that the resulting maturity aids the
child to continue in the developmental procesa.

Describing the inner child’s character building blocka is

helpful to sort out how people live, Sullwood (1990) asserts.
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The memories of pains and pleasures of life’s experiences,
she writes, are stored within. Such occurrences evolved into
adopted patterns that provided children with peracnalities
and creativity. Such creativity, in the writer’s opinion,
will grow aa a result of the adult inside accepting and
integrating the inner child. In a asense, the adult now has
the freedom to fully become a product of life’a experiencea.
Thia author remarked that the inner child, once discovered,
will demand to be included in their lives by urging them: (a)
to give up old, familiar damaging patterns, (b) to atrive for
excellence, and (c) to continually evolve;

The infant i naive, is intensely alive, and is -
conatantly intereated in sonéthing, Von Frantz (1990) notea.
The writer believeas that it has to know about everything due
to the fact that its unfulfilled childlike curiosity haa now
been set free. The child, in effect, now begas the adult to
listen, to care, to nurture, to love, to accept the
abandonment and aléneneaa of early life, and to reparent this
“"aunrise of creativity" in the procesa (Abrams, 1990;
Capacchione, 1990; Covitz, 1990@; Luke, 1990; Rothenberg,
1990 Woodman, 1995@).

In further deacribing this inner child, Stone and
Winkelman (1990) maintain that ita rost outstanding quality
liea in ite ability to be intimate with another. The warmth
and fullnees that radiates from the child is felt in

communication, according to these authors. And this feeling
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gives a sense of vibrancy end life between two people, they
aagert. In order for energetic communication to occur,
however, the adult must be in touch with the inner child.
These authors cite a form of this communication: The
dominant hand represents the adult and the non-dominant hand
commnunicates the needa of the inner child. The reader is
referred to Bradshaw (199¢) for details on inner-child
communication.

There is, in the writer’s conviction, new positive energy
available for children of trauma who have begun to integrate
the inner child into their livea. The possaibilities for
future change are endless. Again, therapy is recommended as -
the preferred manner by which £ha healing process may begin.

Sy
But Abrama (1990) cautions that the theraplst rust also have
performed inner-child work first tc be truly effective in
helping othersa.

Thus, the i~ner child is the special, inner protected
part of a person. wh;reas its needs have long been ignored,
it now stsesses many gifts that can be used in a positive

manner. The integration of the adult with the child in

therapy provides healthy growth opportunities.

Healthy Shame
Shame haa many varied effects. It can be healthy.
Bradshaw (1988a) offera the opinion that people who feal

shame know that they are incomplete, finite, and in nead of




110

feedback, conpanioﬂship, and the ability to laugh at their
shortcominga. Shame, he writes (1988b), lets them know that
they are human and t. at mistakes are opportunities to learn
lesaona and to heed warninge that aignal people to slow down.
By way of contrast, he reminds people to realize the

negative effect of shame when the inner criticizing parent
sends them into a '"shame apiral® (1988b, p. 168). As mistakes
occur, negative inner talk begins with old negative, parental
mneasages about poor gelf-worth. Theee measages, he
naintaina, can rapidly send people into deapair.

Shame also allows people to feel remorse when they lie,
according to Peck (1978). He atates that the reaason moat
people lie 18 to avoid the challengeeg and conaequences that
come with telling the truth. And Miller (1991a) adda that if
people don’t think lying appliea to them, they ashould exp&nd,
their definition to include exaggeration and denial. Many
people aren’t conacious of these patterna. Further,
appropriate shaae,’according to Viorat (1986), leads people
to feel proper remorse, but doesn’t immobilize them, pushing
them into aelf-hate. Thuas, healthy shame, the writer
believeas, may be separated from unhealthy shame by noting the
difference in meaning asaigned to two atatements: "I’m
ashamed of what I did" or "I’m ashamed of myself"
(Potter-Efron, 1989, p. 145).

To remedy ahame’s self-defeating activity, Bradeshaw

(1999) remarks, people should reach ocut to othera for help
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when they feel shame. He admitas that it’s difficult for
children who have been ashamed to ask for help because they
were hurt deeply early in life, when they expressed their
needa. After all, they were supposed to meet the caregivers’
needs and their parents shared them even as they sought to be
loved and nurtured.

Consequently, the author explaina, those children now
feel"that the same hurt will again be faelt if they reach out.
Moat‘of them have asurvived by living behind emotional walls,
the writer believea. They never let their true feelings
show. Therefore, the author declares, chiidren muat
underatand that it ia their right to seek out help, warmth,
and comfort.

According to Potter-Efron (19839), analyzing ashame
feeiings leada people to a poaitive exparience. They come to
know themselves as unigque and special human beings;
consequently, they feel good about themselvea. Through
experigncingwhhane,tthe author assertas, growth occurs that,
in turn, will lead to: (a) a more meaningful self-identity,
(b) an interruption of harmful activities, (c) a feeling of
being spiritually enriched, and (d) an acceptance of the
messages that people need to listen to for positive chang. to
happen. He also suggests that people seek the aid of a
qualified therapiast in dealing with excessive ahane

sensaticna, and notes the senaitive nature of the subject.
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Andreaa (1983) desacribes sensitive children thias way:
Early in life they were both quick and capable learners in a
shame-based environment. These outstanding traits when
rechanneled are valuabla in personal growth, when children
learin to redefine themaelves, she clarifies. Potter-Efron
(1989) explaine, that aince many familiea are share-baaed,
the negative feeling ia tranamitted to their children
unintentionally. To counteract this multigenerational
pattern, the author suggests that children replace shame with
mutual pride, by: (a) refuaing to participate in shaming
activities, (b) removing themselves phyaiéally from a shaming
situation, and (c) refuaing to let thia feeling control their
abtions. It is helpful, he adda, to analyze shame feelings
before acting, to admit the existence of these uncomfortable
feelinga, and, to talk to comeone about thenm.

Controlleras use ahaming tactica frequently. Piaget
(1771) deacribes these power moves in detail. Once victims
of the;e tactica béﬁone familiar with how controllera have
used ahame againat them, the power order can ba reversed, the
writer believes. It’a not easy to deal with a ashaming
controller. The author concadea, that unwilling accommodators
will experience initial difficulty in reversing recurring
harmful relationships of this sort. But as personal growth

occura, people will no longer permit themselvea to be abuaad

in these situations.
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Thua, shame has been discussed as a feefing that renders

both positive and negative results. Further, children should

learn to receive love and nurture when feeling negative shame
effecta. Nexil., children should be taught how to take a
proactive stand to reverse shame feaelings. And finally,

children should learn the shaming tactica controllera uae in

order to defend themselves againat these power moveas.

Healthy Self Talk

Children may reverse negative a@lf-talk by recognizing
that these self-defeating measagaes were léarned, Earle and
Crowe (1989) explain. They suggest that children write out
positive, self-image booating meassagea. They confirm that
the process of accepting self includes recognizing and
affirming évaryone's good characteriastica.

By sorting through the measages they received in
childhood, people can remove asome of the talk that obatructs
healthy growth, Po££er-Efron (1989) aasasert. He atatea that
peopla, who feel good about themaelvea: (a) posasess faith,
(b) substitute self-care for saelf-abuse, and (c) project
positive self-images to counteract self-inflicted ahame
projectiona.

People who love themaselves, Branden (1992) writes, won‘t
put themselves down. And they won’t, he mairtains, let

themselves be driven to repeatedly demonstrate their

superiority over others. Thair joy comea from accepting
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themseslves in a noncompetitive fashion aa valuable human
beinga.

In aum, they must be conacious of their feelinga. And
whan they experience shame that causes negative saelf-talk,
they should (a) sift through the feeling, (b) learn from it,
and (¢) asubatitute self-hate with aelf-love. By so doing,
they will experience a positive purpose, according to Andreas

(1989).

Self-Image

In order for people to poaasesa poaitiQe saelf-inages,
Bradahaw (1988a) explains people muast consider themezlves -
valuable and have that value affiraed by others.
Individuality, difference, and autonomy, are needs that begin
in the aymbiotic bonding atage (arcund 12-24 months), he
points out. In a haealthy relationahip, separation beginas
after bonding. 1It‘’s a painiful process, he expresaes, and
children in their gerrible-twou often give evidence of thie
aeparation by throwing temper tantrums.

The result of healthy development at this stage, he
al.legaes (199Q), shows in children being: (a) glad of their
gander identity, (b) able to truat, and (¢) optimistic about
the future. Johnaon (1985) pointa out that in unhealthy
development, in contraat, children are either (a) forced to

hurry and grow up or (b) prevented from separating. The

seeaningly endleaa uamage to children’a aelf imagaes ia
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detailed in Johnaon‘’a three-book seriea. The ra2ader isg
referred to this author (Johnson, 1985, 1987, 1991) for
further atudy.

To improve self-image, Bradahaw (1988b) auggests a peraon
ahould keep a feelinga’ diary that logs reactions to daily
eventa, and learn "stopping” behavior skilla that interrupt
ahaming thoughta. He notes the value of identifying
controllers while being subjected to shame attacka. He
suggeats a number of tactics that begin with the letter "C"
(e.g., clarifying, confronting, confirming) in an effort to
practice saii-lova, |

People who accept and own their self-~imsges begin a -
journey that puts them in touch with their true selves
(Bradahaw, 1999). This self he clarifiea, haas been hiding and
neada to be mirrored, firat, by a lover in an intimate
relationahip, and second, by a worthwhile career that
enhances one’s aelf-image. Thus, he asgserta that people must
accapt the fact th;t they are valuablae, are worthy of
self-love, are able to have their own identity, and are
unique. When people discover these qualitieas in themselves,
he adds, they act in their own beat intereat, knowing that
they don’t have to pleasae or manipulate others to get what
they need. Wegscheider-Cruae and Crusae (1985; 1939) note
self-worth feelings increasse and emotional pain decreaaas
when people are respected for their individuality and, in

turn, encourage othera to be aeparatae.
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Whitfield (1987; 1990) points out that people must
protect their self-image by distinguishing safe from unsafe
people. They muat learn to set limits in relationships to
prevent othérs from abusing them. They must cultivate healthy
relationships and be willing to share how they feel with safe
individuala, the writer believea. Thia action provides
enormous relief pecause those who have lived for aso long
behind emotional walls ca:i: now understand that others have
had problems aimilar to theirs.

Usually, they have felt alone in their atruggle with
compulsive behaviors that have controlled‘and drained their
energy (Hart, 1990). It has filled them with shame and -
conaequently, negatively affected their self-image. By
seeking support in sharing, they feel comfort and empathy
flowing from safe people in their livea. Together, they learn
that to confront and overcome theae behaviora leadas to living
livea as whole people (Earle & Crow, 1983).

Potter-Efron ({989) agrees with the importance of sharing
by affirming that people need to reach out even when they are
terrified of being rejected. By doing so, they will gain
confidence and a aenae of being accepted.

Consequently, the end reault of a healthy aelf image, the
writer believea, is best summed up by Potter-Efron (1989)
when he states that children want to hear ‘“...that they are
loved, that they belong, that they are good encugh, and that

they are totally acceptable...' (p. 15@).
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In 3um, the formation of a poagitive serf-image beginsa in
the symbiotic stage. After this, parents should gradually
encourage children to separate and they should teach them to
be confident of their own decision-making abilities. They
should trust safe pecople and share their feelings. Their
confidence growsa by sharing. And the feeling of being
accepted and loved by asafe people enhances their sense of

self-value.

Co-dependency

Mellody, Miller, and Miller (13989 naintain that
recovering co-dependenta (a) gain their self-esteem from
within themselvea, (b) conaider themselves to be vulnerable,
but at the same time protect themselves from abuse, (<)
believe in a higher power and hold themselvea accountable for
their imperfections, (d) dapend on othera, and (e) experience
moderate reality. Co-dependents trying to learn a healthier
way of relating toiathera, they assert, aometimes feel like
they are going from one extreme to the other. Thaey affirm
that although ongoing healing is a painful process, it can be
accomplished.

The key to healing from a co-dependent relationship lies
in people broadening their interesats, according to Earle and
Crowa (1989). Thay guggeat adding positive experiences,

activitiea, and relationships to life. Thease relationshipa

can be initiated virtually anywhere, including in church,
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community meetings, classea, exercise, or arts and crafts
groups. Further, the sole focus will have to be removed from
a single person in a relationship, Earle and Crowe stress. No
longer will co-dependents feel like they must fix their
lover’s problems. Co-dependents who identify themselves as
caretaiters remove their partner’s reaponaibility for their
own personal growth, the writer asserts. Thusa, when e,
co~-dependents assume that they are making life trouble-free
by covering up their partner’s problematic beéhavior, they in
fact, are undermining everyone’s self-esteem, Earle and Crowe
remark. The aolution is to detach from otﬁer people’s
problema and to realize sepa;ate deairea and interesatas.
Co-dependenta muat take responsibility for their own
lives, according to Peck (1978). Ha explains that by assuming
total aelf;reaponsibility, they, at the same time, will
reject another’s reaponaibiiity. Conasequently, their
relationship problems will also improve. The writer concedes
that this is & difgicult process, since the family aystem is
upset when a co-dependent begins recovery. The results of
this change may not ba welcomed by all other family members.
The writer believea that many partners who have enjoyed
their co-dependent spouae’s behavior may now feel threatenad
by their recovery and choose to leave the relationahip. Be
tiiat aa it may, thae writer atreases that co-dependency is an
illness and recovering co-dependenta must work hard toward

getting well. Many recovering co-dependents discover, for the
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first time the resulting peace that stemsa from doing things
in their own best interest. Peck points out that this thought
never occured to co-dependents partly because of their early
childhood training. Bradshaw (1988a) clarifies the feeling.
He mentiona that it took him 42 yearsa to underatand that his
inner atate created hies outer circumatancea. As a
Co-dependent., he atruggled with an oppoaite behavior; he had
to control people and events in an effort to attain peace in
life. In this regard, the writer acknowladgea co-dependency
to be unhealthy. He understanda now that he cannot change
anyone who continues to endure this disea;o’s painful
consequencea. He ias confident that co-dependents will try to
change themaelvea when they realize they have suffered
enough.

Whitfield (1987) advocates that co-dependents surrender
to life’a flow by becoming co-creatoras. The writer forwards
the opinion that recovering co-dependents take life as it
comea by learning gow to be flexible and cresative. Indeed, he
when co-dependanta overcome the initial frightening proapect
of independence, they heal and their lives become fulfilling,
Whitfield asserts.

Thus, co-dependents muat realize that they can’t control
life’s events. They must allow their spouses or lovers to
have their own identity. By ao doing, they will allow othersas
to take responaibility for their own lives. In this process,

co-dependents will be free to balance their lives by

126




120
broadening their interests and by expanding their

friendahips.

Addictionsa

Addictions, in the writer’as opinion, wind up numbing
inner, genuine feelings. Habits which take the form of
addictions can be addressed in either stage one or atage two
recovery. According to Hart (1999), people may becore
addicted to anything pleasurable. Halpern (1983), Delis
(1992), Forward (1991), and Mellody, Miller, and Miller
(1992) detail the phenomenon of love addiction.

Bradahaw (1988a) chooses not to advocate abstinence aas a _
solution for many addictions, like food or sex. He reasons
that abstinence would «ean death not only to aalf, but also
leads to elimination of the human race. Thus, a balance must
occur: these addicts muat decide how much and what kinds of
use of sax and food are safe.

All addictions prbduce highs that don’t produce a
permanent euphoria, he explains. Bradshaw (1990) stresaes
that recovering addicts need to go back and experience their
original repressed feelings. Thia "uncovery proccesas' (p. 75)
is the only method that will keep people from forever
changing from one addictive activity to another (e.g., sex
for work), Bradshaw cautionsa.

Although some doctors commonly preascribe medications like

Valium, Xanax, or Ativan to leasen patients’ immediate
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emotional pain, Whitfield (1987) encourages people to work
through the underlying issuea that create the pain in the
firast place. Earle and Crow (1989) astress that negative self
talk is one behavior that fuela compulaive habita. These
authora agree that the underlying reasona that causes
addictive activitieas must be addressed.

Again, the writer agrees with Miller (1991) that if the
body generates a specific sensation, then people ought to pay
attention and try to discover the reason for the feeling.
Medicating the feeling with tranquilizers and not dealing
with emotional isasues as well will only complicate and slow
the proceas of getting well. Perhaps the feeling is a warning
to slow down, to make amends to someone, or to deal with sonre
unfinished family of origin buainess, or a combination of all
three. Or it could be a result of lonelinese. In any casé,
the writer urges people with addictive tendencies to stay in
contact with truated fricnde who are aware of their needs.
The writer maintains ‘that addictive activities are likely to
continue unleas people get asupport from others.

Hence, addictiona are habita that temporarily hide inner
pain. Addictions may be chemical or activity habita. By
discovering the underlying cause of addictive bahaviora,
people can eliminate these unhealthy habita. People with
addictive tendencies must form many friendships, and usae
these safe people as a source of support while they are

recovering from their addictions.
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Love Addiction

Love addicts and avoidance addicts are attracted to esach
other. According tc Mellody, Miller, and Miller (1992),
both: (a) fear abandonment and intimacy (although one fears
thease conaciously and the other fears thease on a gsubconacious
level); (b)) experience poasitive and negative intensity (while
one runsa from the relationahip and the other purauea); (c)
experience poaitive intensity while together (although only
for increasingly brief time periods). The writers further
note that recovery from love addiction muat include: (a)
realization that their relationship has been formaed from
childhood fantasies; (b) understanding that love ia not -
intenaity; and (¢) acting in their own best intereat by
practicing healthy self-care. It’s especially urgent for
these people to take corrective action asince, aa the writersa
atresa, they are repeatedly attracted to partnera who are
addicts. The reader is referred to theae authora for their
groundbreaking auccess in discusaing this subject.

Paeck (1978) informe sex and any other pleasurable
activity may become an addiction. He likens the feaifﬁa of
orgasa to a collapse of e@go boundariea. In orgasm, they loae
themselves and become, if only briefly, one with the
universe, he asserts. People feel high as they engage in
homosexuality, prostitution, pornography, heterosexual
relationshipa, and compulsive masterbation, he writes. The

stated activities, according to Carnes (1383), are level one
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addictive behaviors.

Earle and Crow (19839) do not discourage masturbation as
an occasional practice, for the recovering addict. Inatead,
they place two conditions on those who had masturbated
compulsively: firat, fantasies are to be regtricted to the
spouse or lover; and second, the fantasies must not harm

their relationship.

Although teenagers have differing views on sexual "acting
out,"” it is the writer’s opinion that they accept
masturbation as a normal activity. This is proper, the writer
believes; first, because this culture advécatea such a long
time span between puberty and marriage, and second, becausé
the threat of sexually tranamitted diseasea is &0 real. In
addition, it’s believed that if young people repress their
natural sexual deasires, they may have difficulty with
numerous intimate, sexual relationship problems later in
lifa.

The aolution fgf the wide range of problems relating to

sexual "acting in" or "acting out’ liea in changing the

addict’s balief system (Carnes, 1983; Earle & Crowe, 1989;

Kasal, 1989; Forward, 1991; Delia, 1992; Mellody, Miller, &
Miller, 1992). Since addicts possaeas a wide range of learned,
negative self-beliefs, the writers advocate reworking
negative messages into positive, aelf-loving thoughts. The
writer beliaves utilizing this method to cure sex addiction

transpires over a relatively long period of time, usually
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three to five yeara, with the help of supportive friends and
a competent therapist. Ostrover (1991), in this regard,
cautions againat ahortcuta to recovery (e.g., one workshop).
Kopp (1991) explains that the healing process includesg
risk-taking. Addicts must reveal their true selves to
othera. Although Kopp concedes that some people may find the
addiction to be a joy and comfort, others may disagree. The
search for true companionship is an ongoing procesas.

In sum, love and asex addiction solution poseibilities
have been diacuased. Acceptance of self and others is a
recurring theme. Sharing eliminates the isolation that
addicte feel. Seeking the supportive care of others -

facilitates the recovery procesa.

Juat Quitting Isn’t Enough

This writer believes that most aubstance abusersa, upon
quitting their alcohol or drug dependency, are unaware that
othar addictions e;ist. These unhealthy habits, previoualy
deacribed by this writer as activity addictionas, take the
form of compulsive behaviors. 1In fact, any behavior that
takes people out of how they are feeling has the effect of a
drug or alcohol dependency. Peck (1978) stresses that the
underlying problema must be worked through. Bradshaw (1S&8a)
adda that it took ten years after giving up excessive alcohol

before he realized that he was co-dependent. The writer

encourages any person who had been dependent on drugs or
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alcohcl to examine persasonal behaviora that may serve as

subatitutes for the alcohol or drug dependency.

Relationships

Relationahip models, in this writer’s opinion, have been
learned, primarily from parentas. By viewing how they
interacted, children learned how to form relationahips.
Television, magazines, movies, novels, and newsprint alseo
contribute to thia understanding. In addition, pecple learn
about relationships by diacussing the topic with their peers.
The writer holds the opinion that fantaay‘can eaglly be
miataken for reality. And intenaity, aa Mellody, Miller, and
Miller (1992) declare, can be mistakenly identified aa true
pasaion and love.

Bradshaw (1988a) maintains unconditional love is the.
basis for a good relationahip. Healthy unconditional love
demands that people accept their lovers as unique, giftad
individuals. When SArtnera are permitted to be different,
conflict is considered healthy, he expressaes. The writer
believes that moat people unconscioualy seek lovers who will
confront them with a different viewpoint so that the
relationahip will be strengthened v.th positive outcomes as a
result of synthesizing opposing viewa.

Bradahaw (1988a) mentions that needy people are
conatantly searching for soulmates who feeal the ssme way they

do. They love because they need, he clarifieas, (as does

-
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Viorast, 1986). When need dominates & marriage, the needy
partner’s esteem and power is removed from them and given to
their lovers so that they can assume the role of nurturing
parents (Bradshaw, 1988b). It’s an unrealistic, unconscious
expectation, according to this author. No one can provide
the same nurturing that primary caregivers ahould have given.
If proper nurturing was not given due to a lack of intimacy
between the mother and father, needy partners can’t fix the
problem only with their partners, Bradshaw suggests. Inatead,
they musast grieve this loss individually and get on with their
lives.

Intimacy works when couples view themaelves to be
separate, whole individuals, the author points out. Each,
must take responsibility for parenting their own inner child.
. By a0 doing, they must give up the expectation that their
partners will be their parents (Bradshaw, 1599).

Relationships are significant and are meant to ba
supportive and nourishing, explaina Bradshaw. Each individual
is valuable because each is unique. If people process and
realize that they are indeed valuable, the effects of
abandonment, felt in a relationahip breakup, will be
endurable, the author affirma. But possesaion of a healthy
self-image is needed to endure withdrawal in any case, and
partners avoid an unhealthy relationahip attachment (Delis,

1s92).
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Family rules are learned from each partner’s parents. For
most couples, these rules take ten years to negotiate
‘(Bradahaw, 1988b). Negotiating involvea everything learned
from the family of origin, including beliefs about sex.

Miller (1991by, in an audio tape lecture, deascribes how
sexual beliefs need negotiation. He explaines that marriage
partnere frequently have oppoging beliefas. One may believe
+that God created everything beautiful, vibrant, and exciting
in sex whereas the other may believe that God was perfect in
all aspects except sex. Consequently, for one lover it’a an
act to be enjoyed with no boundaries; for the other it’s an
act that has to be endured. Partnera need to work towards
agreeing on these beliefs. He auggeste that each partner nake
a list of all learned beliefs about sex. Next to each
phrase, each person should state where the belief originated.
0f all the basic drives, sex is the only one in which that
people have many choices, including abstinence, Miller (1992)
atates.

If a ch: d is taught that sex ie shameful, the inner
child will love to spend time exploring sex to reverse the
shame feeling (Bradshaw, 1999). Included in exploration is
touching, tasting, smelling, seeing, and talking. For others,
sex has been defined as being equivalent to intimacy. People
who are starving to be held and touched find it extremely
difficult to turn down a asexual advance, he clarifies.

Consequently, they need to identify their inner child needs
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(Bradahaw,; 1999; Stein, 1990b) and to begin to practice
self-care.

Earle and Crow (1989) amplify that sex addicts relate to
their lovers by manipulating, misleading, and managing then
as objects. They stress that theae actions should ba replaced
by truat, honeaty, and intimacy. To learn how to tranaform
their relationahips, these couplea should make an honasat
aelf-examination of their needs and communicate openly.

In truth, intimacy involvea many atagea (Kaasl, 1989). A
major part of intimacy includes being vulnerable in sharing,
and by so doing, creating a bond with the'partner (Bradshaw,
1999; Stone & Winkelman, 199@). Bradshaw (1599) writesa that
bonding occurs after people react to the mirroring and
accepting eyes of others. Self-valuing ard loving is
internalized (Bradshaw, 1990; Frantz, 1990). Miller (1990c)
deacribes the process ags giving up symbiosis and progressing
toward individuation.

Aa 1ndiv1duelai1n a ralationahip, each partner should be
dedicated to the spiritual growth of the other (Whitfield,
1987). Each lover becomes proactive (Woititz & Gardner, 1990)
in relationshipa. The writera advocate that each take an
active role in the relationship’s healthy development by
initiating, causing, and changing events instead of waiting
for change to occur by chance.

Further, they explain that active liatening, a skill

involving verbal expression or feedback, is something that
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each partner ahould value. Communication is important and
each partner muat be listened to in order to feel valued. In
conflict, they suggeat, one partner should listen first to
evaluate and analyze if whst has been alleged ia true. If the
allegation ias valid, the best response is to simply agree.
Then, the partners must resolve their conflict.

The writer believes that separate, complete people in a
relationahip should make a needs list to determine how many
needa their partner can meet and how they can get their other
needa met outaide of the relationship. In previoua years, the
apouae may have been expected to fulfill ;11 of the neads in
marriage. Thia belief may have given credibility to The Ten
Demardmenta (Miller, 19839, p. 73). This modeél ia not
practical for a healthy relationship according to Osherson
(199@) and Viorst (1986). Instead, each spouse should discuas
their needs and include a wide range of intimate friends, as
wall as engage in pleacurable activities as individuals
(Wegscheider-Cruse: 1990) ., '

Miller (1992) cautions that the primary relationship’s
intimacy level may bae negatively affected if partners aeek
intimate contact with an opposite-sex friend at the expenae
of foatering intimacy betwaen apousea. He pointa out that
some partners, who unconacioualy send "asubt.le attraction
aignala" (p. 203) to others, need approval from members of
the oppoaite sex cutside of marriage. When othara interpret

these signals and ury to seduce them, they may be suprised.
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They need to confront this intimacy damaging behavior and
change lt, Miller streasses.

In any event, both partners must work on improving their
marriage relationahip, and in some caaesa, as Potter-Efron
(1989) verifies, separation should occur in order to protect
one’s gelf-worth. But in the writer’s own experience, having
beén married 17 years, drastic moves should not be
impulsively initiated due to momentary incompatability. He
beliaves that partners sometimes go through difficult astages
before achieving positive growth. Some people need to be

together for many years in order to experience the fullness a

—

monogamous relationship can offer. -

In healthy relationships, couplea need to apend time
alone, without explaining their actions to othersa, according
to Love and Robinson (1999). Love can be shown, they
comment, by liatening, by being attentive, and by engaging in
a saelf examination of one’s relationship behavior. Peck
(1978> addas that néintaining aome paychological distance in
relationahipas ia necessary for conflict reasolution. He alao
acknowiedges that "cathexis"” (p. 94) ig an exciting initial
relationship element (but cathexis may also be addictive,
@.9., Ostrover, 1991).

Peck affirms that distancing may be necessary when the
real work of love begins after the honeymoon feeling ies over:
firat, when the love sensation disappears; second, when the

expectation that one will forever be passively loved
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vaniahes; and third, when the expectation that the partner
will be a mother or father figure is shattered. Genuine
love, he atreases, involves commitment, wisdom, reaspect, and
a contribution to each other’s apiritual growth aa aeparate
individuals.

when attraction involves the poasibility of a aexual,
addictive affair, people with genuine love posseasas the
ability not to act on their feelings in an effort to preserve
their marriage, he explaina. The writer believea that
sometimes addictive urges can be 80 strong that they can
easily be misinterpreted as true love. He advocates that
peopla who find themselves in an obsessive asituation list -
their feelings about their target person. He agrees with
Forward (1991) that what they feel is not real love. In
reality, the feelinga are extremely unhappy asenaations,
unconaciously identified as love, that have astemmed from a
dyafunctional childhood.

Andreaa (1989) ‘ia helpful in these situations when ahe
lists the quastions that people must ask themselvea when
taempted to have an affair: first, "What do I really want from
the other peraon that would satisfy me?" and second, "What
would that do for me that’a poasitive?'” Andreas coiitinues,
“Until you really get an anaswer, such as security, safety,
protection, love, or being worthwhilae...” (p. 25) then it’s
not worthwhile. If an affair has already occurred, the

writer believes, problems leading to this breach of trust
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may have already existed. It is his opinion that thése people
need to address their underlying problems in therapy in an
effort to perhaps preserve the most significant relationship
(ag Stein, 1990¥b asserts) with honesty and openness.

In sum, healthy relationships are formed by two
individualas who respect each other!s unique identity.
Partners get some of their needs met in marriage and others
met by relating to many people and enjoying a wide variety of
activitiea. Howevar, couplea should jointly decide which
needs may be fulfilled exclusively in their marriage.
Following this asseaament, they should let each other know

how they plan to get their other needs met. -

Healthy Boundaries

Miller (1991a) notes that many people muat acquire
healthy boundaries since their parente didn’t model proper
boundary behavior. Boundariea, he definea, are like
ever-praesent glasa J&Ea that fit over people. Thaese jara
protect people from being abused and from abusing others.

In the event that a boundry ian’t atrong enough to ward
off major offenders, the use of walls is encouraged (Mellody,
Miller, & Miller, 1989; Miller, 195l1la; Mellody, Miller, and
Mille., 1992). The writera astate that walle may be made of
anger, fear, pleasantness, words, or silence. For further
study on the use of boundries or walla the reader is referred

to these authors.
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Grief Work

Healing the wounds of early childhood trauma involves

grief work. According to Wegacheider-Cruse and Cruse (199@),
therapy includes re-experiencing pain so that emotionsa may
be permitted to freely flow. Early illusions about the
wonders of family life must be relinquished to achieve
reality, they state.

Love and Robinson (199Q) reason that grief work
constitutes crying over the losa of a happy childhood, death,
neglect, and repression. They assert that since all pain is
interconnected, once a person taps into a part of it, the
rest of the feelings will follow. Once those pent-up emotions
are released, people feel like.children again, they declare.

In grief work, the time for getting early needs met by
parents or in. a relationship are over (Viorst, 1986). She
contends that asince some parents can never love or accept
children perfectly, adults who have suffered muat accept and
mourn this truth. Thr¥ough grief work, people acknowledge,
feel, and live past their pain. Evasion of this process,
according to this author, often takes the form of eating,
sexing, feeling guilty, or any number of addictive behaviors
that remove people from their true feelings. The reader is
referred to Viorst (1986, p. 268) and Andreess (1989, p. 117)

for a study of the grief stages.

1avu
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Nourning, according to Potter-Efron (1989), includes
grieving tha losa of unhealthy messages that people received
about themselvea in childhood. People in these cases may have
to grieve the loasa of a portion of themaselves when they
couldn’t feel pein, fear, joy, or any astrong emotion (Wolter,
1989). Grieving the losa of the defenaea that enabled people
to survive childhood trauma, Bradshaw, (1988a) remarksa, will
involve a great deal of emotional pain.

Bradshaw atates that the defenases formed a fantaay bond
that kept people believing that everything was wonderful,
even if the opposite were true. The writer believes that
these defenaes worked for a number of years so that children
were able to survive their untolerabie home situations. But
now the'defenses are no longer needed. Adulta in this
situation muat now grieve the losas of their unhealthy defense
mechanisma and begin the journey toward diacovering who they
are and how they can get better.

The trsuma, Bradahaw (1990Q) gtatea, atemmed from
individuals using all of their resourcea to survive much like
aoldiers do in battle (Poat Traumatic Stresa Disorder). With
no time to express their early feelings, the emotiona ara
buried, and the unresolved grief later produced symptoms such
as depression, overcontrol, and hypervigilance.

Legitimate suffering, according to Peck (1978), occurs
when people deal with their problems. By understanding that

life ig difficult, a persaon facilitatea the task of accepting
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pain with pleasure, éeck suggests. By sharing these feelings
with special individuals in a safe environment people may
complete the grieving procesas, &ccording to Whitfield (1987)
and Morgan (1992). Grieving, Whitfield judges, normally
takes from one to four years. He explains that it involves
re-experiencing painful feelings without trying to alter
them. The resulting healing enablesa people to effect change
in their lives (Frantz, 1590). Once poaitive change occurasa,
people near the end of the grieving process. The reader is
referred to McDonald (1985, pp. 11-15) for 13 helpful
suggestions to aid grieving people.

Grieving then involves expresasing strong, buried emotionsg
(Bradshaw, 1999). By grieving, the inner child learns that a
traumatic childhood is over. Consequently, the adult portion
of each peraon now must perform the needed reparenting

procesaa.

Recovery ¢

Recovery, as Bradashaw (1988a) defines, ma@ans becoming the
peraon that each was meant to be. It is the writer’s opinion
that in order to begin this journey, people must comprehend
clegtfly who they really are, by coming ocut of denial. The
journay beginas when people look in a mirror and see a
reflection of their true selves for the first time. For
children of trauma, it means coming out of denial; it’s a

shocking experience that leads to recovery. The writer

sz
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maintaina that peraonsl growth, academic achievement, and
profeasional development is positively affected in the
proceaa. Thua, recovery meana that, people know themaelves asa
they really are and that they learn how to get better.

All people, according to Bradehaw (1988a), are on a quest
to improve themaelvea, but adult children initiated the
growth process at a later time. Recovery for them, he
amplifiea, involves grieving, collapsing ego defenaea, doing
original pain work, feeling confident, controlling
addictionsa, and living a day at a time. He pointa out (199@)
that the ongoing process toward becoming Q whole peraon
includes people learning how to reach out to get needs met.

One of the recovery toola Bradahaw advocates is
lettér—writing to the inner child, assuring the little boy or
girl inaide that this time their needs will be met. Another
includes the preasence of supportive people as a necessary
elemant for proper mirroring and echoing to occur. Miller
(1990b) calls this lhe preasence of an enlightened witnesas.
With supportive, enlightened witnesses present, people can
exprasa their true emotiona. In recovery, the inner child is
encouraged to come out and it ian’t crushed as it waa &o
often early in life when people tried to fix or neéﬁte its
real feelings.

Feelings, Bradahaw (199@¢) and Wegachiaeder-Cruse (1985)
amplify, must be expressed in original pain work on themes

such as gender-identity, @ex, intimacy, love, loneliriess,

0. 143
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rejection, and peer group presasure. Once these feelings are
expressed, Bradshaw maintains, people’s energies hecome
available to live in the present. Upon recovery, children of
trauma may experience liberation from their constant
preoccupation with future events, he asserts. The gradual
tranaformation, in the writer’s opinion, may be aided with
the use of neurolinguistic programming (NLP) anchoring
techniques. The reader is referred to Andreas (19839) and
Bradshaw (1990, pp. 182-187) for details.

People also need an ongoing, nurturing inner dialogue to
keep in touch with their sensations when £hey feel
overwhelmed (Whitfield, 1987). The writer believea that -
growth is diasccuraged when people follow through on the
temptation to bury their uncomfort.able sensations. But he
concedea that growth comes in atages and sometimes peocple
change alowly to experience permanent tranaformation. An
example of change that children of trauma need to make is a
shift fron black a;d white area thinking to grey area
thinking (Whitfield, 1987).

Scometimas making change is difficult. The author points
out that the basia of recovery is encountering conflict and
working through it. The writer believes that children of
trauma hate conflict and avoid it at all costa. But
melf-discovery ia realized in conflict, according to the
author. For instance, conflict initially may have led to the

inner chil( surfacing (Luke, 1999). Aa a result of thia

144
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conflict, the adult and the inner child began to gradually
merge and heal the aplit that formed between the true self
and the false aself. Thua, conflict ia needed for change to
occur. '

To facilitate recovery, Woititz and Gardner (199@) have
suggeasted keeping a feelings diary. Branden (1339@) promotes
the use of asentence completion work. The writer believes
these processes help people to identify the types of problems
they need to work on. The authors agree that the resulting
attitudinal change towards these problems is positive. Since
it is futile to attempt to control these trouble areas, the
authors atress they advocate working through them. -

Furthermore, WGgacheider;Cruae (1985) urgea that people
in recovery aseek their ‘soulmates’” (p. 86). She explainsa
that soul;etea poaaess a rare quality that enables them to
feel another’s inner feelings by inatantly bonding,
recognizing, and empathetically experiencing them. The writer
believas that paopfc should highly value their soulmates if
they find them, aince a relatively few exist.

Fraquently, the rate of progress may indicate that old
patte:-na have disappesred, but according to Eerle and Crow
(1984), people should expect setbackas along the rcad to
recovery. The writer believes (with Satinover, 199¢) that
when people in recovery feel, identify, and work through
their emotions, they begin the process of individualization

that ahould have occurraed earlier in life. Rothenberg (1990)

—
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atatea that dependent expectations are sacrificed when people
engage in feeling work. Sometimes people feel varying
negative emotiona because they don’t think that they are
progresaing toward individualization faat enough. The writer
also believeas they make slow progreas particularly in two
areaa: (a) in conflict with controllera, when subjected to
atrong emotional confrontations (see Piaget, 1991) and (b) in
defense of the inner child when subjecteé to shame attacka
(see Potter-Efron, 1982). The writer reminds them not to be
e8o hard on themaelves since the recovery process typically
lasts from three to five years. |

Truasting is another important part of recovery. Aa Peck
(1978) mentions, riakas muat be taken in order to grow. With
rigk-taking comes the posibility of rejection when one
reaches out to truat. Children of trauma, in the writer’s
belief, have done whatever they could to avoid being rejected
in the paat. But they musat realize now that growth comea from
trusting relationsﬁips. The author asserta that truat ia& of
the same easence aa love which he hasa defined aa "...the will
to extend oneself for another’s spiritual growth" (p. 299).
The writer again cautions people to aseek out safe people in
sharing by revealing themaselves to othersa gradually and
anticipating reciprocity.

Thus, recovery means that people (a) realiza who they
really are by coming out of denial, and (b) seek to improve

themselves by bacowming the people that they were meant to be.

izo
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Recovery usually takeé a period of three to five years and
includes being in touch with feelings, getting needsa met,
reaching out to others in love, looking inside, identifying
feelinga, healing shame feelinga, atanding alone, defending

the inner child, and growing in love for aelf and others.

Higher Power

The road to living a whole, integrated life, in the
writer’s view, begins when people look to a higher power for
guidance. Bradashaw (1988b) agreea with the thoae who
practice a twelve-step recovery program that a peraon’sas
higher power can take many forme. For atheista, he
clarifiea, a higher power may be a monument. For others,
thisa higher power may be the God of Jeaus Chriat. And yvet
othera may choose to believe in the existence of a different
god, a persasonal god, or aome combination.

A higher power, Bradshaw atatea, listens, responds, ia
intimate, and is caring. The author has heard some people
congider their higher power to be the 100 percent safe parent
thay never had. Whoever the higher power is, the writer
balieves that the beginning of life’s journey lies in the
acceptance of a power greater than oneself and the faith that
anaweras to life are received through the higher power.

Once faith becomes a part of people’s lives, a spiritual
journey begina. Seeking their own god begins when people deal

with their dependency needs (Bradshaw, 1988b). Through prayer
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and meditation, people grow, he adde. Caring ia manifested in
waya that enhance another’s spiritual growth, Bradshaw
maintaina (as does Peck, 1978). Literature on a belief in a
supreme being ia endleas.

Bradshaw (1999), for one, has communicated to his inner
child that God has shown him what He was like in Jesus
Christ. Jesua, he writes, ias God who came into the world as a
man. Jesus, he points out, tells paeople that God is both
mother and father and that friendship with this higher power
is possible. Bradahaw declarea, that God (a) makes the inner
child, (b) wishes the child tc grow, and kc) wants the child
to expand to become the unique person each waa created to be.

It’e thia writer’s belief thet God loves people as they
are and daesires growth and change for them on thaeir spiritual
journey. In this personal regard, the reader is refaerred to
Miller (1991a) for a closer examination of how the tweaelve
eteps of Alcoholica Anonymous relate to & Chriastian model for
apiritual growth.

Those who walk this spiritual path will experience the
fealing of being alone, according to Wegschieder-Cruse
(1985), As spiritual growth occurs, ahe claimas, only a few
people may possesa the ability to mutually understand their
journey. Where some may be more comfortable engaging in
superficial diacusaion, othaera who are in recovery often
saearch for intimacy in relationahips. They search for

intimacy because God often permits them to realize their




142

powerlessness over life‘s circumatances which proceeded fron
their failure to mature both spiritually and emotionally,
according to Wegachieder-Cruase and Cruae (1999).

They come to realize the value of bonding with another on
their apiritual path in an effort to ease life’s
difficultiea, Wegacheider-Cruae and Cruae atate. And while
they know that they cannot control life they realize that
they are very powerful in a physical, emotional, and
apiritual asense. The writer believes in the importance of
sharing, in an intimate manner, with otheras. He believes that
as their relationship deepens with their higher power, so
will their truat and openness grow in the apecial group of -
friends that they will have formad in recovery.

In theae relationships, Earie and Crow (1989) atress:
firat, letting othere know their asecretsa; second, conducting
an ongoing aelf-examination; third, turning to God and others
for help; fourth, admitting wrongdoing promptly; and laat,
dealing with self ;hd others in an honeat manner. A practice
of prayvyer and meditation each day, they add, will raeduce
anxiety over thingas in life that cannot be controlled.

Therefore, a aspiritual Journey begina when one realizaa
that life cannot be controlled. Confidence in a higher power

facilitates thie journey. And honeaty with self and others

builda a foundation for apecisl relationships.
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Suppert Groups

Supportive friends, in the writer’s judgment, are safe
people who have proven that they can reciprocate in
relationahips on emotional and inteliectual levels. Being
reciprocal means, according to Love and Robinson (1999),
handling an equal mixture of mutual sharing. Many of life’s
needa, the writer believes, can be satisfied thia way. Earle
and Crow (1989) explain that being with friende and sharing
inner fae@linga often keeps people from engaging in addictivae
or harmful behaviors. They are convinced that the addictive
process is interrupted when contact is na&e with a supportive
friend. They expound that instead of abusive drugging,
eating, or sexing, addictive people often should call or meeat
with their intimate, understanding friendas and talk about
their problenms.

If a person has become accuatomed to being isolated,
initiating intimate friendahipa may be difficult. For this
reasaon, Whitfield :1987) suggests a check-and-asee approach.
Sharing, he clarifies, happena a little bit at a time. If
the other perason is listening, accepting, and being real,
then one may chocae to ashare a little more. He stresses that
inner shame cannot be healed in isolation. To heal fully,
people muast expose their inner child and have their feelings
validated and accepted by othera. Herein, he affirms, lies a

key to living & peaceful and aucceasful life.
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Several 12 - gtep aupport groups are available on a
variety of iasues for people who seek help. The writer
suggeats the interested reader explore a number of these
groups before deciding which one to attend. Thease groups
helped Wolter (1989) address his childhood issues, enabled
Bradahaw (1988a) to realize that it was okay to make
miatakesa, and made thousands of individuals realize that they
do not need a lover in order to feasl complete (Bradshaw,
199@).

In short, the writer encourageas thoae who are atruggling
with perasonal problems to seek help. An initial atep may be
to diacuaa peraonal problems with a doctor. The doctor, in
turn, may refer the patient to a therapist. Attending support
groups may often fonllow. Participants in support groups have
ahown themgelves to liaten and share zimiliar concerns, which
may provide relief for the newcomer. Furthermore, once
people’s secrets have been shared with a supportive other,

¥
the fuel for addictive behaviors diminishes.

Acculturation, Peresconal Growth, Academic Achievement, and
Profe na velopment

Hispanics sntering the United States ashould be given an
opportunity to discuss cultural differences and expectations,
the writer “elievea. He holds the opinion that educators
should know what their studenta believe before initiating

efforta to stem the tide of '"low achievement levels, repeated

e
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failures, damaged self-concepts, and very high dropout rates"
(Zamora, 1999, p. 62). Porter (199@) cites an alarming
dropout rate for Hispanics, a ratio that ia increaaing toward
5¢ percent on the national level, Kantrowitz and Rosado
(1991) call for a program for Hispanics at the local sachool
that provides inastruction on topics relating to teenage
problems, substance abuse, and unatable homes.

Guariona Diaz, of the Cuban-American National Council,
contends, that Hispanic ghettoa have developed in the
writer’a city (Palmer, 1991). Theae ghettos have formed,
according to Diaz, within the last ten ye;rs along with a
rise in Hispanic poverty. Once people are trapped in these”
circumatanceas, it is especially difficult for them to move,
Diaz points out.

The writer believes that immigration, cultural change,
and poverty are a few of the problems that fuel strife within
many Hiapanica’ families. The atrife leads to addictive
behavior that nunb; the emotional pain. The same principles
apply to everyone, with Hispanics not be.ng greatly different
in their viewpointa and behaviors from other ethnic groups
undergoing the same difficulties, according to Andersaon
(1991) and Kantrowitz and Rosado (1991).

The writer suggesta that instructors share their own
families’ personal exparience, if applicable, focusing on how
they copad with problems when they entered this country.

Further, they should encourage Hiapanics to write on healthy

ise

e
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and unhealthy reaponsea to acculturation that they have
observed in people within their communities. They also
ahould encourage Hiapanica to express if they feel accepted
for who they are in thia country and to explain why they feel
this way.

The writer recommende that before educatora approach
aenaitive isasuea, they openly take risks and share their
feelings in this regard. Ordinarily, Hiapanics don‘’t
challenge or participate in claasaroom discusaions until their
shyness wears off or until they feel comfortable (Garza
Flores, 1992). This author advocates thai for educators to
be effective with the students, inastructors should (ad -
believe in them, (b)) challenge them sacademically, (¢c) boost
their self-eateem; and (d) treat them as equals. Aa a
atarting point, the writer had addressed Hispanics’ parental
achievement expectations with the following five queationa:

1. Did their parents encoursge them to be successful in
this culture? ‘

2. What doea it mean for Hispanic astudenta aa women or

men to be successful?

3. With respect to their gender identity, did their

&

parents trasat them differently while growing up?

4. Did they agree with their parents respecting
child-rearing practices? Why?

S. If they could, how would they do things differently

in raising their own children?




147

It ia crucial to create a poaitive change among Hispanics
because of the disasterous dropout rate among members of this
ethnic group (Abi-Nader, 1991). The writer believes that by
living one day at a time, by setting goals for the future,
and by creating the climate of succesasful expectations,
Higpanica can make a positive difference in their livea.
Hispanica are a major force already throughout the United
States and in particular are the fastest growing work group
in the U.S. southweat (Mason & Atchison, 1989).(?1thout at
leaat a high achool diploma, the Hispanica willlheve trouble
pulling themaselves out of poverty, the writer believes few
jobas that are not menial will be available for high achool-
dropouts, particularly if the economy suffers. Only 1©
percent of this nation’s new jobs will be availabla for them
in the future, Mason and Atchison write. In this regard,
teachers should provide Hispanic parents with suggeationa to
enable their children to aucceed in claas and to plan for a
succesaful future.*

The writer believea that personal growth ia the moat
important factor in initiating change. With it come (a)
increasing self-responsibility and (b) power to enact
peraonal improvement strategiea. But since most studenta are
on a growth-stigmatizing plateau, he has usaed Covey’s (1990)

work as the change-enacting catalyst for his students in thia

problem-solving project.
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The writer forwarda the opinion that everyone operates
from a paradigm, which Covey (1399) defines as the way that
people perceive, underatand, and interpret their reality. He
believes that it is crucial for people to understand that
they can change their paradigms. Therefore, the writer has
summnarized and used Covey’s (199@) seven habits that he used
as.the change-enacting catalyst for thia problem-solving
project. According to Covey (199@):

1. Stﬁdents muat be proactive: They (a) decida from
within themaelvea how eventa are going to affect their lives,
(b) alone are reaponaible for their live’; outcomes, and (c)
poasseas power by chooaing their reaponaea to daily eventa.-
They make their choicee by working from within their personal
circle of influence on the things that they can do something
about. They do not focus on the things over which they have
no control (pp. 66-93).

2. Students must begin with the end in mind. They rust
think in terms of éwo creations and accept responeaibility for
both. The author clarifies this concept by explaining that
they either make plana for themselves or they become a part
of other people’s plana. In light of the writer’sas
elaboration on thia project’s 23 probler areaa, he notes that
author atresses that people can change the acripts their
parents and others have given thenm.

If peaople could visualize their own funerals, Covey

writes, they should ask themselvea what they would like to
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hear otheras aay about them. He advocatea forming a personal
misaion statement based on what people want to be and what
they want to do in life. Thia planning stage ia the firsat
creation. Acting on those plans is the second creation. The
crucial factor in the two-creation procesa lies in people
identifying their belief asyatem and, as a result, developing
aolid, unchanging cores of principlea baaed upon their
mission atatements (pp. 96-144).

3. Students must put first things firat: They must (a)
be in charge of their lives, (b) form a vision of who they
want to be and what they want to do, (c) begin creating their
own paradigm shifts by working on thinga within their
own circle of influence, and (d) be people of integrit‘y.
Covey defines integrity as placing high values on peopile
living according to their principles. Studenta also must
identify their rolea in life (e.g, son, daughter, student) to
analyze how they relate to othera. They muat eatabliash goals
and work toward realitzing their goals. They need to become
their own bosses, and always keep in mind that people are
more important than objects (pp. 146-182).

4. Students must think win/win: They muat devalop
erctional bank accounta with othera by making depoaits of
unconditional love, building up trust, and promoting a safe
feaeling with othera. They musat have a frame of mind and heart
that allows everyone to win. They need to have an attitude

that there is enough for everycne, be happy for the successesa
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of other people, and make an effort to understand another’s
point of view (pp. 185-234).

S. Students muat aseek first to understand then to be
understood. They must try to underatand another’s problems
without ruahing in to fix thingse with advice, by being active
liatenera, and by deeply trying to underatand other peoéle.
They muat be aware of the typea of problems each person
faces, and in turn, let each get to the heart of problems at
their own pace and time (pp. 236-260).

6. Students must aynergize. By realizing that the
whole ias greater than the sum of its parté, they can leave
their comfort zonea and become pioneers in life’s atruggles
and challengea. They must write new ascripts for their lives,
look upon other people’s points of view aas valuable
information, and communicate what they feel good about in
their relationshipa. Covey stresses that atrength in
relationships derives from having anothaer viewpoint.
According to the author, marriage to a apouse that never
disagrees is not a atrength. He pointa out that in order to
grow, people need spouses to confront and challenge them. The
reason that right-brained people unconacioualy marry spouses
with left-brain qualities, he states, ias to attain a
aynergistic outcome. He urges people tg/yaiue their
relationship differences by accepting additions to their

knowledge (pp. 262-284).
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7. Students must take good care of themselves by (a)
exercising, eating properly, and loving themseves, (b)
praying, meditating, developing a relation to their higher
power, (c) feeding their minds with good things by reading
and writing, and (d) making contributions, having meaningful
projectsa, contributing and bleaaing the lives of others,
believing in themselvea, affirming otherxa, and making
deposits of unconditional love in people’s lives (pp.
287-349).

Schools, in the writer’s opinibn, need to be reatructured
to include an educational course that eff;ctively deals with
student problems in a ayatenqtic manner. It ia not his -
belief that schools become primarily a hoapital (Schlechty,
1990) to cure Hispanic children’s social illnessea to ensure
that they receive an even break. Doing thia would detract
from the school’s main goal of educating the individual. The
writer, inastead, proposes incorporating small group study
modules where inat;uctors will focua on relationahips to
self and others with whom they may relate to aid in effecting
positive change in atudents’ lives.

The writer believeas that Bradshaw’s estimate of 29
million people who possesa little knowledge of what
conatitutes healthy relationships now should be expanded to
include Hispanic immigrants. The writer has observed that
many Hispanics have entered thia country with problems

stemming from (a) witneassing the effects of war, (b)
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atruggling with life in single-parent homes, and ;c)
suffering from life in impoverished conditions. Further, he
believes that his report possesses educational value, not
only for Hispanicsa, but for children of all ethnic
backgrounds. He believes the need is universal. And the time
to initiate proactive change is now.

Therefore, now that the reader has been made aware of the
problemsa indicated in this report, the writer encourages the
formation of small group study modules in public achoola. In
these claasses, instructors will be able to address and expand
upon the issues stated in this report. By:so doing, the
writer hopes to aee studenta use their personal power to work
toward realizing their full potential.

Even though the writer believes that his research applies
to everyone, he has initiated his problem-solving project
with Hiapanic ESOL atudenta. In the course of the
implementation period, he has encouraged discussion in an
effort to doternin; if Hispanica relate differently to the
issuees in this report. Although he has maintained that there
will be no difference, he has hoped that studant
contributions will provide a diatinct Hispanic flavor that

will enhance the value of hia final report.

Othe desgs
In initiating discussion with Hiapanics on the 23

problems, 14 apecific and five general solutionas, and four
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Hiapanic themes ip this pfoblem—solving project, this writer
theorizes that acculturation should be approached by asking
the following three qusations: By switching countries, (a)
how have aupportive cultural influences changed?, (b)) how hasa
the family unit suffered?, and (c) how do they feel as a
minority group in this country, with limited Engliah language

development? The writer believea he must agk these questioﬁs

to begin to fulfill the objective of providing a distinctly
Hispanic flavor to this project.

A discussion of personal reaponsibility relating to the
group’s schoolwork is also needed. Ob]ectives may include
teaching learning styles, goal-asetting, group work, and time
management. In addition, atudents will be encouraged to
diacu&a how parental expectationa affect them with their
academic progreas.

The writer also may consider becoming familiar with
students’ parents in an effort to reinforce acadeanmnic
expectgtions. Connénication may occur by way of
letter-writing or phone conversation. And by becoming aware
of difficulties at studentsa’ homes, the writer could better

serve as a source of support when he listens on an individual

basis to students discussing their prcblens.

Evaluation of Possibl oclutions

With his solution strategy, the writer has addressed,

with his solution strategy, aspaects of each student’s
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perasonal character. It has been hisa theory throughout this
project that student awareness and diacussion of the topics
included will produce beneficial resulta. The writer alao has
racognized that studenta muat choose to proactively change
their lives as a result of proceassing the information. In
addition, hia project’s topice ranged from a discuasion of
early family issues to an achknowledging the importance of
reaching out to others for aupport. He formed the baasia of
thia project’s solution strategies by addreesing these
issuea. The writer’s further purpose in these diacussions was
to enable students to feel a sense of par;onal pride and
power by realizing that they are unique. When this expectéd
transformation occurs, students will feel a greater sense of
persdnal powar to positively enact change in their livesas, the
writer bélievas.

Three strategiea were astated in the preceding '"ideas"
section; diacussion topice involved acculturation, personal
redaponaibility, ang paraental rolea in achieving academic
succeas. With proper lesson planning, each of theae possible
solutions may be implemented without difficulty. As the
writer has indicataed, these topics, had not been included in
the high school curriculum. The writer atrongly maintains
that they should be embodied as elements of the soclution.
Such discussions have been hoped to yield beneficial results

due to their bearing on acculturation, personal adjustment,

academic success, and professional development.
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Thease aclutions were feasible in the writer’s work
aituation given that the sessions were conducted on his
planning time. Due to the astate budget cuts, he did not have
an ESOL clesa this time. The principal gave theae classes to
teachers in the Engliah department to keep themr employed in
his school. Aa a reault, studenta of other teachers committed
themaelveas to be volunteers in thia eight-month
implementation period. The writer arranged thie agreement in

advance with the atudenta’ ESOL inatructors.

Justification of Solution Selected

The writer addressed the needs of Hispanic atudentas in-
familiea in thias problem-solving project. It has been his
theory all slong that many studenta do not strive toward
reaching their full potential becauae they carry too big a
burden. The energy expendad to carry this burden of learned
baeliefs undermines their achievement. Theae learned beliefs
tainted their view ;f ralationahipa to self, to othera, and
to the environmant.

The writer haas streased that students who learn and
implenent these sclutions poaseas the power to turn their
lives around. He has expected them to poaitively act on
their environment. by daveloping healthy lifestyles. In order
to effectively accomplish the success-achieving goal, the
writer added, as vital components to this project,

Jcculturation, personal growth, academic success, and

itz -
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profeassional development.

Theraefore, the writer discussed atudent learned
family-of-origin beliefs as part of his asaclution. The three
topics highlighted in the '"ideas'" section were conaidered asa
discussion themes. These topics were discussed with a
apecific Hiapanic flavor in an effort to diacover
commonalitieas between this asmall group of volunteers and

other Hispanic studants.

Report of Action Taken

The writer will explain his implementation format in this

section. Since he had experienced 5 _areas of difficulty in-
this atage of his project, he will explain these first. Next,

he will detail his implementation information. By following

these two ateps, the writer hopea that readera will
facilitate their own implementation by (a) anticipating and
correcting poss&ible problem areas in their own work location,
and (b) knowing hoJ the writer sequenced the 46 topics. The
five difficulties he experienced are:

Topic v . The writer experienced difficulty in
obtaining aipproval for three topica to be in this
probleam-solving project. The writer’as adviser had streaaed
that he arrange a conference with the principal to seak
approval for discusaing emotional incest, sex addiction, and
the higher powaer concept with high achool students. She had

csutioned that the conference waas a naecessary atep in
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avoiding problema with the atudentase’ parents who ;ay hold
personal and protective viewpointa.

Aa a direct reasult of the conference, the writer agreed
to (a) change the wording of a provocative emotional incest
title to emotional invasion, (b) change sex addiction to love
addiction, and (c) format and discuss apirituality from the
twelve-atep viewpoint of Alcoholics Anonymous. The principal
advocated these changes since the county already approved
these concepta for discusaion in health clasaes and trust
counseling seasions. Even soc, the writer aa a precaution,
choae to meet with the health classes’ deﬁartnent head and
the trust counselor to verify how theae concepts were v
included in the curriculunm.

Room selection. The writer had planned to meet, on hisa
third-period planning time once every two weeks, in an
available clasaroom. The writer was told that all claaarooma
ware occupied during third period because of school
overcrowding. But éfter scanning aspace availability with the
regisgrar. he discovered that a small room in the Exceptional
Education Department, with a capscity for 12 students, was
not in use during third period. He was able to obtain the
use of that room for two montha.

Later, when the ESOL department added more teachers to
raelieve its lerge claas enrollment, that apace was taken away
from him and given to an ESOL teacher for daily usae.

Consaquently, the writer moved his group into a conference

ibs  BEST COPY AVAILABLE
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room in the rear of the aschool’s library for the remainder of
the implementation period. A negative effect of this change
was that the group could no longexr ait in a circle while
engaged in discusaion due to the conference room’s narrow
shape.

Student selection. The writer, a Spaniah teacher, had taught

an.ESOL class during the 1999-91 school year. For this
reason, he had initially thought to aelect 10 of his ESOL
atudents. But due to the budget cuts, he lost the class and
had to ask the principal for permission to use other
teachers’ Hispanic students for this project. The writer
explained that he would meet with these students in a -
amall-group session once every two weeka. And the writer had
to assure the teachers that these volunteers would be
reaponsible for making up all work missed during these
periodas.

Once permission was granted, the writer began the task of
student selection.tFirst,‘he entered the claas and explained
the project to the studentas. Next, he askead if anyone would
be interested in becoming a voluntary participant in the
project. Then, he spcke with intereated students
individually to (a) determine their level of language
fluency, (b) ascertsain their country of origin, (¢) <ind out
how long they had lived in this country, (d) try to
intuitively determine their sincerity as voluntery

participants, and (d) stress to them that if chosen, they
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needec to commit themselves to the project for the entire
eight-month implementation period.

Based upon these conditiona, the writer chose five
Hispanic males and five Hispenic females to participate in
this project. He later added another Hispanic female who
asked to participate. She had just exited the ESOL program
the previoua year. The writer agreed to include her in this
project, anticipating that her knowledge of English and
Spanish would be helpful in clarifying the meaning of certain
concepta. Thus, the writer began the project with five
Hispanic malea and six Hispanic fenales..

Language shift. The writer had planned to diacuasa the topiés
in English. He then thought to clarify, if needed, the
concépts in Spanish. In addition, he planned for the students
to write their assignmenta and journals in Engliash. Howeaver,
he diascovered in the firat seasion that few studants
understood him fully when he spoke in English. Furthermore,
when they attelpteé to take the pretesta, he found that he
had to tranalata aach item into Spaniah.

Consequently, the writer decided that if this project had
any chance of succesa, he neaded to (a) tranalate each topic
into Spanish handouts to facilitate student participation,
(b) conduct his se«ssiona in Spanish to facilitate
comprehension of topic content, (c) encourage students to
write journals and assignmenta in Spanish for optimal

“feelings" expression, and (d) respond to their written
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asaignments in Engiish aso that they could receive some

language benefit.

Flexible Implement iiun Schedule. The writer experienced
that the students participated more thoroughly in some of the
46 topics addressed than others. For instance, he used two
seassiona on relationshipa due tc a high level of student
interest. Consequently, he doubled up on some of the other
topics in some circumstances and changed the gession dates in
other instances to stay within the propogsed l6-session time
frame.

Attrition. Over the course of the eight-ionth implementation
period, two of the original 11 participanta left the group,
Both of these participantas were male. One left due to his
taml y moving to another school district. The other chose
not to continue for unspecified reasons, although the writer
repeatedly tried to encourage his participation. Thus, nine
of the original 11 astudenta completed the implementatiocn

aesaions. ¥

Implement n Informaticon

The writer conducted the seasions at an average of two
per month to present 16 aesaions during the 1991-1992 achool
year. Nine of the initial 11 Hispanics who voluntarily
participated in the implementation of this problem-solving
project finished the process. The discussion sessions, which

usually occurred every other Tueeday, began on October 8,
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1991 and ended May 12, 1992. In addition, a closing synthesis
meeting took place on May 26, 1992, concluding eight months
of amall-group lecture, discussion, and writing.

To measure affective changes, the writer adminiastered a
aurvey on the first and last Tuesday of the sesaions. To
measure cognitive changes, he gave five easay pretesgsta and
poasttestas within the eight-month period. The writer gave the
pretesta in class; the posttests were completed on the
students’ own time and turned in by the following Friday.
However, the writer was flexible in scheduling work deadlines
by allowing students who experienced diff;culty to turn in
their work by the next eessiqn.

In addition, a total of ten written asasignmenta and
journaling exercises were given to the studentas. By
completing writing asaignments, they crystallized their
thinking. By making journal entriea, they documented their
feaelings.

All student wo;k waas evaluated by the instructor. 1In
addition, the trust counselor and a teacher with a
background in psychology served a&as independent verifiers.
After reviewing the project with the writer, they gave input,
asked for clarification, and agreed with his evaluation. The
results were compiled based on changes in attitude and
knowledge.

In sum, the writer had compiled a list of 23 problems, 14

spacific, and five general solutions by reading Bradshaw’s
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(1988, 1988a, 1993) works that relate to dysfunctional
families. By reading the material, he realized that many
people, regardless of ethnic background, are burdened with
difficultiea due to early family trauma. Because of their
inability to cope with resulting problems, many students have
enacted life-damaging learned behavioral patternsa.

Conasequently, they do not reach their full potential. The
writer has offered an educational intervention by slaying
those early childhocd dragons, one by one, in an attempt to
empower his students to achieve. He then focused specifically
on Hispanic achievement by including acculturation, personal
growth, academic succeas, and professional development as a
laat-session challenge. He challenged his studenta to act and
perform in their own best intereast based upon the knowledge
received.

Thus, the writer (a) read Bradahaw’s work (1988, 1988a,
19990), (b) wrote down recurring themea, (c) divided and
ordered them smequerntially into five segments, (d) added
thanai relating specifically to Hiaspanic achievement, and (e)
began hia literature review to substantiate the validity of
his project.

It was never the writer‘s intention to make a aummative
agsesamaent of Bradshaw’s work, nor did he attempt to cover
all of the author’s themes. He believes that each problenm
and solution can be expanded upon and added to by instructors

wishing to implement similar educational projects in their
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work-settings. Thua, future problem-aolvers may adapt these
problems and solutiona to meet student needs in their own
particular academic environment.

In thia problem-solving project, the writer included only
items that he thought were of primary relevance to his
atudents. He has maintained, throughout this practicum, that
this work ias vital for student achievement. He stressed that
people, regardleass of race or ethnic background, need to
identify, work through, and overcome problem areas in their
lives in order to achieve poaitive outcomes. In effect, they’
need to identify and sleay their childhood’dragons. Readers
are encouraged to analyze specific student concerns in their

work-gsetting and implement a similar progranm.

Student Response

The group reaponded to the project with enthusiaam. The
students bonded together, processed the information, and
jointly shared thefr experiencea. They atated that it was a
comfort to meet as a small group, to speak Spaniah, and to
share fealings.

Grcup members were strongly commited to each other. If
one atudent could not attend a aseasion, another would bring a
note to the writer explaining the reason foxr the absence.
Those more proficient in .Engliah often helped the writer
clarify dif.“{cult topics to the lesas advanced. In addition,

students always shared their handouts when some neglected to
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bring their materials.

Some students were proud of their journal entries. They
asked questions relating to content such as, "If you gmile
all the time, is that bad?' Or, "What ias the difference
between emotional invasion and a healthy parent-child
relationahip?*

Others expressed themselveas at length to reveal feelings
on parents, relationships, achievement, and other themes. The
girla expressed their anger and frustration at men whc uase
the threat of an extramarital relationship to gain power at
home. One female student added that men ;eek intimacy and
companionship at home but look for sexual encounters
elsewhere. She asked, ''What can people do if their spouses
refuse to participate in counseling?"” Several satudents
shared sesasion handouts with their parents and requested booka
in Spanish for further atudy; unfortunately, Spaniah
publications of these themes are not availablaea.

Finally, studegts expressed their feelings at the end of
the yaear pizza lunch. While group members ate, they took
pictures, made jokes, and discussed how important their
implementation experience waa to them. At this point, the
participanta (the writer included), felt that if they were to
say goodbye, they would start crving. So the group agreed to

leaave the luncheon saying, '"See you next yearti'
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Inplementation Segquence

The writer now presents the aequencing of hia
implementation. He diacuased the previously mentioned 23
apecific problems with their 14 aolutiona in the first four
segments of the following outline. He detailed five golutions
that needed ongoing maintainence in segment five. And he
described (a) four Hispanic themea, and (b)) the final
session’s activities.

First Implementation Discussion Segnent

Session 1: Introduction and Dysfunctional Family
Patterns .
»10/08/91
Attitudinal Survey Preteat given in class
Pretest #1 given in class
Asaignment #1: Seasasion Queations

Sesasion 2: Dysfunctional Family Patternsa, Early
Memories, and Effect of Parentas on Families
*1&/22/91

Asaignment #2: Session Quesations

Emotional Invasion

Sesgion 3
#11/0S/91
Posttast #1 assigned
Pretest #2 given in classas

Assignment #3: Thoughtas and Feelings Journal
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Second Implementation Discusgsion Segment

Session 4:

Session S:

Abandonment, Core Issues, Dependency Needs,
and Trusat-

®11/19/91

Assignment #4: Sesaion Queations

Numbing of Emotions and World View
»12/03/91

Postteast #2 assigned

Assignment #5: Thoughts and Feelings Journal

Third Implementation Discussion Seament

Seg.,ion 6:¢

Seggion 7:

Seasjion §:

Hole in the Soul, The Inn;r Child, and The
ralse Self

®12/17/92

Pretest #3 given in class

Shame, Negative Self Talk, and Poor
Self-Image

#1/07/92

As;ignnent #6: Session Quesations

Control Dependency, Compulsive Behaviors,
and Perfectioniam

»1/721/92

Posttest #3 assigned

Fourth Implementation Discussion Segment

Seasion 9:

Stage One and Stage Two Addictions
»2/04/92

Pretest #4 given in class
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Session 11:
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Love Addiction and Relatioconships

#2/18/92

Assignment #7: Thoughtas and Feelinga Journal
Relationships

#3/03/92

Poatteat #4 asaigned

Fifth Implementation Discuassion Segment

Sesaion 12:

Session 13:

Session 14:

Seasion 15:

Healthy Boundaries

®3/17/92

Pretest #5 given in clasas

Grief Work and Recovery

#3/31/92

Assignment #8: Thoughts and Feelingas Journal

Higher Power

®4/14/92

Assignment #9: Thoughta and Feelings Journal

Support Groups

~4;28/92

Posttest #S5S aaasigned

Acculturation, Personal growth, Academic

Achievement, and Profesaional Developament

#5/12/92

Aasignment #19: Thoughts and Feelings
Journal, Synthesis
Assignment, and Student

Evaluations
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Final Meeting: Poatteat, Synthesia, Evaluation, and

Feedback

#3/26/92

Attitudinal Survey Poatteat given in

class

Journal, Synthesia Asaignment, and

Student Evaluations turned in
Permission

The principal of the local aschool approved this

eight-month problem-aclving project. He granted the writer
permnission to take the initial group of li studenta from
their clasaes to attend 17 bi-weekly seaaiona during third
period. Both the principal and the students’ teacheras have
understood that the writer was responsible for making lesaon
plans, conducting class, developing handouts, giving

asaignmenta, and evaluating all work.
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CHAPTER V

RESULTS, DISCUSSION, AND RECOMMENDATIONS

Summary of the Problem and Solution Applied

Some Hispanic atudenta, the writer haa asaserted, do not
strive toward reaching their tull potential. He found two
cauaéa that have had deleterious effects on their
development: dyafunctional family learned behaviors and
acculturation problema. In addition, theae atudenta lacked
tiie knowle'ge to reverse the problem. As a result,
achievement, in th; forma of peraconal growth, academic
success, and profeasional development, has been astunted. For
this reason, the writer implemented an educational

small-group discussion module in which he provided his

students with the knowledge to address their problem areaa.

Presentation and Analyeis of Results

Goal. The writer had specified hie goal, in this

problem-gsolving project, ae having two parta: First, he had
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provided gtudenta with knowledge to addresa dysfunctional
family learned behavior. To accomplish this task, he
conducted a 16 - ageaaion small group diacussion module,
prepared handouta, and gave assaignments. Then, in aseasion 17,
he diacuased accompanying acculturation difficulties and a
atrategy to empower hia atudents to enact pcsitive peraonal
change. To complete thias task, he stresgsed the seriousness of
the Hispanic dropout rate, shared knowledge of acculturation
difficulties, and provided a strategy to enact
self-improvemeant.

Objective 1. The writer will select ten Hispanic

atudenta from English as a Second Language (ESOL) classes to
participate in this problem-aolving project. These astudents
will be chosen baged on their responsea to a survey (see
Appendix A). Thias amall group will meet in a separate roon,
on this inatructors planning seasion, once every two weeks,
during the eight-month implementation period. Grades will be
earned relating to*Engliah form and atyle for all work
asaigned. These scorea will be included in each atudent’sa
nine-wveek grade.

The writer met objective 1. As before astated, 11
Hispanic students were selec%gd and nine of these finiahed
the implementation. They completed the survey, met for
seasiona, and earned grades for their written assignments.

The writer, in turn, forwarded these grades to their regular

third-period teachers. Their teachers had the option to
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asverage these acores into previoualy earned grades. In sum,
the studenta participated by discussing, reading, and

writing.

Objective 2. Each student will be expected to keep a
personal journal. Through journal writing, students will
expresa their thoughts and feelings toward topics discuasaed
in small group seassions. The writer will collect the journal
entrieasa and provide feedback every twoc weeks. In sum, this
internalization process will serve to keep the students
focused on the discusaions.

The writer met objective 2. Student; completed written
assignments and journal exerqises. In between each session,
they were given a two-week time period to internalize session
information. The writer prepared handouts, in Spanisash, so
that students could read all of the information in their
primary language. Then, atudents were encouraged to write
their personal thoughts and feelings regarding the topica. He
recorded the nunbe; of times they referred to important
themea by liating their poaitive and negative threads of
changa. Thae cumulative data is presented (asae Table 1).

Tha writer, in preparing questionas for student
assignments, wanted the students to focua on apacific themes
in a personal mannar. Thus, they crystallized their thinking
in response to the written assignments. However, the journal
asaignmenta were more genaeral. Since he wanted atudents to

simply respond by revealing their personal thoughts and

i7o




Table 1

feelings on the topics, no guidelines were given.
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Asaigpasnta

Positive Threads

Nuaber of References to Threads
in Assignments a-)

Pecple support

Quality time with
paraents

Perents show of
iova to chill

Perents edait
feults

Heslthy role
aodels

Parents accept
children

Children elloved
to have eseparate
identity

Open fanmily
cosaunication

Mutuel trust
Acadeaics

Self anslyais
Take risks and
grow through

nev experiences

Therapy ssesions
valueble

Change harmful
nultigon.ro&lonol
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Higher Power
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Table 1 Continued

Number of Refarancea to Threads
in Aasignmante a-)

Negative Thraeaada ] b a d e f ¢ h 4 3

Clomed . S b §
cosmunication

Parental 3
fights

Parantal
mood swings

Paranta ' 3 3 1 1
phyaically or

enot ionally

absant

Parenta force 1 1

childran to grow
up too esoon
Divorce

Sibling rivalry

Worksholiam

N N A n

Economic problema-

Little love 1
shown to children t

Subatanca abuae 7 2 1

Phyaical/amctional 1
abuae

Chlldren 2 1
ct.ay sway
from home

Unhaalthy role 1
mnodele

Dropplit.g out of 1
achool

Fear/inascurity/ 4 1 3 2
depresaion
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Objective 3. For meaaurement purposes, these students
will take teasts designed to estimate their cognitive
undersatanding of the topica. They will be administered at
the beginning and at the end of each of the five atudy areas.
Theae pre- and poattests will be given in a short essay
format. The on-aite truat counaelor, a teacher with a
background in psyciclogy, and thia writer will evaluate these
tests (see Appendix C>. The Appendix B survey results will
be employed to measure student attitudinal changes. this
survey will be given at the beginning of the implementation
period and at the conclusion of this eigﬁ%—nonth
problem-aolving project. Furthermore, a final report will be
asaigned, syntheaizing and evaluating the content of the
implementation period’s 16 one-hour sesaions. It is
anticipated that seven of the ten studenta will experiance:
(a) positive changes in attitude ahown by pcasitive variations
in ten responsea on the Racovery Potential Survey (aee
Appendix B) and (b) an accumulation of knowledge shown by a
one letter-grade acore improvement on short esaay teats (aee
appendix C) of the subjects discussed.

The writer did not meet objective 3. The firat
measuremaent was given to asaesa cognitive change. To
accomplish this task, the writer had administered short-asssay
teats, in five distinct saeagments, to measure student
knowledge acquisition. An example of one such test has been

given (see Appendix C). He had projected that his pupils
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would experience positive acsdemic changes by lhowing'an'
increase of one letter grade on each of the five essay teats.

Students wrote on the family’s role in academic success
for test 1. They answered questions relating to their
self-image. They stated their opinions on academic

success (see Table 2).

Table 2

Coqnitive Preteat and Postteast One

Student Pretest 1 Score Posttest 1 Score
1 F A
2 F C

w
m
w

) (o] B
6 F o]
8 F C

[ 2
9 F B
19 F B
11 D A
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Students wrots on core issues, dependency needs, and_
trust in test 2. They identified how to trust asome&one.

They listed the characteristics of safe and unsafe people

(zee Table 3).

Table 3

Cogqnitive Pretest and Pogttest Two

Student Preteat 2 Score Poattest 2 Score
1 F F
2 F D
3 F D
S F C
6 F F

[+ ]
m
n

9 F C
¥

10 F A

11 F B

Students responded to queations relating to the inner
child in test 3. They also wrote on the false sel”, ahane,
guilt, and negative self-talk. Questions relating to
codependency, compulsive behaviors, and perfactionism were

alao ansvered (see Table 4).
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Table 4 )

Cognitive Pretest end Posattesat Three

Student Pretest 3 Score Poasttest 3 Score
1 F F
2 F F
3 F C
S F F
6 F F

v
(&)
m

10 F B

11 F A

Students wrote on addictions in test 4. They also
anawered questions relating to abstinence, obsession, and
love addiction. In addition, they identifiea the difference

between & healthy and unhealthy love relationsahip (see Table
3.
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Table S

Cognitive Pretest and Posttest Four

Student Pretest 4 Score Postteat 4 Score
i F D
2 F F

w
!
O

5 F B
6 F F
8 F c
E F D
10 B A
11 F B

Students responded to questions relating to boundaries,
grieving, ‘-ecovery, aud friendship in test 9. They further
wrotc on what their higher power means to them. And they
stated wha: changes they would like to see occur in public

achool education {see Table 6).

it
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Table 6
Cognitive Pretest and Posttest Five

Student Preteat 3 Score Posttesat 35 Score
b F C
2 F B
3 F A
S D F
6 F F
8 F B
9 F B

19 F B

11 F A

Students earned their grades based on knowledge gained
in the sesasiona. They often added their peraonal opinions.
Each cognitive esasay question was assigned a maximum S point
value ana gradeJ accordingly.

The asecond meaaurement waa given to assess affective
change. To accomplish this task, the writer had given the
aurvey (msee Appendix B) as an inatrument for attitudinal
measuremant. He had projected that aeven of ten students
would experience pcsitive attitudinal changes by showing
a positive variation in ten responses over the eight-month

period. Student reaponaes to this survey have been recorded

(gee figure 13.

ito
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Nine students who finished the implementation are iisted
by number. The asolid line represents each preteat score.
Perforated lines documdnt posttest scores. Students with
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high acorea have more issues to resolve than others.

Diacussion of Results
Qbiective 1. The writer had chosen 11 students to serve

as voluntary particpants in the probliea-solving project. The
difficult selection process, primarily due to the writer not

having an ESOL class of his own, has already been deacribed.

Within the first threae sessions, the writer noted several

student characteristics (see Table 7).
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Table 7

Greo » h at

Nuaber of
Students

Sex

Male 3

Fenale 6
Age

le-18 8

19-20 b
Grade Level Assignment

Grades 10-12 9
Country of origin

Colombia 2

Ecuador

-

Nicaragua 1
Panana 1
Peru 2
Spain 1
Venezuela 1
Lives with £
asther 1
both parents 6

guardian

N

Months residing in united states
2-4
$-8

9-19

N N NN

16-21

22 or more 1

o
Lr
Co

O

ERIC

Aruitoxt provided by Eic:
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First, the writer had tried to include an even gender
balance. At the beginning, the group consisted of six female
and five male atudenta. Of these, two males left the project
for different reasona. Asa previoualy atated, one student had
tranaferred to another aschool due to hia family moving out of
the district. The other atudent lost interest, and did not
specify why. The writer remembera that, after an initial show
of enthusiasm, the student had mentioned that he was not
willing to continue. However, even though the writer
encouraged him to persiast, he soon began to miss sessiona and
shortly thereafter, dropped out completel;. Thus, three males
and aix females finiahed the implenentation.

Seccnd, the majority of the wvoluntary participanta had
the same apprcximate (a) age range, (b) grade level, (c) home
atatua, and (d) amount of time living in the States prior to
participating in thia project. In addition, they all were
Hispanic, originating from Central America, South America,
and Spain. '

Finally, two of the participants who took the Family
Drinking Survevy respcnded that excessive alcohol was consumed
at hore (see Appendix A)>. Even though the writer believes
that the implementation would serve students suffering from
the effects of family substance abuse particularly well, he
was not deterred from anticipating positive outcones. The
writer holds the opinion that everyone can learn and grow

from participating in these sessions.

)
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Oblective 2, Ten written asaignment grades were earned

in these seasions (All scores were recorded--See Appendix D).
These assignments are represented as letters a-3j in Table 1.
Assignments a, b, d, and f served to guide student thinking
as they answered questions relating to self-identity, family,
academica, getting needa met, and truat. Assignmenta c, e,
g, h, i, and 3 focused on emotional invasion, emotions,
rel tionahips, grief work, recovery, higher power,
acculturation, reaponsibility, and achievement. Students
wrote their feelings in a free flowing manner in these
journal exercises. As the wricer correctéd assignments a-3,
he noted how often recurring threada of change were mentionad
in the atudent’s papera. He then documented theae threadsa
and totaled the number of references to each in positive and
negative categories. |

The writer believes that it is important for the reader
to understand that, in general, studenta did not refer to
theaselves as havin; these problems personslly. They
preferred to write in the third person. In this way they
realized that they could communicate that some concepts ware
more iamaportant to them than others.

Some threads deal with family relationshipe. Othears
describe the pupil’s self-image, feelinga, and behavior.
Interestingly, only one student mentioned pasychological

services as useful in resolving problenms.

E=3
(de]
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Also, the reader will note that some of the positive and
negative threada were repeated more than others. This
frequency does not signify that students experienced these
changes personally. It does mean, however, that they did
recognize the value of personally making these changes in
their livea. Further, they underastood that negative threads
are destructive to their family environment. They also
realized that they possess the power to change their
environment by enacting positive threada itema. The following
student excerpts have been translated from Spanish to English
by the writer. |

Family is important in Hispanic culture. Studenta
reflected on their parent’s role. They revealed their
feelings on the family in the following 7 excerpts:

1. "Parents should come home early and give time to
their children. They should pay attention to what they say,
share their opinicns, and play together."

2. '"The moat ;lportant thing in the family is the
relation between the parents because when the children can
fe@l love around them, they learn to love."

3. “Families discourage their children when thaey don’t
(a) become involved in their lives, (b) know about how
difficult adolescence is, and (¢c) give their children more
rasponaibility aa they grow up."

4. "The family discourages children when they say that

it’s okay not to go to school becausa of being tired, not
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doing homework, bad weather, etc. Indirectly they are
teaching their c¢hildren to be irresponsible.”

S. "Some children try to cope {(with emotional pain
resulting from family problemel] by doing bad thingsa or by
helping their parenta. But most of the children don’t care
and get aick or get involved in drugas thinking that this will
be better for them."

6. ‘Family problems begin when ...the family doean’t
work to solve their problems and the children get away from
these by using drugs and alcohol."

7. “...the problem that I had with n; family is that
they trusted me too much...they thought that everything I was
doing was okay...sometimes you abuse their trust. «««The
aolution to family problema is open communication.”

Truat ie valuable for theae Hiapanic studenta. To get
their needa met, they had to know what they wanted and who
they should trust. Some students had been hurt when trusting
the wrong peopla. Sne student describes discovering hia needs
while two others express their viewas on trusting:

i. [You can get your neaeds met byl "thinking about
yourself and your feelings, how you are, who you are, why
you are here, and how important you are."”

2. "There are many people who are afraid to trust
another [with thaeir real feelingsl because maybe “hey have
done this before and have been hurt. They don’t want‘to

repeat the &xperience. ...we &lways need vecple who love us,

()
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liasten to ua, and atand with us againat people who would
harm us."”

3. "A person learns to trust another beginning with
being open a little at a time to see if the other reaponds
in the same way. Building trust ias a gradual procesa."”

These Hiaspanic studenta conducted a aelf analysia. One
student valued the role of grieving in allowing inner
feelingas to surface. Two others described supportive
frienda and a healthy self-irage:

1. (Grieving is important because] "I have a friend
whose father died. He never cried...he lahghed a lot, but
in reality he was totally destroyed inaside. I never
understood that he was auffe?ing until one day we were
talking about his father and he began to cry like a child and
I know that he felt better about himself [afterwardsl] even
though he was ashamed for having cried in front of me. But I
comforted him and now we trust each other and I know that his
inner pain came oué. I‘’m very happy for thatt!t"

2.. "Sometimes I feel alone...what makea me feel better
ia to talk with somaone. I can’t complain becausde I have a
lot of people around me who help me... another thing, God is
with us in every moment... ."

3. "I understand that one should be as one is... [I am
valuablel because of who I am inaide, not because of my
clothes or what I show on the outside. I’m very happy because

this project has helped me identify who I really am in my

¢
[
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a3




187
relationships with others."
Oblective 3. The writer had projected that seven of
ten students would experience poaitive attitudinal changes.

To document thia objective, he had his atudents complete The

Recovery Potential Survey as a pretest and poatteat, with
eight months in between (See Appendix B). Consequently,
change did occur, but not all variation was positive (see
Figure 1).

The writer has shown, by these resulta, that a minus
acore indicates positive change and a plus ascore indicates
negative change. A plus change, in his opinion, means that
three students experienced a slight overall positive
difference in attitude. They, in effect, acknowleaged that
they had already begun to fix some trouble areas in their
lives.

In contraat, aix students experienced negative change.
A negative variation causes the writer to believe that they
have become aware of Boma of the problea areas in their
lives. Aa a result, they now realize that they have some
personal change work to do. As student No. 8 had commented
upon finishing the posttest, '"You know, these survey items
really deacribe me.'” After participating in the sessionsa,
he realized that aspecific areas in his life needed
improvement.

The writer believed he did not meet the stated

attitudinal component. Only students 5 and 9 had shown a

[
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minimum of 19 positive changes evidenced by a minus accore.
But he now believes that any score variation typical of
adolescents may be viewed as positive. By interpreting change
in this manner, inatructors should encourage their gtudents
to focus on their weak areas and do whatever it takes to
improve.

To asseas cognitive change, the writer gave five short’
essay pretestas and posttests (see Tables 2-6). He had
projected that all of the studentsa would experience positive
academic changes by showing an increase of one-letter grade
on each of the teatas. Even though he did:not mneaet his atated
objective, he ia content with his overall asuccess rate: Nine
of nine students on test 1, aix of nine on test 2, three of
nine on teat 3, seven of nine on teat 4, and seven of nine on
teat 5.

In the project, the writer found that, without exception,
studenta who had shown no improvement in posttest scores either
failed to adequatefy prepare or left unfinishead some test items.
He should have realized that many atudents frequently perform in
thia manner in high schocol. For this reason, the writer |
should have projected a succesa rate of aseven out of ten
atudenta. All student excerpts from these tests hava been
tranalated into English by the writer.

Some Hispanic atudents revealed their feelings on several
topics while taking the tesata. The firat 2 excerpts document

how Hispanica felt about personal growth and achievement.
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Their opinionsa on public school education are reflected in
the 5 student viewa that follow.

1. (I can atrengthen my own senae of persaonal identity
byl "having the courage to confront aituations and to not be
afraid to grow. My parenta can help me by explaining things
that I don’t understand... ."

2. "I believe that my academic efforts will be rewarded
in the future, maybe not in this country but in another part
of the world. I’m always doing ay part and taking advantage
of small things that might prove to be useful in the future.”

3. "Public schools should change to ;eet the needs of
future atudents by having amall classea that treat the types
of problems offered in thia project.”

4. “Parenta should help their children with achoolwork,
talk with their teachersa, and aak if their children are doing
okay in clasa."”

S. 'Schoola should try to give more attention to
atudents &a peopleiwith problema, worriea, etc. Not aimply
like students who go to aschool because they have to."

6. "Teachers should treat their students so that they
feel comfortable in clasa. The class should be interaesting.”

7. "Class numbers should be reduced so that thc‘teacher
can pay more attention to each individual."”

Other Hispanic studente commented on relationshipa.

Three excerpta follow. One student wrote on sex addiction

in the first excerpt. Two others commented on relationships.

- s
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1. "Addictiona are the meanas that we use to évoid
faelings or to fill a void in our lives. Love addiction is
an obsessive feeling that we have that makes us want to have
gexual relationa conatantly to numb out asore uncomfortable
feelings and aubstitute them with pleasure."

2. (Elements of a healthy love relationship includel
“commitment, wisdom, reapect, and the contribution to the
apiritual growth of each person as an individual."

3. “An unhealthy love relationship is when you want to
control the life of your partner.”

Finally, these Hispanics valued suppoftive individuals.
Some claimed that life had been difficult due to their
transition. One atudent deacribed what friendship signified:

“A true friend is someone who stands with you no matter

how difficult the situation. A friend laugha with you,

crieas with you, and is like your second self. Friends
underatand each other so well because they have a lot in
common." £

In.sun, the writer succeeded in meeting two of three of
his stated objectivea. He gathered his studenta, implemented
his project, and measured hias affective and cognitive results
according to plan. In reviewing his third objective, he
realizes that he should have (a) anticipated the significance
&S

of overall attitudinal change and (b) lowered his outcome

expectations for cognitive improvement.
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Student Evaluationsa

All students stated that they were impresae& by the
project. They desired to see it evolve into an elective
claas. However, based on their responses, if they could
change something about the implement«etion process they would.

1. Want inatructora to share more of their own personal
experiences and provide atudente with an opportunity
to share.

2. Include ethnic groups other than Hiapanics to
participate in the project.

3. Like to have more time to know each other
better, support one another rmore, and build more trust in

the process.

4. Have more time to participate.
S. Meet more frequently in a comfortable clasaroom.
6. Expresa themselves through drawing.

7. Invite people who would be willing to speak about
their peraonal experiences on the topics.

8. Get involvad with agencies tha: provide help for
abused children.

9. Continue the meetings during tlie next achool year.

Student Commentse

Students were also encouraged to write about themselves
for the final evaluative aession. Their feelinga on their
e«thnic backgrcuand, power to change thaeir lives, and goals as

[
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profesaionals are described. The writer translated the
following 6 final comments from Spanish to English:

1. "“Sometimes I don‘’t feel that I’m accepted because of
the manner in which I‘m treated (herel ia different than how
they treat me in a Spanish speaking country. There are
people who simply don’t like to be close to me because they
know that I am Hispanic."

2. "I would say that we possess a 99X possibility to
alter the course of our livea, but the 10X of uncertainties
can change everythi:ax.*

3. "I want to be an example for my cﬁildren like a
profeasional, always trying to do the beat. ...aven though
I feel depressed, I have faith in God that he will ahow me
the best path.”

4, "My purpose in life is to be a good person, to do
something for others, a lot more for them than they would do
for m@. I believe that I have the power to change the
direction of my lige in a positive manner."”

S. "I would like to be a profeasional, to really stand
out in something that I like. I would li*e a beautiful home
in the company of a man who supports and loves me. ...I
would like to be a good friend to my husband, my kids, my
parents, and to others.'

6. "My purpose in life is to work in a career that I
like, ...to be at peace with my family and to have my own

family. I believe that I can change the course of my life for

(1]
¢
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good or for bad becauase everyone has asufficient power (to do
thisl."

In sum, the writer obaerved thia group of Hiapanics
explore feelinga, open up to each other, and focus on the
future. The writer grew also as he shared his own
experiencea and recieved feedback from the group. He
bélieves that the readings, writinga, and reciprocal
exchanges served to affirm the students involved in the
project as valuable human beinga. The expaerience brought
them the aasaurance that now they could accomplish their

individual goals.

Recommendations

The writer now offera the following five recommendations
to inatructors deairing to implement a aimilar project: |

1. Bi-weekly asessiona ashould take place in addition to
the already preacribed achool curriculum. Small groupa should
be limited to ten ;anbors to facilitate diascuasion.

2. Teachera ahould initiate their amall group sesaions
with discussion handouts based upon the problemas stated in
this practicum. They are encouraged to adapt the project
information to better meet their students’ needs.

3. At the beginning of the sesaions, students should be
made awara of the range of potential problems. Then they
should be encouraged to talk with safe people about their own

difficulties as these problems gurface in their lives.

200




194

3. If posaible, instruction should occur in the target
language of each small group to facilitate comprehension.

4. On-site counaeling should be made available for
individual students who requeat these gervices.

S. Teachers should % ~=* their atudenta, regardleaa of
race or ethnic background, as equala. Together, ihey zhould
atruggle to overcome the many obstaclea that stand in the
path of achievement. As a group, they should encourage each

other to aslay their childhood dragona.

Dissemiration Plans

The writer, upon receiving final report approval, will
distribute copiea to <(a)» the achool principal, (b) the
county Project Trust aupervisor, and (c) Health
Communicationa, Inc. He will explain hia project by
contacting each of them personally or by including a cover
letter with the practicum. Finally, ha will prepare and
aubmit a journal arilclo, promoting hias project, to be

considered for possible publication.
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FAMILY DRINKING SURVEY




209

Appendix A

Family Drinkin vey

ANBWER YES OR NQ TO THE FOLLOWING QUESTIONS.

1. Doas scmwone in your family undergo personality
changas when he or she drinks te excese?

2. De you feel that drinking le mere tmportant to Shis
persen than you are?

3. Do you fwe! sorry for yourself and fresuently indulge
in self-pity for yoursel!f because ef what you fewl
alcehol in doing e your family?

4 Haw sowe family senber's encessive drinking ruined
special occaeions?

S. Do you find yourself covering up for the conssquences
of soneone eise's drinking?

&, Have you felt guilty, apologetic, or responsible for the
drinking of a sewmber of your family?

7. Does one of your family wewber's use of alcohel cause
fights and arguments?

8. Have you ever Sried to fight the drinker by joining in
the drinking?

9. Do the drinking habi¢s of some family sewmbers make you
fawl depreseed or angry?

19. I3 your family having financial difficultise becauss of
drinking?

11. D1d you feel like you had an urhappy home life because
of tha drinking of sowe wembars of your family?

12. Have yeu sver Sried $0 contrel She drinker'e behavior by
hiding the car keys, pouring liguor down the drain, ate, ?

13. Do you find yourself distracted from your
responsibilities because of thiw parson’s drinking?

14. DO you often worry aboud & family msuber'e drinking?

13. Are helidaye more a nightmare than a celabration because
of a fenily mewmber's drinking behavior?

16. Are wost of your drinking family sember's friende heavy
drinkers?

17. Do you find is necessary te lie te employers, relatives
or friends (n order e hide your family msesber’s

. drinking? .

! 18. Do you find yourself respending differently te seabers

of your family when they ake using alcohol?

19, Have you evar been smbarraused or felt the need to
spologize for the drinker’e actiom?

20. Does some fantly wewber's use of alcohol make you faar
for your own safaty or the safety ef other members of
your family?

21, Have yeu aver thought that ene of yeur family mamters
hed & drinking problew?

22. Have you ever lost sleep becavse of a femily wenber's
drinking?

£€3. Have yeu ever encouriged ens of your family wembers L)
step or eut down on his or her drinking?

24, Have you ever threatened te leave heme or t0 leave a
fauily wembar becauss of his er her drinking?

28, Did & family wmewber sver make presnisas that he or she did
net hewp because of drinking?

g8. Did yout aver wish that yeu could talk e someone whe
eouild undereiand and help the alcehel-related preblems of
a family mosber? )

£7. Have you ever fels sick, cried, or had o knat in your
stomeshh Aftar werrying abeut a family wewber's Arinking?

20, Hae & family wember sver failed Se rewswher what eccurred
during a drinking pericd?

29. Dows your fewily wewber aveid sectial e’tuatiers whare
slcohelic baverages will net be served?

. Does yeur fawily sswber have perieds of reaorse after
drinking and apslegize for his or her bshavier?

If you answered “"yws® te any twe of she abeve gquestiora,
there (0 a good poteibility that semeens (n yeur family may
have a érinking probles.

. Whisfield (1987, pe. 27-20)
faprinted with the peveiseion of the publishers

HEALTH COMRINICATIONS, INC.
ODZCAFIELD DEACH, FLORIDA *

from HEALING THE CHILD WITHIN, .
by CHANLES WHITFIELD, MO

Q copyright date 1967
ERIC 01
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Rppendix B

Recavery Faotential Survey

ANSWER THE FOLLOWING GQUESTIONS BY USING ONE QF THE FOLLOWING
RESPONSES: (a) NEYER (B) SELDQM (c) QLCAGIONALLY (d) QFTEN
(@) ML-—'
1. Do you seek approval and affirmation?
2., Do you fail to reccgnize your accomplishments?
1. Do you fear criticism?
4. Do you overextend yourself?
%, Have you had problems with your own compulsive behavior?
6. Do you havae a need for perfection?
7. Are you unesasy when your life is going smocothly?
8. Do you feel more . ive in the midst of crisis?
9. Do you care for others easily, yet find it difficult to
care for yourself?
1@, Do you imolate yourself from other people?
11. Do you respond with anxiety to authority figures and
angry pecple?
12. Do you fesl that individuals and scciety in general are
taking advantage of you?
13. Do you have :trouble with intimate relationships?
14, Do you attract and seek pecple who tend to be
compulsive?
15, Do you cling to relationships because ycu are afraig of
being alone?
16. Do you often mistrust your own feelings and the feelings
sxpressad by others?
17. Do you find {t difficult to express your emotions?
18, Do you fear losing control?
19. Is it gifficult for you to relax and have fun?
20. Do you firnd yourself compulsively mating, working,
drinking, using drugs, or seeking excitenent?
21. Have you tried counseling or psychotherapy, yet still.
fewl that "something” is wrong or missing?
22, Do you frequantly feel numb, empty, or sad?
23. 1s it hard for you to trust others?
24. Do you have an everdeveloped sense of responsibility?
2%. Do you fewl a lack of fulfiilment in life, both )
personally and in your work?
26. Do you have feslings of duilt, inadequacy, or low
self-estaem? *
27. Do you have a tandency toward having chronic fatigue,
aches, and pains?
28. Do you find that it is difficult to visit your parents
for wore than a few minutes or a few hours?
29. Are you uncertain about how to respond when pecple ask
you about your feelings?
30. Mave you sver wondered if you might have been
wistreated, abused, or neglected as a child?
31. Do you have difficulty asking for what you want from
others?

(Whitfield 1987, pp. 2-4)

Reprinted with the permission of the publishers
HEALTH COMMUNICATIONS, INC.
DEERFIELD PEACH, FLORIDA
from HEALING THE CHILD WITHIN,
by CHRRLES WHITFIELD, MD
copyright date 1987
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Appendix C

Short Esgsay Test Sample

Test One

Answer the Following Questiona

1. How may a family encourage academic succeas?
2. Describe how a family discourages academic succeas.

3. Explain how you may strengthen your own sense of persacnal

identity.

4. What practical thinga can your parents do to help you in

school?

S. What are you doing at this time to improve your grades?
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Appendix D

Student Results

Pergsonal Student Profile

Student 1

Cognitive Results

Test Onea: Preteat
Teat Two: Pretest
Test Three: Pretest
Tedst Four: Preatesat

Test Five: Pretest

Affective Regults
Pretes£
Posttest

W £ Assignaent

i. 6. -_
2. _ 7. —_—
3. 8. —_—
4. _______ 9. _____
5, 9. __
Comnnents

Poattesat
Pogsttest
Poattest
Pogsttest

Poattest
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